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Abstract

Willingnesstocommunicate(WTC) is
definedastheintentiontocommunicategivenachoice,continuesto
establishitselfasadeterminingconstructinbringingaboutsuccessorfailurein
learningaforeign language(Ddrnyei,2005,Peng&Woodrow,2010). One of the factors
affected it  was  cultural  diversities  from  varies  ethnics.  Hence,
learners’ethnicityinwillingness to
communicateisanecessitythathastobeconsideredinlanguageeducation  in  multilingual
context.In this study, the researchers investigatedwhether there isany statistically
significant relationship between learners’ ethnicity andwillingness to communicate in
classroom discussion of graduate students of Universitas Negeri Padang that focused on
minority and majority group. To collect the data, the questionnaire of willingness to
communicate was distributed to the participants that consist of 38 graduate students of
English Department of Universitas Negeri Padang. Thequantitative datagatheredthrough
these instruments were analyzed todeterminethe degreeofcorrelation betweenthese
twovariables. Besides, individualsemi-structured
interviewswithsomeoftheparticipantswereusedtoobtainsupportivedata. Theresultsof
correlational

analysesrevealedthattherewasastrongrelationshipbetweenlearners 'Willingness to
Communicateandtheirethnicity differences. Soitcanbeconcludedthatasignificant
relationshipbetweenlearnerethnicityandwillingness to
communicatecanbeseeninclassroom discussion that the majority ethnic dominate and
have willingness to express their ideas rather than minority group that come from
minority ethnic in classroom discussion.

Keywords: Willingnessto Communicate, Multilingual, Minority and Majority Group.

1. INTRODUCTION

Indonesia is a multilingual society with 726 languages (Crystal, 2000; Marti, et
al., 2005), since, the multilingual education is still a new issue that must be examined in
depth to explore many sites which have contributed to the multilingual education. Thus,
there are many aspects and approaches that should be considered before developing the
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multilingual education. One of the aspect is the social aspects that include students’
ethnicity differences that will influences their participation in classroom interaction
especially in the multilingual classroom.

In the learning activity of multilingual classroom, there is the condition where
students did not active in the classroom. This activity is known as WTC which defined as,
“the intention to initiate communication, given a choice” (McIntyre, Baker, Clément &
Conord, 2001, p. 369). WTC is affected by many factors such as age,
anomieandalienation, anxiety, attitude, communicationapprehension,
communicationskills/competence, self-perceivedcommunicationcompetence, gender,
introversion/ extroversion, motivation, self-confidence, self-esteem and culture.
According to MacIntyre (2007), one can identify both individual factors (such as anxiety,
motivation, attitudes, interpersonal attraction, etc.) and social contextual factors (such as
ethnolinguistic vitality, language contact, etc.) that either enhance or reduce WTC.

This condition usually happen to minority-culture-students in the classroom.
Based on the pre-observation of the research, minority-culture-students in the multilingual
are seen as the non-competence students. Majority-cultural-students feel as the good
language learners in the classroom since they can actively participate in the teaching
learning activity, are free in sharing their ideas or opinion in the classroom and understand
the course well. In other context, minority-culture-students cannot freely share their
opinion and be active in the classroom because of their position in the classroom as the
minor one — from the other culture and tradition. Actually, in the activity that pushes
minority-culture-students to participate in the classroom, they could follow the activity in
the classroom well especially in oral activities such as classroom discussion.

This research focuses on the relationship between WTC towards majority and
minority group in classroom discussion. If learners have a high WTC they will be effective
in their learning and others will have a positive attitude toward them (McCroskey &
Richmond, 1987); in this research, the researchers formulate two research questions as
follows:

1. Isthereanysignificantrelationshipbetweenlanguagelearners’willingnesstocommunic
ate andtheir ethnicity differences?
2. Do the minoritystudents feel the differencesinthisregard?

2. REVIEW OF RELATED THEORIES
Multilingual

In the Dictionary of Language Teaching & Applied Linguistics (2010),
multilingual is defined as a person who knows and uses three or more languages.
Furthermore, Multilingualism is traditionally used as an umbrella term that includes
bilingualism. The Oxford dictionary, however, a multilingual person is described as the
person who is able to speak or uses many languages. Based on these definitions, main
conclusion could be drawn that multilingualism refers to the ability to using many
languages.
Willingness to Communicate (WTC)
The Definition of WITC

L2 WTC is defined by several experts such as Maclntyre et al. (1998) as “a
readiness to enter into discourse at a particular time with a specific person or persons,
using a L2”. It is indeed a multi-faceted construct that integrates affective,
social-psychological, linguistic, and communicative variables and can describe, explain,
and predict language learners' communicative behavior in a L2. Burgoon (1976)
originated the first construct on this field. She called her construct “Unwillingness to
Communicate” and defined it as “enduring and chronic tendency to avoid or devalue oral
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communication.” Furthermore, Dornyei, (2005) andPeng&Woodrow (2010) stated that
WTS is theintentiontocommunicategivenachoice,continuesto
establishitselfasadeterminingconstructinbringingaboutsuccessorfailurein
learningaforeign language.

Factors influence WTC

Research in SLA indicates that there are many factors that directly and indirectly
influence one's L2 WTC including introversion, self-esteem, communication competence
(skills), communication apprehension, and cultural diversity. These factors, or
antecedents of WTC, are considered to be central to successful language learning
(McCroskey & Richmond, 1987). AccordingtoCaoandPhilip (2006)othervariablessuch as
groupsize,familiaritywithinterlocutors, interlocutors’
participation,familiaritywithtopicunderdiscussion,self-
confidence,mediumofcommunication,andculturalbackgroundwerealsofoundto
affectlearnersWTClevels.

Situational WTCisexplainedthroughsomemodels,e.g.MacIntyreetal.’smodel(1998
)inwhichbothtrait-like andsituationalfactorsinfluencingWTCareexplained.The Heuristic
Model of L2 WTC developed by MacIntyre et al. (1998) took into account an interaction
between personal, societal and affective variables which influence learners’ L2 use and
distinguished these variables in terms of their situational (Layers I, I and III) and enduring
(Layers IV, V and VI) influences on L2 WTC (see the diagram below). Moving from the
top to the bottom of the model means moving from the most immediate situational and
transient influence to the more stable and enduring influences on L2 communication
situations.
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Figure 1. Heuristic model ofvariables
influencingWTC(Source: Macintyre, Clément, Dornyei& Noels, 1998,p.547)

Inthismodelthefirstthreelayersare situational
influenceswhichareseenastransientanddependent  onthespecificcontextinwhichaperson
functions at

agiventime;andthelastthreelayersareenduringinfluences,whichrefertostable,long-term
propertiesofthe environmentorpersonthatwouldapplytoalmostanysituation.
Maclntyre(2003)saysthat WTCmodeldoes not explicitlydeal with situationsin

whichstatus-basedlinguistic accommodation
andothersocialpressuresmightcreatel.2useagainstthepersonalpreferenceofthespeaker.Also
Compton(2007)claimsthatthismodelmay notbecomprehensiveenoughto

explainWTCinallL2 environments.
Theneedfordoingcorrelationalstudiesontheissueisdeeplyfelt.IntheIndonesian

context,asanEFLcontext,thereisacommonsensethatmajority

learnersoutperformminorityonesintermsoforal languageproficiency.

WTC as the Objective of Language Instruction
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WTC as an objective of second language learning has drawn the attention of
language researchers in recent years (see, for example, Cao & Philip, 2006; Dornyei,
2005; Kang 2005). In fact, making learners talk is still a challenge for teachers, as it has
been frequently reported that most EFL learners, especially Asians, are passive, quiet, shy,
reticent and unwilling to answer (Cheng, 2000; Tsui, 1996; Liu, 2005).

Dornyei (2003) states that many L2 learners tend to avoid second language
communication. Based on this idea Kang (2005) argues many L2 learners may not use the
opportunities to learn language through authentic communication. Maclntyre et al. (1998)
believe that producing WTC is a crucial component of modern language instruction. They
argue that current emphasis on communicative competence may produce students capable
of communication. Kang (2005) reports that the teachers will have more active learners by
making them more willing to communicate. Kang states that students with high WTC are
more likely to use L2 in authentic communication. He also believes that students with high
WTC will have their learning opportunities and become involved in learning activities in
the classrooms. The importance of WTC reaches to an extent that scholars like Dornyei
(2005) consider it as the “ultimate goal of instruction.”

3. RESEARCH METHOD

This research is designed as survey study. The survey study is appropriate to be
conducted in this research since the aim of this research is to find out the correlation of the
minority and majority students towards Willingness to communicate. It is also worth
noting that the information about the research participants in this research was gathered at
a single point in time. The subjects of this study were 34 students of university in Padang.
A close-ended questionnaire was used to elicit and gather information about research
respondents. The items of the instrument were used to find out both of the minority
students’ perceptions towards Willingness to communicate that adopted from Valadi et
al., 2015 and to support the data from questionnaire, a semi-structured interview was
conducted in this research. The criteria of the questionnaire was distinguished in to two,
they are the (1) statements related to ethnicity and (2) the statement related to WTC.

4. DATA ANALYSIS

The data was analyzed by using Likert scale which provides five options:
strongly-agree, agree, neutral, disagree, and strongly disagree. The data was analyzed
statistically by using statistical program called SPSS 17. It is used to analyze mean score
of each statement and the degree of correlation for both variables. While data from the
interview will analyzed by Miles and Huberman.

5. RESULTS
The first research question in this research is concerned to the
relationshipbetweentheparticipantwillingnesstocommunicate andtheir ethnicity

differences. The table 1 show the mean and standar deviation score of both variable
willingness to communicate (WTC) and ethnicity differences.
Table 1. Descriptive Analysis of WTC and Ethnivity Differences

Mean Std.Deviation N
Ethnicity 45.3824 4.08259 34
WTC 58.6471 4.72185 34

The correlation results of both variable WTC and ethnicity differences
wasinvestigatedusing Pearson product-momentcorrelation coefficient. There was a strong
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correlation between thetwovariables, (r =.979, n =34, p =.000 < 0.05). The coeficient of
pearson correlation is .979 that the sore close to 1. It means that both variables have high
positive significant correlation to the discussion activity in the classroom. The result is
shown in the table 2 clearly.

Table 2. Correlation Result based on the analysis of SPSS 17

Ethnicity WTC
Ethnicity Pearson Correlation 1 979™
Sig. (2-tailed) .000
N 34 34
WTC Pearson Correlation 979™ 1
Sig. (2-tailed) .000
N 34 34

**_ Correlation is significant at the 0.01 level (2-tailed).

For the second research question, it will be answered by the information that
gathered by semi-structured interview for 5 minority students in this classroom. These
informations are useful to get the depth information related the feeling of
minority-ethnicity students and their willingness to communicate in discussion section.
The data would be shown and discussed below with the discussion of quantitative data that
presented above.

6. DISCUSSION

Thisstudysetouttoinvestigate therelationship
betweenagroupofminority-ethnicityEFLlanguagestudents’ willingnessto communicate
andtheirethnicity  differences,ontheonehand,andto  get the information of
minority-ethnicity student’feeling toward their willingness to communicate in
classroom
discussion. Accordingtothefindingsofthestudy,therewasapositiveandstrongrelationshipbe
tween thelearnersWTClevels andthe students’ ethnicity differences.
Onepossibleexplanationforthisisthatthestudents’ ethnicity
differencecandecreasestudents’ willingness to communicate in classroom discussion,
particularly for minority-ethnicity students in multilingual classroom. Their
“interpersonalmotivation,intergroupmotivation,self-confidence, intergroup
attitudes,socialsituation,communicativecompetence,intergroupclimate,andpersonality”as
MohsenandNiknejad (2013, cited in Valadi’s et al. Research, 2015)previouslyfoundabout
was lower than the majority-ethnicity students in the classroom.

Thesefindings ofthestudy
canalsobeaccountedforbythefactthatinEFLcontextswhere in the classroom consist of
students from different ethnicity — multilingual class, where the minority students prefer to
invest their input of learning rather than share and show it to the public, in this case the
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dicussion class activity, or to the majority-ethnicity students in the classroom. Hence, we
cannot stated that minority-ethicity students do not have strong willingness to communicate,
but they are not confident enough to perform it.

For the second research question, related to the students’ feeling towards the
different ethnicity where they belong to with their willingness to communicate, the findings
showed that, as a matter of fact, the minority students prefer to be quiet rather than become
active in the classroom discussion does not mean they have no willingness to communicate.
In semi-interview students shared their feeling. Here the third student was afraid in speaking
in public. It stated clearly in the citation below:

“To be honest, | am still afraid in making mistakes. [ am afraid my friends can’t
understand what actually [ mean when I’'m talking.” (Students 3)

Additionally another student stated his willingness to communicate related to his status of
minority-ethnic in the classroom discussion. Here, the different of background culture
influence their activity in discussion section.
I don’t think that I can enjoy speaking in English because sometimes my friends
are laughing at me when I mispronounce a word, for example, or make mistakes
in using grammar. Actually / do not feel that way when [ was an undergraduate
student. Besides, I feel that my friends are not interested in listening of what I’'m
saying so it’s useless for me to speak English.” (Student 4)

From that citation, the student clearly stated the different condition when he was in
undergraduate. It because he was from that group. Meanwhile, he is in different ethnicity
with other students. The differences of pronounce the words — pronounciation and the way
of communicate it — the different of discourse lead the minority students became passive
in discussion.
“I’m still unconfident in speaking in front the class. For example, when I have to
be a speaker in presentation, you know, we are not minang. I’m still asking
myself whether I can do it well or not in front of them. You know, 7 also lose my
confidence when the lecturer commenting my performance in the middle of the
presentation. 1 even forget what I’m going to say.” (Student 1)

The citation above, the student also lose confidence in presentation. She was not
confidence because of the status of minority-ethnicity and uncofidence feeling when the
lecturer commenting her performance. This student shared additional factor that influence
her willingness to communicate in dicussion section.

From all data can be stated that they have motivation to learn English, and try to
improve their communicative skill, yet they are not confident enough to communicate their
thoughts and ideas in the discussion activity. It happens because they perceived that their
ideas sometimes are not well listened. In addition, they are also afraid in making mistakes
which sometimes triggers the other students to laugh at or mock at their mistakes. As the
result, they tend to be passive in the discussion activity. It, again, proves that minority
students actually have the willingness to communicate.

7. CONCLUSION

Minority students are often regarded as the students who are unwilling to
communicate. However, what really happens is, they do have the willingness to
communicate in English. There are some factors that affect the students’ willingness to
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communicate, such as self-confidence, background of culture and the feeling of minority
ethnicity in the classroom.

From the discussion above, it can be seen that there is a positive and strong
relationship between students’ ethnicity differences and their WTC level. Based on the
interview, it can be concluded that what made the minority students tend to be the passive
ones in discussion activity was their anxiety in communicating their ideas in the
discussion activity.
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