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This srticle presents o purtisl resull of @ stedy condected 1o ok ot the implamentation of reflective teaching
i» improve the prospective teschers” reaching skdll in teachiaz EFL. The focus reported here is their self-
piellection which wnveils their eognition of tesching Enghish. Twelve prospective achers taking teaching
practicum subject at five junior high schools in Padang were involved. They were required 1o write the resulis
of their reflection aller each tesching presentation in their journals. A focus group interview wos then
conducied to find ot the rensons bihind their seff-eviluation anid shelr view sbout the Interconnecteidness
Berween whal they had learmed aboul teoching wnd what they experenced in the Neld The resulis of the
anilysis ol these two dets of dats revesled that the prospective leachers’ reflection was dominated by their
difficultizs denling with chossroom managemenst. Thus, ibhey did moi really give sufficient altention to other
aspeats of teacking of which they had strengths and weaknesses. In the Incrview iU was found that they were
aware of thelr strengths and wenknesses of other pspects of tooching, but they thought that thefr mstristions
plans were profoundly influerced by teir cloisroom manogement. An essentin] conclusion (o dmw is thal
prusprotive ieachers should be provided with theoey, strategies, and bps with regands 1o classroom

manAgEmenl.

b=

Introdoction

Teaching praciicum or feld proctice i & comoesn program infended 1o facilitate prospective
jeichers 1 exercise thelr knowledpe of tcoching and dome skills they hove goined in methiods- relited
subijects and Micro/Peer Teaching, This program gives the prospective teachars rend expeniences s they tench
siuderis of schools oo real confest. Progpective peachers are guided by their supervisor end cooperating
tnchers.

Al the site where this study = being conducted, the stideni-leachers have to take the teaching
Practicum subject aftér they pass the Micro Teaching subjec. They are placed of o junior or senior high
sehool for g semester (oround 4 months), Al schools they are guided by cooperating. isachers, and they are
also encodiraged 1o consult their lecturers whi gre dlso responsible o supervise their stuidents waching os
many limes as they con. With considerably suffickent prior knowledge and the guidonce of the supervisior and
the cooperating teacher, the student-teachers are expected o be uble o teock well, Inorealivy, however, e
pruspective ond new ieachers it s knovem that leaching af schools §s & complex business- interesting.
chiallenging, but slse difficul Some prospective leachers may ook forwsed w eving their skills of teaching
im the real comtext, Some others may feel nervous and think that they will face difficulties.

To help them leprn from their swenkoesses. peospective teachers shoukd reflect upom their tesching
properly. Hopkins (2008) emphasizes the importance of the sbility 1o reflect upon one’s teaching
systematically and 1o beamn & lesson from the reflection, Through reflecion they are made o fook Back what
they umd their students have done in the process ol tesching and learming. and then assess whn worked and
wwehuat dll o wned why. This leads 1 attempts 1@ wnderstanding gnd swaceniss of grengths wnd weakmesses of
tenching. This peactice is called as reflective teoching
A mamber-of swdies reveal the benefis of refléctive teaching, Comford (2002 repomed thit trainee teschiers
and fecturers responded  positively fovward the use of self-rellectin beeddse o imgwoved e weeching
perfirmuanee. Meflective waching was afso  neported on ap effective way 1o develop leachers” professionalits
frrouphpul their career by Ciroeki el sl {20047 aid Farrell (20600, The use purtfolios in refleciive tesching
ilso provided benefits in Seveloping student-teachers” eritical leamving. modes of inciey . and kaowledge-ond
value sharing (Reorick in Perraro, 20000, A study on implementing oonducted by Bozimela and Tiasina
120145 revesied that reflective eoching in microfpeer teoching improve studeni-teschers’ penching =kills and
vl thelr goncems In teaching EFL. However, Hammesslov=Fletcher and Ormond {in Thomos coat, 2083
stale that reflective teaching does nol gel sttenfion even theagh it is accepted idemationally us part of

professional competency of teachers.
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This-stady looks sl the implemeénimion af reflective teaching by o number of prospootive teachers
teaching a junior high school, It is intended Lo besp the prospective teachers improve their tenching skills in
real contest where pdaptation is highly demonded.  The resuli reporied hbere as highlighied in ihe abstroe
abive i pariial since the stidy is Sl [n progress.

Teacher Cognition and Kellective Teaching

Professional teachers wre developed through scheoling irniningsfworkshops: ond self- continos
attempts Tor improvement, These shipe peronal philosophies of eaching Aceordimg o Bichands i LI
(20151 weachers have their personal philosephics or maxinm of feaching. These maxims gre composed of
temchers’ bellef svaiems which fmvolve “the information, attijodes, values, expeciatioms, theories. smd
wssumptions about teaching
pnd leaming over time” (p &) Teachers should hisve coprition on their beliel sysiem, o that they kiep
disvelpping thelr cumpeteniy of teachibng

. Bl refers to lescher augnition o Use unobservabls cognitive dimension ol tenchings whal 1esgissrs Know,
beleve. and think (2003801, Deowing i work of some recearchers Borg suppesis that lenchers
experiences a8 learners con inform their cognithons sbow reaching pisd learning: “professional preporation
programmes which ignore trainee feachers” prioe beliels may be less effective mt mfluencing these™, Borg
depicts ¢ schematic conceptunlisaiion of weaching within which teacher cognitlon ploys o role in teachers’
tezching. Four miajor compoments include schooling. professional  covrsework, contextunl fictors. -gmnd
Clussroom  practice. These four components  dhape jeachers’ beliels, knowledge, theores, anitudes,
nssumptions, conceptions. perspectives. bnd metaphors about teaching, weochers, barming, ond curicelum,
which In tums lead o their cognition.

Li (205 observes the fael indicating thot weacher cognivon is malnly studied of individuol leved
The sociol level af teacher cognition, however, is neglecied, The first refers o the study on the study of
tencher’s activity within = social coptest, smd the latier is the study of “the peocess of inemalizetion and
ecxtermalization (25 Woods (in Li, 20155 developed o cognitive modet o study teocher epgnition, The madel
fms thres key elemenis 1) the elassroom evenmlfietions, 2) the planning preceding the actions, and 3} the
understanding o interpretation thot Follows the acticns. Thus, Li arpues ihat it i essenfil o dudy teacher
cognitien in st “Eachers’ kiowledpe ond beliefs wre evolving with their participation b the petivities in the
tepching comimunities gond the ineraction with other prembers, Tesching prsctice b milces weaching wod
tenching prosticum 5 tenching in o community, wheee people composed of prospective or sfudent-teachers,
supervisors mnd cooperiing teachers and adminisimiors,

Aosrraregy v foster weacher cognition s reflective tesching. Reflective teacking is a process throuoh
which we "gin ewdréneis of our weaching beliets and proctices™ and 1 leim “To see teaching dilfferentdy™
{Giebhard: and Oprandy, 199%: 41 11 is a “process of recononicion or eorganizaition of experience which
adds 1o the menning of experience (Rodgers, 200284807, Pisopin (2009) sovs that it refers o an ability 1o
drawy i coneluslion about the past and moke wse the informatitn gained from the experience fo plan Futue
pctions, [ is requires abiliny 1w e perceptions, experience. and informatbon o drew conclusions: aboul the
past (Pisopio, 7009, Cirocki of al. 2074}, Rodgers (2002) argues that ipterpretations ore dependent on the
person’s preferences, desires. ond his passion. These fctors ore reciprocally Influenced by experiences which
Include dirged teacking expericnces. experiences of observing others’ caching, and experiences gained
through studying und reading theories ool lesching,

Reflective teaching should be dope on @ regulnr basis, so that o tescher keeps improving histher
teaching. Coocki et sl (2004:237) sdvocade for the use of regular reffection & €ivis planned, oolive, persisisnt,
and heightens o teacher’s focus on problem-posing in their elasseooms™. For praspective teachers refléctve
praciice nod only raises their awareness of their strengehs and weaknesses asa basis foe improvement (Badley.
2006; Richerds gnd Lockhare 19963 bl also builds o strategy o professional development {Blank, 2009,
Murphy (2001} menhiens that reflective eaching expands wachers” understanding of teaching-learning
prisess, their peperioire of srategic options oz 8 lomgunge teacher, and  enhances the quality of learming
npporiunities, Experiencing various teaching contexis with o wide mange of ups and downs: stories ceriainy
expand feschers’ stridegic oplions they can apply appeoprintely o impeove the quality of their weaching
outcomes. [Frelective teaching b= done onirregolar kst or “rapid rellection™, the results ane emporarily and
areoften not followed up | Blaitey. 200623 20,

Sichner pnd Liston (in [idey. 2006) autline fve dimensions of redlective teacling suseesigd which
nre cateaorized inlo seflection-in- aotion ind reflection-an-action. The irst category includes rapid reflection
{numatie and Instpdanenus ) el repoie dimensions {opline decision moking), The seeond covers reyicw,
research, and retheorizing and reformulating dimensions, Theso three dimensions oocur alter o befon
icaching. As for “resiew” o teacher thinks wid writes about histher waching-related work, Resiarch reliers o
svstemntic thinking imd observation 1o eollec] data aver tinis the encher eoflects the dato of hisher teaching
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e gives some thoaght of the "hew” and “why™ of the dotn, Then; the teacher makes connections betwsen

histier work eivd the work of other profcssionsls, rethoridng and reformulating dimension,

hurphy (2000) suggests sevesl ol for rellective tesching, The teols con be coteonzed ino ihree
groupy, formutive feedback from leomers, formotive feedback from other teachers. and self-generated
sontrees of infirmation. In ench category there are some allemative instruments. For instance, questionmaines.
mierview, or even dialégoe journals con be used o obiain feedback from lewrners: Field poles and
obtervation ae comimdnly used o get feedback from sher tenchers OF copperating teachen and Supesvisors,
Retrospective fietd nides, video recording, and stimalus recall prewsed as selfs penorated sources, Murphs
doios thot by combining two or more three iools, o teocher con ped comprehensive informmion about hisfer
teaching. A combination of some teols wos employed in research about reflective teachingpeactice (e,
Farredl, 1998 Cirockieral. , 2003; Rogmels gpd Thieros, 20047 Thas, this current $udy ssed b combinoifon
ol some instruments suppested by these writers.
Alethad

This is o deseriptive study emploving qualitstive approsch, The: sudy was: conducted with taelve
proepeciive teachers who were 1aking Tenching Practieum course unit ai the -second semesier of 20042015
gciishemic vear. They taught gt Four different junior high schools in Padamg, West Sumntern, They taught in
sepordance with the schedule set up by the sohoola

[he dws were collected  through journals writien by fhe porticipants (hepceforh. prospective
eegchicrs), observation notes by the researchers ond the eooperating teachers, and interview conducted with
the prospective ockers und the cooperating teaching. The prospective teachers were told 1o write the resulis
of their reflection based on what they thoughi they did successfully {welll, what they' did nog doowell, and
whis they thought they had 1o do o improve their next teaching performance. The reseurchers observed each
prospective teacher leaching fhree imes, Their jmaching presentations were video-recorded o suppont the
observation notes. Right after teaching each prospoctive teacher was reguired to express hisfher opinions
nboul hisher opinion his'her teaching presentation orally to the cooperating teachers and the researchen
Ihey-also recerved Teedback from the copperaling teachers and the escarchers. At home the. studemt-fenshers
were agsigned 0 oreflect upon their weaching and cevorded the resdlt of their refection i o journal, The
prospeciivie teschers were interviewes! afier the first visit of the researchers {considerned as the first eyele).
and ofier the second vigit Enterviews will also be conducted with the prospective teschers and the
eooperating teachers by the end o the program implementation. The dan obtained through these instrumenis
were annlveed gualitniively and the resulis of the snalysis wero described us they were,

Findings

The findings of this sudy are presented based on the themes that emerged in the observolion,
journals, und infervies, They are prenged besed on the intenity of the difficuliiés and problems faced by the
prospective ieachers, ond they also showed how reflective deaching helped the prospeciive 1cachers rasse Useir
cognition and o overéome the probilens.

Classroom manageae i

Classmoom manggement was the uimost ieaching aspect the prospeciive teachers were concerned
with i thelr [owrnals and in the nterview, Thelr opinions wene suppocied by the sheservialion noles by the
supervisors (Le, the reseprchers). Eight of them (755 wrole in the gerier potes of their journsls of thet they
hnd serious classrosm mampement probiems. 1 was very difficull for them o make their sodends - Tolkow
thelr instructions and paid witention to the lesson, Sometimes they stated that the students refosed overily 1o
follosy what was mstrected o e to do. Four gudems did mor comment o e lkasoom ninagenient.

The resufl of the fird chsenvation did suggest that the prospeciive wachers had clussnoom
rnggement problems. Apar from the fact, ako reinforced by the coopermting wacheis thor many: siudems
wiry disobedient, the prispective eachers seemed W have no idvd oF strabegy how 1o handle sech disorder,
Among ihe problems included notd stopping the students from making poise, neglesting the sudenis who did
other detivities soch os chaning witlk Triends. neglecting those who did et seem o be inderesied with the
fimgon, amd oen checking ihe students’ purticoppotion o grpug discussbon, Ths, the objectives swens nol
reached, Despite thol, Foor prospective leuchers (25%) coold be considered a5 mol having big problems
dealing with elussrooint mumgeniend. Genevally their siudents Beluaved woell and fedboiy o their st sailsn,
O of the prospective tracher wos s high achiever fiv ber eloss pod coimebdent]y todght man seeetaraed cliss
whiose students were knosn b be discipline ond bad no behaviver problems, Two prespective techers bught
al ome of fevoursie schoods m town whese most ol the students were good. The other one waos also lueky 1o
hive o elass of pood studenis

Al the disciasdions. beiweisn (he resesreher and cach prospecive teacher anid cooperating leacher ol
the fira visit, the prospective jeacher was reguimed o artieulote ber'leig opmon aboot bher'his eaching, and
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gol somke feedbeck [rom the coopemting teechier and the rescorcher. Shedhe wos stpoested o do ferther
reflection a8 hame and write in the her'his journal, and find out some ways of how 1o overcoene the problems
in che next weaching presentation,
Thear moes | their poiermals of the second eyvele ol weching showed thelr eomeem of classnonm
- managerment persisted. Yet, they also reported they felt they had some progress in kandling problems dealing
' siders’ misbehaviour, 1o the imerview ihey siabed that they became confidenn. amd thus were “brave’
enough t teke sciion to stop their students from doing, distruptive aetivities. Imierstingly, one ol the
prospective weacher said that she thought hard e 1o hondie e sivedents in her reflection snd found o
srutegy that she believed effeciive. Shie discussed with te students hiow they would Tike toosiudy. English,
ond the students would like the classroom to be arrangoed. That stareay worked well,

The ofaervation affirmed the notes in e pournals ond the results of the inlerview, The researchers
ohmrved the prospective feschers” progress in handling the classroom was dot marely  caused by s inerease
of their confidence, ot also by other factors such ab mmpeoved fechnigues of weoching and instructiona
medin. In fact, ¢ prospective teacher used activities that invelved her siudents both physically and mentally
such ns arronging serambled sentences nto @ good parsgroph and then reporting B aeally in foot of their
poers, This pcivity made the stodents focus on doing the task, end thuy reduced the Tevel of misbehaviour,

Execuoting plans

Reflpative feaching helped the prospective teaschers smprive the way they exdeoted ihe plans they hod
written in their besson plams. At the fivst cyvebe it wos found thet mest of them {1 7%} did not apply completely
oy thie plans or did pol write what they thought they would like to do cither,

From their jourmals i@ was: fomad thot the prospective teachers were sware of their protdems. Four of
them commenied on some sotivities that they forgod o do, Foor wrote obout the misarrangement of the
planned getivitbes, two winte that they did not do-what they meant 0 do, and the twe sthers sisted that they
thought some sctivities werg nol inlersting, These comments indicate that the prospestive: teachers were
gwnre of their problems.

The sbservation nodes of the researchers showed that the prospective leachers had various probdems
in delivering the lessons. Among the problems included lack of imteractive pctivities, monotonous and boring
activitiiss, and too-thisory orlented scovitkes. When cormoborsbed with thetr lesson plans, what they wrate in
their joumals was evident, They did not really do what they hid planned. '

In the interviesw, we asked questions in aceordance the problems faced by each prosopective tescher-
why they did not weach-2s they planaed, why they did not write what they ihought, and why they did nog write
their plans in detnil. They hod seversl eeasond. Firsdly, they did sot undersmnd why) they thought, §L wis
probably becanzse of being nervows, Sseondby, they forgol s do certiin acivithes becaige they wene diflrseiid
by the Swsdents” behavioor, unexpecied students” responses, and fimited time available Last, they thoughi
ey did nol have w0 write the activities (n detail, Unforunatety, &s they smied, they Farpot to do what thes
e bedd i mind,

At the second cvele, there was promising improvement . Based on the anolvsis of their journals it was
found thot the prospective comments on the discrepancy between their plans and the realimtion was as
eiensive oy those ot the first cvele. Most of them claimed shat they could execute their plans bettes, Only two
of them whio still wiole thel they did not do o fow sctvities s whit and how they planoed In spite of tha
almiost all of them (949%) stated that they still fell unsatistied with the wiy thexs execuled the plons. Thes
ool [ee| some (Tows such as problers deallpe activating the students. making the studends perioipote, ond
iime dfivision of the activities

The resuly of observation revealed that the prospective ieachers” dilficuities in manifesting their plans
decrensed. indeed.  They taught as what they planned. Unforunately, some of them were not quite
sucoesslil in corrving out some sctivities. For tesfance, they swrode thor they would goide thide students 1o
urdierstaind § test theough question and inswer technigues. Yer, whit they did wis only asking questions, and
then requiring the stsdents 10 answer the questions, When o question could not be answered they provided the
answer, This memns that puidance was not realised proper]y.

In the interview. they fel they had dore betwer and Feli more confident. The Fact thait thies stll had
muiny grobilems in realizing twe plans was mostly doe their persilemt matiers dealing with the stodends. Eigha
of therm (675 stubed thae therr difficulies of running some scivities were sesulted Trom the sudeisia” low
piartici pation, ptention. and motiviption. In the end, they thooeht those problems were due omd closely relired
with elassroom managenent msiters,

Using English
It has been an inherently spreed regudrenent that 5 wacher teaches English is expected to use English
g mich as posgibde: Prospective teachem-are wsually suggesed toouss English us 2 mesns of communizstion
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when the tesch English becaase their English is ong of inpul and medel that their students sheould pick, This
is b emphasized w0 stedent-teachers betore they go W the: Meld. However. in the field the prospeciive
teachers had difficylties to-apply this prnciple. Reflective feaching, fotuimatiedy, could reduce the prohlems 1
ROTTHE EXDenL,

In the joumal, eleven prospective teschess (94%) did not write mrything relaied 1o thir difcultizs of
wming English in the classrodm. Ome of them. however, wrole that be could nat use English in the clissimom
as biew students did not understand s regquested him to speak Indonesion langunge.

The result of the observation showed that two peespective tencher used English guite much {mone than
Indonesien lenguapel, theee mined Engfish ard Indonesian in balance, and the rest wsed Indoneszin
dominantly. It seemed 16 s this was caused by theic studenpis’ low English ability, and U teachers’ bick of
sirategies and persistence or patience. When the prospective leachers wsed English, the sludents were
confused, begun making noise, and yelled for Indonesian langunge. Some of them then mixed witly
Indenesian, while the other: quickly tumed 1o Indonesiun language. To llusirate, when their students asked
for e meaning of certuin wards, they [nstructed the students to consult their distionary directly, There was
alaiost o effort 1o use asy sieategy such as glving symonym oc beief explanation. o deminstrtion thraugh
which they still could kesp using English,

In the interview, the prospective deachers hod some different answers aboul why they tended 1w use
Indoresian. Except the two who dominantly. used English, thes actually wanted o use English, vet their
stisdemts cfid not enderstand and “asked” them to wie Indonesien. Besides, when they used Indonesian their
elasseoom management problems became bigger because the students did noc puy mitemion, did not do whai
they lnstructed the students to do, thus they could not teach. Accordingly, they decided 1w use Indoneslan
Bifore the commencement of the second evele, they were puihed 1w do reflection profoundly and think
allzrmative strategies to enable them use English as the classoom langudge.

I their joumals, the prospeciive tenchers did not write specifically sbout the wse of Englich, Most ol
their comments were related 1o their opinions about the weaching nspects thm they felt they.did beiter apnd
those they were still noe satisticd with such as the teaching technigues and the classronm managerment.
Diespite that, some of their expressions implicitly revenled that they hod seme thooght of how 1o reduce the
wse ol Indonesian. For example, one of them said that she used pictures of gbiects of new words. She felt
elad a5 she did not use Indanesion vo traskate the words into Indonesian,

The observation nobes of the ressarchers revenled that gl of them anemsged 1o increate the wme of
Enplish even though some still seemed 19 hove big difficuliy. They did try o give simple instructions and
nuestion in English, Whenever the students seemed 1o hove problems they switched into Indovesian. Thay
il wsed pictures a3 media to reduce ranslation. Semetimes, wnfortunately, they yeed English don translnted
mict Indonesion straight sway, which did not motivate the students 1o try 1o undsrstand English. )

In the imerview, most of them claimed that in their reflection they thoupht about o 1o mintmize the wse of
Indonesian in their teaching. Interestingly, one of then said that she told the sudents that she discussed with
them how they would e e cless 10 be condugted ond urrunged a5 far the sudents practiced English. Sle
promised (hal she would wse simple English snd would use Indonesian only if it was very imgaciant, She
made the eligs rules, and motivated their students use English. She arpoed that that strategy worked, In facs
i students did mot complain and bepan wsing English.
Thurs, it may concluded that reflective prictive made the prospective teachers sware of that they need have
straiegies 10 make English ns the clisroom language. I also made them aware that of the importance of
motivating students through persusive way und negetisted rles torenlize the tention 1o use English,
Thisewsslon

A partial pesult described above revenls that reflective waching Is a promising strategl 1o halp
prospective feachers understand their dilficulties and problems. which beeome g point of departuse for
improvement. In fact, the results: of their reflection written in thele fournals und their snsiwers in the
nterviews show that they were challenged to lind ways 10 improve their teaching performance. This is
reililied from the process of reflestion throueh which prospective teocheis develop thelr rellective and eritical
tesching (Keyes. 2000 Zeichner, 2003; Rust. 20071, The result s in line with o number ol previous studies
(Verraro, 2000; Comford, 2002 Farrell: 2007: Bozimela, 2013 and 2015), A sty conducted by Ketthe and
sellitrs (eited 10 Ferraro, 20000 which showed thut peer seflictive groups enabled stodent-teachers 1o relue
cuisting theones and their own pereeption asd sdews of tenching Bovrmekn (200139 also smies thor refletive
teaching increased the student-teichors” teusching skilly and il could revenl the student-teschers’ concertis
EFL teaching, which con be wied 1 g bosis o ad8ist them tmprin'e their teaching and inpul for teaching
Unglish progranes (240 4)

The eesult dlso indicaies thol the most problematie factor lsesd by the prospoctive teachers s
clussroom management, Apparently this affects the prospective tenslens o mony wivs. Some of he ochivities
ey had planned could mol be executed well. Far example, they had problems in muking the stadents work
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i1 groups, inviling the students o panicipate, ond making them pay atention At the beginming the
proopeotive teachers seomed 0 be unobde 10 control the class. Jobnson in- Stronge (HHT) stufes that
inexpenenced tenchers ane offen unable to control @ class: All teschers in his survey sabd thil they ficed a big
challange classoim nunsgensent and dgreed it calssroom monegemeny was vilal, Through refiective
ieaching these problems decressed, They were challenged 6 lnd soluthons, Some of the sirutegies ingluded
whit Emmier and Everston suggest in their book “classroom manngnement™ (2009) They were selting
classtoipm rules and procedores, moniiorng students working i group, redineoting behsviour, and ereatipg
mientiom- grabbing actvitice ond medis,

The mext aspect of which reflective teaching helps the prospective teachers is executing their Resson
plon and their plan in mind. The former rtfers w what teacking and lenrning petivities they wrote in their
lesson pian, and thee Intter means the detaifed netivities they did not write bat wonld be done. and how o do
ihie wotivities, Al the first evele maost of the prospestive teachars had o big probiesn o de whal they knew and
planmed wo do. This fect affirms a eveidence-based conclusions=stating tho transfering knowledge into proctice
Is diffrcull Tor beachers, especinlly the Inexperienced ones (Bozimels, 20015), Batley [(2006) stanes: “novioe
teachers may hove credible koowledge However, they may |ack the skills for working with real language
teaching”. Reflective sotivities through which they énhanced their understanding about their knowledge ond
thisir concepual fnsighis ennbled them to make some progress. Among the impeovement made were planning
ihie metlvithes in detil, prronging the aetivities well, preparing some extra octivilies, using more ineresang
media, and anticipating unexpected  situions such as bluckout when planning to use muftimedin
Impiverment in the teaching acifvities alsos nffects classroom manuwement positively,

Owerall, 1t could be said that reflective teaching fosters teacher coginition. The nsmult of this sudy
shows that prospective teachers  wene challenped 1o mise their swareness ohout their knowledge and
ausuriptions of teaching or their cognition and 1o develop their competence o respond 10 the reality of
teaching in the field by making vse their knowledge and skills ond enhacing and refining them through
reflective teaching.

Conchisien

It ks obvioos that reflective teaching con help prodpective teachers rulse thelr owareness aboul the
discrepency hetween what they knew and assume with what they eneountir i thi real comiesd of tesching.
For the prospective tenchers who were invalved in this siudy, elossroom management was an aspect that
challenged them o 1ot ond demanded them w exercise their sEills of putting their theoritical knowledge into
practior. Refllective leaching also made them aware of the importance of being explicit and precize in
planning their teaching and writing their plan In their lesson plan. The resuft of this study also implaes that the
English teaching promram should give some atlention of providing studeni-teachers with strategies dealing
with clesoom manzgemant, More emphastd on models and modeling how w put knowledze into practice in
respective courses zach es TEFL and Micro Teaching is needed. To scaffold studeni-igachers to tench
effectively, reflective waching should be done continmlly: it empowers them o develop thewr teaching shilis.
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