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Abstract 

It is true that task-based language teaching (TBLT) is one of an effective language teaching 

approach to improve teachers and learners’ communication competence. This is in line with  the 

educational policy of Indonesia inolved in the “Kurikulum 2013”, that is, enhencing teachers’ 

communication competence. But, the studies of TBLT in Indonesian context are very limited. The 

purpose of the study is to find out how the state junior, senior, and vocational high schools  

teachers in Tanjungpinang, Riau Archipelago Province know well about the TBLT in  English 

classroom practice. In this case, the focuses are on their perceptions of (1) understandings of 

TBLT, (2) views of implementation TBLT, and (3) reasons to use or avoid implementing TBLT in 

their English classroom. This is conducted in descriptive qualitative approach. All the EFL 

teachers of those schools are as the research subjects (55 teachers of 23 schools). Survey method, 

four sections questionnaire – research instrument (adapted from Jeon and Hahn, 2006) is used to 

collect data. such as general and demograhic information, teachers’ understandings of TBLT, 

teachers’ views on implementing TBLT, and reasons of using or not using TBLT. All the teachers 

are asked to fill in the questionnaire. Data analysis conducted through interpretation of each 

items to see the quality of their perceptions and Likert-scale to see their perceptions’ quantity. The 

results showed that most of the teachers had  good understandings and positive attitudes/views of 

TBLT. Classroom observation and deepen interview of these are suggested for future research. 

 

Keywords: understandings of TBLT, implementing of TBLT, reasons for using TBLT 

 

1. INTRODUCTION  
There is no claim found that a certain teaching approach or method is the best one. But, it 

has a closed relationship with another teaching approache;  supports, and completes each other to 

carry out good learning and teaching goal, planning, procedure, and outcome. For example, 

Task-based language teaching (TBLT), as the teaching approach, works based on the 

constructivist learning theory and communicative language teaching (CLT) (Farrel and Jacob, 

2010.p. 60; Ellis, 2003). In other words, the existence of TBLT is not alone but derived from 

another theory.  

Based on the research findings, TBLT is one of a new and an effective language teaching 

approach.Over the last two decades, the advent of communicative language teaching (CLT) 

approach has  produced the term task-based language teaching (TBLT) as  a new teaching 

approach (Jeon and Hahn, 2006; Izadpanah, 2010, p. 47) and enable to improve teachers’ and 

learners’ motivation and communication competence on an actual language use  (Le, 2014, p. 108; 

Ellis, 2004; Nunan, 2004). In relation to classroom practice, TBLT is compatible with a 

learner-centered educational philosophy (Ellis, 2003; Nunan, 2005; Richards & Rodgers, 2001); it 

consists of particular components such as goal, procedure, specific outcome (Murphy, 2003; 
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Nunan, 2004; Skehan, 1998); it advocates content-oriented meaningful activities rather than 

linguistic forms (Beglar & Hunt, 2002; Carless, 2002; Littlewood, 2004). 

Teacher, as a main actor for a successful of implementing TBLT,  needs to have a good 

perception of TBLT conceptually. Jeon and Hahn (2006) states that having a sufficient knowledge  

about the instructional framework in relation to its plan, procedure, and assessment are very 

important for teacher who wants to implement TBLT successfully. This is in line to Branden 

(2006) in Calvert and Sheen (2014,p. 2) state that: 

“essential for the success of task-based instruction is the ability of teachers to design and 

implement language learning tasks at an appropriate level of difficulty so that students 

can engage with and learn effectively from the materials provided.” 

In fact, the studies of TBLT have increased from various perspectives such as 

understandings, views and reasons to use or avoid implementing TBLT (Jeon and Hahn, 2006; 

Bernard and Viet, 2010; Hadi and Tabatabaei, 2011; Le, 2014; Douglas, S. R. & Kim, Marcia, 

2014; Lin and Wu, 2012, p. 586). But, in EFL countries, an accessibility of students to use English 

as the target language in the daily life are very limited. So, it is necessary for them “to be provided 

with real opportunities to be exposed to language use in the classroom” (Jean and Hahn, 2006). 

Specifically, In Indonesia generally and Tanjungpinang city, Riau Archivelago Province 

particularly, the TBLT has not yet been researched sufficiently or proven emperically (Hutagalung 

and Purwati, 2014; Lukman and Kurniasih, 2014). In other words, they had investegated  the 

TBLT in EFL context but not in EFL teachers’ perceptions. Meanwhile, teachers’ perception of 

language teaching process has a great imfact on what thay actually do in practice. Therefore, this 

study’s aim is to explore Bintan EFL teachers’ perspectives of task-based instruction based on 

investagating their understandings of TBLT concepts, positions on TBLT implementation, and 

reasons they choose, or avoid, implementing TBLT in the classroom. 

The most research question is how do the state junior, senior, and vocational high schools  

teachers in Tanjungpinang, Riau Archipelago Province know well about the task-based language 

teaching (TBLT) in their English classroom? In relation to the recent research question, there are 

three research questions to be examined: 
1. According to the state junior, senior, and vocational  schools teachers in Tanjungpinang, how are 

their understandings of TBLT in English classroom? 

2. How are the teachers’ views of  implementation TBLT in English classroom at the state junior, 

senior, and vocational schools in Tanjungpinang? 

3. What are the teachers’ reasons to use or avoid implementing TBLT in their English classroom at 

the state junior, senior, and vocational schools in Tanjungpinang? 

To find out how the state junior, senior, and vocational high schools  teachers in 

Tanjungpinang, Riau Archipelago Province know well about the task-based language teaching 

(TBLT) in their English classroom is the objective of the study. Then, seeing the teachers’ 

understandings of TBLT, views of implementation TBLT, reasons to use or avoid implementing 

TBLT in their English classroom at the state junior, senior, and vocational high schools  in 

Tanjungpinang, Riau Archipelago Province. And, Significances of the study are (1) to  strengthent 

the spreading out of applying the TBLT theory in different participants, settings, and activities or 

context; (2) to enhance the EFL teachers’ insights of TBLT in Tanjungpinang particularly; (3) to 

provide the use of TBLT mapping which is done by the EFL teachers in Tanjungpinang; (4) to be 

the fundamental data for the policy makers of education to consider the TBLT to be employed as 

the teaching approach in the whole senior high schools in Tanjungpinang.  

 

2. REVIEW OF RELATED THEORIES 
 Based on the research questions, there are three main theories dealing with those questions 

such as EFL teachers’ perceptions of concepts, position, and reasonings of TBLT.  
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Understandings of Task-Based Language Teaching (TBLT) 

Since 1970s, Task-Based Language Teaching (TBLT), Prabhu as the first proponent, has 

been being discussed, investigated, and implemented by many teachers around the world as one 

the most popular language teaching method, approach. It is also the realization of Communicative 

Language Teaching (CLT) and contructivist learning theory in English teaching (Nunan, 2001; 

Ellis, 2006; Lin and Wu, 2012:586). The teaching processes are based on communicative task or 

meaningful activities. In other words, TBLT can be defined as providing leaning activities and 

engaging learners to practice in the authentic and functional use of language for meaningful 

purposes (Nunan, 2004). 

So, the task as the core activities of implementing TBLT can be defined as the 

communicative act: beginning, middle, and end; a piece of classroom work (Nunan, 2001); a work 

plan (Ellis, 2006); central component of TBLT (Ogilvie and Dunn, 2010:162); closely related to 

real-world actvities (Beglar and Alan, 2002:100) with focus on meaning (Espinar and Baxter, 

2012); a clear goal or outcome, the use of language in authentic non-pedagogical contex; not a 

single grammatical structure but a non-linguistic outcome (Ogilvie and Dunn, 2010:162; Nunan, 

2001). And It also requires “learners in comprehending, manipulating, producing or interpreting in 

the target language while their attention is focused on mobilizing their grammatical knowledge in 

order to express meaning, and in which the intention is to convey meaning rather than to 

manipulate form” (Nunan, 2006). 

After knowing the task as the core of TBLT , it can help teacher to create the its 

appropriate activity. One of the teachers’ creation of TBLT can be seen from their ability to design 

syllabus: selection (lists of linguistic features such as grammar, pronunciation, and vocabulary, 

experiential content – content and theme), sequencing and justifications of the content of the 

curriculum with three essential elements of TBLT such as language data, information, and 

opportunities for practice (Nunan, 2001). 

Implementing of Task-Based Language Teaching (TBLT) 

There are some components for implementing TBLT successfully. Candlin and Murphy 

(1987) suggest six components.  
1. Goal refers to the general aim for the task  

2. Input represents verbal or non-verbal materials that learners can manipulate. 

3. Setting refers to the environment in which the task is performed. 

4. Activities involve the things participants will doing in a given setting. 

5. Roles for teacher and learners are closely related to the successful implementation of the task. 

6. Feedback concerns the task evaluation. 

Those are in line with the implementation of Kurikulum 2013 of Indonesia which theme 

“producing Indonesian people who are productive, inovative, affective through strengthening their 

attirudes, skills, and knowledge integratedly”. Mulyasa (2015, p.99-131) states that based on the 

theme, teachers should be able to design an effective and meaningful instruction; organize the 

instruction; choose the instructional approaches; and excute the instrcution, build character and 

cmpetence; and make the successful criteria of instruction. 

There are five conditions to be considered in implementing tasks in school settings, 

particularly where the conditions may be less than ideal: large class size, cramped classroom, lack 

of appropriate resources, teachers not trained in task-based methodologies, teachers with limited 

language proficiency, and traditional examination-based syllabi (Carless, 2003:389). There are six 

factors of implementation of TBLT: attitude, understandings, time, textbook, preparation, pupils' 

language proficiency (Carless, 2003:496). And, Ellis (2006:19) stated  two basic kinds of 

methodological procedures for teaching tasks: procedures relating to how the tasks specified in a 

task-based syllabus can be converted into actual lessons and how the teacher and learners are to 

participate in the lessons. 

Ellis (1997, 2003) in Calvert and Sheen (2014: 3 & 5) “provides a framework for 

evaluating a task with the following three options: (1) student-based, which measures the degree to 
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which students found the task  useful and/or enjoyable; (2) response-based, which compares 

predicted task outcomes to the actual ones: is conducted by analyzing the oral and written products 

of a task rather than student perceptions; and (3) learning-based evaluations, which attempt to 

measure the degree to which learning took place as a result of the task, (4) Retrospective 

evaluation can help teachers determine whether the materials  can be used again, which activities 

work or not, and how the materials can be modified so as to increase task effectiveness in future 

lessons.” 

Reasons for Using Task-Based Language Teaching (TBLT) 

Based on the conditions and factors above, the teacher will use TBLT in English 

classroom when they are positive to them. For example, Most of teachers’ reasons to use TBLT in 

their classoom were because of appropriateness to small group (70,1%), improving learners’ 

interaction skills (67,5%), encouraging learners’ instrinsic motivation (45,7%). But, few of them 

agreed with creating a collaborative  learning environment (39,3%), promoting learners’ academic 

progress (27,4%), and other category (11,1%) for classroom management, promotion of TL use, 

and controlling large class, etc. (Jeon and Hahn, 2006). 

Reasons to Avoid Implementing Task-Based Language Teaching (TBLT) 

However, they do not want to use TBLT if they are negative to him/her. For example, Jeon 

and Hahn, (2006) describe that most of teachers’ reason avoided implementing TBLT  were 75,7% 

for lack of knowledge of TBLT, 73,0% for limited TL proficiency, 64,0% for difficulty in 

assessing learners’ task-based performance, 45,9% for learners were not used to TBL, 30,6% & 

21,6% respectively for materials in textbooks were nor proper for using TBLT & large class size is 

an obstacle to use task-based methods, and 10,8% for other reasons. 

 

3. DATA ANALYSIS AND DISCUSSION 

Data Analysis 

The study was conducted from February to March 2016. The researcher visited all the 

teachers (SMP,SMA, and SMK  in Tanjungpinang), explained the goal of the research, and asked 

them fill in the questionnaire. Most of them could fill it at school and few  of them asked  him  to 

answer it at home and took it back in the two next days. Then the collected data was tabulated to be 

analyzed.  

And, the data was analyzed through the Likert-type items of the questionnaires, which 

were constructed to check teachers’ awareness of TBLT principles and their views on TBLT 

implementation, were given a numerical score (e.g., strongly disagree =1, disagree =2, undecided 

=3, agree=4, and strongly agree=5). In the open-ended items, the participants were asked to 

choose their own reasons for being in favor of or against implementing TBLT. So, the selected 

items were given the numerical score of “1” and the unselected ones 

were given “0”.  

SPSS (Statistical Package for Social Sciences) version 11.0 for Windows was used to 

analyze the data. Measures of frequency (descriptive statistics) were used. In other words, a 

percentage analysis of teachers’ responses to each of the questionnaire items was done in order to 

indicate how well they understand each of the concepts of TBLT, what kind of views they hold 

when it comes to the TBLT implementation in foreign language classrooms, and for what main 

reasons teachers choose or avoid implementing TBLT 

General and Demographic Information 

Table 1 – 4 show the results of general and demographic information of the participants.  

In the table 1, participants were  41 of 55 (74.55%) female  and 14 or 25.45% male from 23 junior, 

senior, and vocational schools. Only one senior high school did not participate in the study. It is in 

line with Lin and Wu (2012), their dominant’s participants were also 112 of 136 (82.4%) female 

and 24 of 136 (17.6%) male from 30 junior high schools of Taiwan. 

Table 1. Distribution of  Gender (n = 55) and Teaching Level (n = 23) 
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Gender Frequency % Teaching Level Frequency % 

Male 14 25.45 SMPN 14 100.0 

SMAN 5 83.33 

SMKN 4 100.0 

Female 41 74.55 SMPN 14 100.0 

SMAN 5 83.33 

SMKN 4 100.0 

Total 55 100.0  23  

 

In the table 2, most of the JTs’ experience of teaching were 19 of 31 (61.3%) 10-20 years. 

Then , more than 20 years (6 or 19.4%), and 5 of 31 for 5-9 years or 16.1% and 1 or 0.32% for less 

than 5 years.  Next, STs’ experience of teaching were 9 of 13 (69.2%) for 10-20 years. 3 of 13 

teachers (23.1%) were about 5-9 years, and 1 or 0.77% for more more than 20 years. And, VTs’ 

experience of  taeching were dominant on 10-20 years or 7 of 11 teachers, and 2 or 18.2% for 5-9 

& more than 20 years respectively. So, most of the teachers’ teaching experiences from three 

schools were 35 of 55 (11.67%) for 20-29 years. 

Table 2. Teaching Time experience among English Language Teachers (n = 55) 

ELT 
Experience (years) 

F % 
<5 % 5-9 % 10-20 % >20 % 

JT 1 0.32 5 16.1 19 61.3 6 19.4 31 100 

ST 0 0 3 23.1 9 69.2 1 0.77 13 100 

VT 0 0 2 18.2 7 63.6 2 18.2 11 100 

Total 1  10  35  9  55 100 

% 0.33 3.33 11.67 3.00   

JT = Junior High School Teacher; ST = Senior  High School Teacher; VT = Vocational High 

School Teacher 

In the table 3, most of the teachers’ age from the three schools were 28 of 55 (9.33%) for 

40-49 years lod, then 6 % or 18 of 55 teachers were 30-39 years old, and the oldest teachers were 9 

of 55 (3.00%) for more than 50 years old. In addition, most the teachers from the three schools 

used KTSP (31 of 55 or 10.33%), Kurikulum 2013 (20 of 55 or  6.67%), and 4 of 55 teachers 

(1.33%) used both curriculum in their teaching. 

 

Table 3. Distribution of Age and Used Curriculum (n = 55) 

EL

T 

Teachers’ age Used Curriculum 

20-

29 
% 

30-

39 
% 

40-

49 
% 

5

0

+ 

% 
KT

SP 
% K-13 % 

B

o

t

h 

% 

JT 0 0 8 25.8 18 58.1 5 16.1 19 61.3 10 32.3 2 0.65 

ST 0 0 7 53.8 5 38.5 1 0.77 10 76.9 3 23.1 0 0 

VT 0 0 3 27.3 5 45.5 3 27.3 2 18.2 7 63.6 2 18.2 

To

tal 
0 0 18  28  9  31  20  4  

% 0 6.00 9.33 3.00 10.33 6.67 1.33 

 

In the table 4, most of the teachers educational level from the three schools were on 

Bachelor degree (44 of 55 or 14.67%), Diploma degree  was 7 of 55 or 2.33% and Master degree 

was 4 of 55 or 1.33%, and no Doctoral one. Beside that, there were 46 of 55 teachers (15.33%) 

from the three schools have got teacher sertifications, and  9 of 55 or 3.00% have not got yet the 

sertificates. 
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Table 4. Distribution of Educational level and Teacher sertification 

ELT 
Educational Level Teacher sertification 

F % 
Dipl % Bd % Md % Dd % Yes % No % 

JT 6 19.0 23 74.0 2 0.6 0 0 25 81.0 6 19.0 31 100 

ST 0 0 12 92.0 1 0.8 0 0 12 92.0 1 0.8 13 100 

VT 1 0.9 9 82.0 1 0.9 0 0 9 82.0 2 18.0 11 100 

Total 7  44  4    46  9  55 100 

% 2.33 14.67 1.33 0 15.33 3   

Dipl = Diploma; Bd = Bachelor degree; Md = Master degree; D = Doctoral degree 

 

Tecahers’ understanding of task and task-based language teaching (tblt) 

 On the item 1-4, most of JT (96,8%),  ST (85%), VT (90%) had good understaning of 

conceptual task. They knew  that the task refers  to goal oriented, focus on meaning, and defining 

outcome clearly.  Task can be defined as the communicative act: beginning, middle, and end; a 

piece of classroom work (Nunan, 2001); a work plan (Ellis, 2006); central component of TBLT 

(Ogilvie and Dunn, 2010:162); closely related to real-world actvities (Beglar and Alan, 2002:100) 

with focus on meaning (Espinar and Baxter, 2012); a clear goal or outcome, the use of language in 

authentic non-pedagogical contex; not a single grammatical structure but a non-linguistic outcome 

(Ogilvie and Dunn, 2010:162; Nunan, 2001).  

And, the definition of TBLT is on the item 5-7. Most of the JT (90%), ST (85%), and VT 

(90%) knew about the TBLT such as. It can be called as TL activity is used by the learner, 

consistent with the principle of CLT, student-centered instructional approach, and three stages: 

pre, whilst, and post task phase. They are relevant with TBLT is compatible with a 

learner-centered educational philosophy (Ellis, 2003; Nunan, 2005; Richards & Rodgers, 2001); it 

consists of particular components such as goal, procedure, specific outcome (Murphy, 2003; 

Nunan, 2004; Skehan, 1998); it advocates content-oriented meaningful activities rather than 

linguistic forms (Beglar & Hunt, 2002; Carless, 2002; Littlewood, 2004). 

So, in relation to the first research question:  

According to the state junior, senior, and vocational  schools teachers in Tanjungpinang, how are 

their understandings of TBLT in English classroom? 

Almost all of the teachers may have good understandings of task and TBLT concepts with 

15% for undecided and disagree. Classroom observation and interview are needed to konw more 

about their understandings comprehensively because the data was taken from the questionnaire. 

The results can be seen on the table 5 below. 

 

Table 5.The Results of the Teachers' Understandings of Task and TBLT (n = 55) 

Question 
SA A U D SD 

JT ST VT JT ST VT JT ST VT JT ST VT JT ST VT 

1 12 2 2 18 10 9 0 1 0 1 0 0 0 0 0 

2 13 0 1 17 9 7 1 3 1 0 1 2 0 0 0 

3 11 2 1 19 11 7 1 0 2 0 0 0 0 0 0 

4 9 0 1 22 10 7 0 1 2 0 0 0 0 0 0 

5 4 1 0 25 4 10 2 4 1 0 4 0 0 0 0 

6 7 2 1 23 9 10 1 1 0 0 1 0 0 0 0 

7 14 4 3 15 9 6 2 0 2 0 0 0 0 0 0 

SA = strongly Agree; A = Agree; U = Undicided; D = Disagree;  

SD = strongly disagree 

 And, these findings are almost the same with previous findings that have shown that the 

teachers at SMP, SMA, and SMK  have known  about the  practical understandings of the key 

concept of TBLT (Jeon and  Hahn, 2006). This finding also supports the findings of the study 

conducted by Jeon and Hahn (2006) who examined EFL teachers’ perceptions of TBLT  at Korean 

secondary school classroom. Tabatabaei and Hadi (2011) with studied “Iranian EFL teachers’ 
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perceptions of task-based language pedagogy. The results showed that the teachers had a positive 

attitude towards TBLT.  

Teachers’ views of task-based language teaching (tblt) 

Next, in relation to the second research question:  

How are the teachers’ views of  implementation TBLT in English classroom at the state junior, 

senior, and vocational schools in Tanjungpinang? 

After knowing about the concept of task and TBLT,  the teachers’ position  on  the 

implementing TBLT can be seen on the table 6. On the item 8,  JT (87%), ST (77,8%), and VT 

(91%) are interested to implement it in their classroom. It is 0,3% only who is disagree. Then, 65 

% agrees, it provides a relaxed atmosphere to promote the target language (TL), 85% agrrees that  

it activates leaners’ needs and interests, 90% agrees that the development of integrated skills in the 

classroom can be done through TBLT (item 11), 34,23 % agrees that it gives much psychological 

burden to teacher as a facilitator,  for the item 12, most of JT (71%) and VT (64%) had positive 

responses that TBLT gives much psychological burden to teacher as a facilitator, but negative 

response for ST (62%). Item 13 – 15, most of teachers ( JT 87%), ST (69,3%), (VT, 75%) had 

positive responses toward requiring preparation time compared to other approaches, collecting 

classroom management properly, and the meaningful and purposeful materials based on the real 

world context. 

Table 6. The Results to the Teachers’ Views of Implementing TBLT (n = 55) 
Question SA A U D SD 

JT ST VT JT ST VT JT ST VT JT ST VT JT ST VT 

8 9 1 0 18 10 10 3 2 1 1 0 0 0 0 0 

9 5 1 0 21 7 7 1 1 4 0 4 0 0 0 0 

10 9 1 0 21 10 9 1 1 2 0 1 0 0 0 0 

11 7 0 1 22 9 8 2 2 2 0 2 0 0 0 0 

12 6 0 0 16 5 7 6 4 2 2 4 2 1 0 0 

13 3 1 1 22 9 6 4 2 1 2 1 2 0 2 0 

14 2 0 1 27 9 7 2 4 2 0 0 1 0 0 0 

15 8 3 5 22 10 6 1 0 0 0 0 0 0 0 0 

SA = strongly Agree; A = Agree; U = Undicided; D = Disagree; SD = strongly disagree 

Focussing on the second research question which investegated the teachers’ views of 

implementing TBLT. The results (item 8-15) showed that most of teachers had a positive views on 

implementing TBLT as an instructional approach in the classroom practice. The finding 

consistents with the previous study  (Jeon and Hahn, 2006), most of them like to implement with 

rather hesitated to adopt it in the actual use task in the classroom.  It might be true that they still 

used teacher-centered approach and tried to apply TBLT in the classroom. 

Teachers’ reasons to use task-based language teaching (tblt) 

In response to the third research question: What are the teachers’ reasons to use or avoid 

implementing TBLT in their English classroom at the state junior, senior, and vocational schools 

in Tanjungpinang? 

Section four of the questionnaire contained one yes/no question which was related to this 

research question. If the respondents answered ‘Yes’, they had to tick any or all of the five reasons 

that followed, but if they answered ‘No’, they had six reasons to choose from. 

According to table 7, reason one “TBLT promotes learners’ academic progress” was 

choosen by JT 21 of 31 ( 67,74%); ST 8 of 13 (10,26%); VT 7 of 11 (10,61%). Reason  two “TBLT 

improves learners’ interaction skills” voted by JT 26 of 31 (83,87%); ST 6 of 13 (0,77%); VT 9 of  

11 (13,64). Reason three “TBLT encourages learners’ intrinsic motivation” JT 23 of 31 (74,19%); 

ST 6 of 13 (0,77%); VT 6 of 11 (0,91%). Reason four “TBLT creates a collaborative learning 

environment” JT 20 of 31 (64,54%); ST 2 of 13 (0,26%); VT 8 of 11 (12,12%). Reason five 

“TBLT is appropriate for small group work” JT 18 of 31 (58,06%); ST 1 of 13 (0,13%), VT 8 of 11 

(12,12%).  

 Most of the JTs’ reasons to use TBLT were because of  improving learners’ interaction 

skills (83,87%), encouraging learners’ intrinsic motivation (74,19%),  creating a collaborative 
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learning environment (64,54%), and appropriateness to small group (58,06%). But some of them 

(VTs) agreed with improving learners’ interaction skills ( 9 of 11 or 13,64%), and few of them 

(STs) agreed with encouraging learners’ intrinsic motivation and improving learners’ interaction 

skills (6 of 3 or 0,77%) respectively, creating a collaborative learning environment (2 of 13 or 

0,26%), and appropriateness to small group (0,13%). 

These findings were accordance with other findings such as Jeon and Hahn (2006), most 

of the teachers were in  favor of task-based methods and “appreciate the fact that TBLT increases 

learners’ motivation and small-group interaction.” 

 

Table 7. Teachers' Reasons to use TBLT in the classroom (n = 55) 

Reason  No. 

Teachers 

JT 

(n=31) 
% 

ST 

(n=13) 
% 

VT 

(n=11) 
% 

1 21 67,74 8 10,26 7 10,61 

2 26 83,87 6 0,77 9 13,64 

3 23 74,19 6 0,77 6 0,91 

4 20 64,52 2 0,26 8 12,12 

5 18 58,06 1 0,13 8 12,12 

6 2 0,64 1 0,13 0 0 

 

Teachers’ reasons to not use task-based language teaching (tblt) 

 It can be seen in table 8 that only one teacher who answered “No” or did not use TBLT in 

the classroom. Reason nine “large class size is an obstacle to use task-based method” voted by JT 

1 of 31 (0,32%). It means  the teacher thaught that the large class size was a logical reason to avoid 

implementing TBLT in the classroom. It is relevant to ... five conditions that should be considered 

in implementing TBLT in the school setting, particularly where the condition may be less than 

ideal: one of them is large class size. 

 

Table 8. Teachers' Reasons to not use TBLT in the classroom (n = 55) 

Reason  No. 

Teachers 

JT 

(n=31) 
% 

ST 

(n=13) 
% 

VT 

(n=11) 
% 

7 0 0 0 0 0 0 

8 0 0 0 0 0 0 

9 1 0,32 0 0 0 0 

10 0 0 0 0 0 0 

11 0 0 0 0 0 0 

12 0 0 0 0 0 0 

13 0 0 0 0 0 0 

 

The findings were contradicted with Tabatabaei and Hadi (2011, p. 4)  where 13 of 51 

teachers (25,5%)  voted all reasons. However, here was only 1 of 31 teachers (Junior high school 

teacher) avoided implementing TBLT. It can be predicted that they might or not know more about 

TBLT. 

 

4. CONCLUSION 
 In Indonesian context, studies of TBLT concepts and implementation are still limited. The 

teachers do not have a direct contact with native speakers of English to have a reference of  how to 

practice target language inside and outside  the classroom. As a result, they are hesitate to use 

TBLT eventhough they believe that  it has some advantages in developing the teachers and 

learners’ communication skills. It can be seen from senior school teachers  (ST) who had 

lower number of reasons to use TBLT in the classroom (see on page 8). 

The findings of the study revealed  that most of the teachers of junior, senior, and 

vocational schools in Tanjungpinang, Riau Archipelago Province have a good understandings of  

task and TBLT concepts and a positive attitudes towards using the items in the classroom. Only 
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one teacher avoid TBLT as an  instructional method with reason “large class size is an obstacle to 

use task-based method.”Ideally, according to their responses, they  can create  and conduct various 

communicative tasks in the classroom as the realization of TBLT concepts (goal, procedure, 

meaningful activity, and assessment) 

 Then, their answers of the questionnaire were so ideal towards classroom practice because 

most of their responses were agree and strongly agree. To make sure the truthfulness of their 

understandings, positive  attitudes/views, and choose or avoid implementing TBLT in the 

classroom comprehensively, conducting classroom observation and deepen interview are needed. 
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