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Abstract

The paper is a theoreticalframeswork . on presents how bo design grammar instructbon by spplying infegruted
CONRENNNEES raising ootivities, There ore moumdaing oF evidence that momy bearmers, of whalever age or
lerdency in leorming svle, ore unsble W fransfer good ormol koowledge of grommar o effectivease. Such
discrepancy. bebween knowledge and puiting 0 0 ose bad Jed ws v ook for aliernative wavs: of helping
reachers o manage the practioe of prammar in o more efficient way, One possible way 1o do this s by wsing
coonsolousess-ruiging activilles. integrated 0 the Enplish skills such ps readmg o end writing. These
activitios: provide siudents with the  opporiunity o isderactively  solve  grommar  tasks: in oo
comminicative way. [t is hoped the mode! will be ellective in incressing students’ Enowledge and in
providing authentic opportunites for cemmundcotion,

Key Words: Grammar [nstruction, Integraled CR Activities

A INTROTHICTION _

Mfany. adult leamiers have a very sirong necd o understand the rales by which prammatical structure
are formed, They also frequently insist on being given riles about bow and when & certain bitof longunes is:
wsed. For these learmees, (eoching with reference o explicit rubes has definie advantages, There is proctically
o evidenee, however, that the same is true for all adult leemners, or Tor children and teensgers: Yioumng
learmers espectilly snd some idults oo seem i be more éase ol with holistic methods of Tearming, gramnear in
which structures are semuired sebeossciously, Additonally; there are mountsies of evidence thal many
learners, af whatever mge or tendency in leaming @vle are unnbile w ransfer good formal knowledge of
prarmmur o effective use. Such discrepancy bebween knowledge and puiting il o uss hed led ws to ook for
altzmative wayd of helping teachers o munage the peactice of grammar in & more efficient way, One possible
way 1o-do this is by using coonseinusness-raising activities (tesruted b th English skills,

Feparding to the researcher”s prefiminory. observation. end migrviesw towerd Ciremmar lécturers and
sume English deparment studiems uf Siate [slamic Institae of Bukitinggl, the ressprcher found o set of
problems related 1o the method wsed by the lecturers g0 teach gromnaar that was il deductive method, They
still explained the rules gl then drilled toe rules o the studens. As the pesull studens were bored and
frustrated when they learnt grommior, This fact is in line swith the finding of Fhoukie { 2008] that an inductive
approech to English grommas teaching can help students (o rediscover their subconscious knowledpe of
} English grammar and bring it i conaciousness, a5 the grammar ol & language & soquined through obstracting

g sed of grammatical rules from Tungaage data, mther than through Boiateen or deduetive one. While in
Conselousness Raksing setlvities studenty were encourapsd fi know the rales by discovering the rules though
problem solving ks,
The pext problem is abed the grommar insteuctionn. The explanation of granmar was oot integraced to
the four English skills, The lecturers do nod relate the grammar miles fo the language skill: they focused on
| Formubating the forms of lmgusge. Consequently, students did pol know how o wse the mdes for the
communisniion gontext, Lok of prictice n contesiunl sitoation sas wiso @ problems fn teaching grommar.
Studenis did et get mony opporunities to produce, proctice snd relsie the grammar mile into sesl Lie
siluntions after they leam 1L Whersls i conseiousness-nuising activities. students gbt opportunity 1o relate
gramminr riles with cdher skills such us in speaking and srinng.
In this paper the researcher focuses on ome of the opi grimmmor Sreponed speech™, The ceseaicher
aligy discusses how o design CH oactivites for the topic given. Orammir consciusmess  mising pclivigies
are exgellent way (o ke the valusbie dements of the  comimimicative  appiosch and apply them o
j teaching grammar.

E. REVIEW OF THE RELATED THEORIES
The Place of Grammar in Language Teaching
Cirpmmar weaching s undecgone 2 lovol retbinking in recent years: Theresare some theories:such ns
+ Stéphen Forashen whe believes thot it should be abandoned, or at less pelagated woa very minoe mole jno
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lemyuage prugromy, The positicn of gramimar ia lapgudge tesching in debitsble, Shoild s il gramimar®
For most teachiers, the main jdee of grammar ieaching is 1 help Tearners infernalize the strocture taughs in
such a way tha they cun be wsed in evervdey commumicadion. The writer hersell’ feels tho noed o teach
pramrman. Here the swriter tenches grummar through cunsemousaess-raising sotivities which gan be integrated
to the English-skills such reading and writing,

The Historical Background of CH Approseh

CR s g copmitive appeosch 1o grammaticol instruction devedoped by Shorwood-Smihl 19815 It s
compatible with resenrch findings related to how learners oequire second /Morelgn langunge grammar, A
learner-<ceniered orientation, with emphasis on lesrming processes andstrategies where the Jzarmess rely on
theirintelleeiunl eapacitivs and use their cagnitive modes 1o leaming the most impantEnt one being, noticing
leading to awireness about the e of o langunge structure.

If CR iz seen from pasepective-of approach. it much deals Task-bissed Inmgumge tewching. It isa leaical

. develompmel of Communnicative Lanpuage Teoching (Willis, 1994}, Task is o leaming sotivily in solving o
problem communicatively with its spocific goal that should be achieved by the studems through solving snd
engogement ¥hem i participote in the peocess of learning langunge weibvely,

Lesrming Grammar as Awasreness Halsing

There is an English saying thot goes <Y ou can lead a borse (o water bul you can’t meake it drink™. The
sume oubd be said aboul laching grammar. You can teach the students the rofes but you con't make them
bearn them, There are many resons (e this, The stsbents may simply oot understand the rules; this is
eapecially the case for vounger leamers. Bul even adult learmers hove trouble with teems like past participle,
third conditional. inseparable tramsitive phrasal verb, and with concepts like indefinite past time or future in
the past, Alse, rescarch seopests thal the fearning of some grammatical structures Tollows o predeterminged
arder 5o the faol that they wne not ready yet. Finally, teachers need to take secount ol the time lag between
unceratnnding grammar-structures, snd being oble 1o produce them accurately, Some reseurchers claim thot
undarstanding is ned only 4 necessary precondition for pooduction, bul that i often précedss production by 5
considerably Fength of tme.

For all these reasons, many leachers now refer 10 the initial slages of grummar learnbng a0 dwareness
rising. Awareness mising is whit happens when the current stite of the learmer's grammar knpwledge re-
arpanizes ifsell n response o pow diseoveres Unlike podironal (feocher-led] presentasion, - pwareness
raising, but only the leamer cun diseover the grommar, This s why we refer to this siape a5 discovery
Typical discovery processes include induction, where leamers are given some langunge dota such as
examples of the arged prommor fem o contest ond o'e encouraged to work ot the rules themselves,

The Stages of the Integrated Consciousness Ralsing Aetivities

Accoeding o Thoenbury, etall (3007) e stages of LA are divided into three sections: Dhiscovery,
comsolidation amd use, This three-way division may seem to reflect the raditional PPP formist, namely
Presentation, Proctice. mid Production. In fact. there are good ressons for rejecting thes: 1emms. A5 we say
obove, the lerm presencation inplies thal learees Jeam precisely what teachers tepch or preseist 4o them, Ln
fnct, beariing s much less mechanistie and much more kepmer-directed than this older model supgests.

Likewise, tiraditionn] Pragtive activities always imvolve the learners speaking-oflen simply nepenting.
the pew grommas siriciete. There is good evidence (o sugpest thnd forcing leamers 1o spesk before they ere
resdy may interfere with the mental grammar, Foe this reason; mony of the sctivities vou will find i ihe
consolidation stage are not speaking activities tut simply understanding 1sks. For example, stodents mny be
asked to read or to fisten to 8 series of sentences. some including structure x and some inclading struciure v-
I mintch these sentences with the sppropridie pictures. Thes kinds of activities ore sometimes colled
graminar inferpretislion ks, becuese they requine the lesmers o interprel the grammar iwm eather than
smply prodoce i Such setivities imvolve what rescaorchers oll inpul processing a3 oppased 10 ootpul
Prooessing.

Finadly the thied 1* in th equation we have colled Use, bat i s imporiant to emphasize tha the Kind of
use wii ane talkimg about it is personalized use. That is. leamers are reguired to pul new flem 1o work in wivs
thot wre relevunt o iy pud il waeld. This bs csisistent wifl the view' that lingunge is only memorable
whien it has been appropristed and pet e wie for the leamer’s own particulur parposes. Asking kearmess o
persomalize new |anpuape is of course, ol witho its risks, B onder o mitlgate these risks, it is important 1o
ohserve fhe [Dllowing principles:

I Be prepared to sel o esample vowrsell’, tht s don’ aske leoroers o do things thut vesi wouldan 't du, of
W T i,

L Al thie Iéwrmers e eebotive privacy of pair and or group work Belore asking them o personafiee $o s
while clpss

A, Alleoy loommers the righi o pass 0 there are ingis don’s sl fo ik pbos, theee iz still a lob of benet o
b gained from leiring oiher lenrners alking

Shapimy the Neve Frendy of English Teorkivg and Teacking and Srudies
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A [Bon't corret the lemmers” Innguige ervors: withoul Tiesl providing: feedbick o what thiey bhave suid o
wriiten. B, —Tlat mues have been excitime! By the way, wesay 1 fgli-pervous, not | fell nervous: And
alwavs evrreet with diseretion and sensitiviy

I relution to the fitle. intcgrated CRooctivities follow the nex seguence of Stagess Leading,
presentotbon of the model est, feconsraction of the model dest, et creption and dest shanng,. Hwvever,
geperal miherenee w this sequence has the followiog advantages: gradual lead-in oo besson opens up.a Geld
of pwmremesa, the mvodel text. 11 conspicoowsly presemed, affords imensise input of the tirgel strsctures;
recoastruction of the model ties provided amiple cpporunity’ forgulded practice, te soriting phose text (est
creation) gives srodents a highly motivabing. opporfumty & expeess themgelves erentively- and given the
previows phases of the hsson aceurstely; the sharing of texts vhich fallow infects the stimulating spark of the
smident 1o student communication.

Lend-in activitbes, thesi are for

I, Generally warming up and gotting thern ready to work in a foreign language.

2. Developing owarensss of wnd interesr in ihe pie you sre going o work with

3, Dringlng kiswn words hack o mind and woching new ones, A badle lesd-in octivity s
brainsiaeming. _

Fhe nest is ppresemistion of mode] Gest. A model st is a short tex wivich not onby shows the wriflen
foren of the targer sirutiure, but also clonfes s medping/usefusction. Pregentation of the e is the process
of fimniliariring the students with the model text. This can be done in various ways, 1t begins with i gapped
werston und efieils the missing, words from thesn.

Afier modelling 1ex is reconstruction ol the mode] text. Reconstruction of a moded ext can be done in
spoken or wiitten foem. It Is the process of eliciing from the students a5 scouralely is possible the ekl
presented 1o them garlier, The rationale of this stage is this: by remembering the moded text the sudents can
experience 4 feeling success und pain shifity in using the structure accurmely.

Furthermore. text creation ls where your students create their own test within the framework of the
madel they hove been workiog with. Maturally, vour siudents will often wani o kpow new vocabulary,
Supply the words they ask for or make sure they have secess (oo bilingual dictionory, We have favored
writing for this phase as experience bas shown thor students find it essier 10 be creative in writing. Writing
flsf alloias orearer focus on sccoroy since students have the tme wofellect, correat., discard, and odd 1L
ol lonwy test crention in pairs or small groups ond can therefore generate much-1ask focused speaking. Finally
the products can be displuyed and or wsed m other wayd.

Hemce. It i5 clear that sceording. to Thomburry there Stapes of CH sctivities] ramely discovery,
ennanlidation, ese. bead in sctivities, presentotion of model text and reconstruction of model text, texe
credtion ongd presentation of wExl .

Ellis developed stapes of TR in 1997 based on condelousness-mising sequenee presented in [mpact Drammer

{Ellis. 1997, p. 3) in which the sequence of tsks are as follow:

1) Atiending task: Studenes eead! Hsten 10 4 text thot they process for meaning.

21 Moticing task: Swdents resd’ lsten 10 the same text, which is now gepped, and fill in the missing words.

1 Analais mske Students discover o e target siructure works by analyzing the data provided by the

lexd

41 Checking lask: Students compiete an sotivity 1 check if they have undersiond how the targer structise

wirks.

51 Prochiction task: Siudents ure given the opporiumily’ o iy oulof experbment with e target strociure by

priviucing their own senlendes,

Based on two theories ahove, s researchey goes with now theory of steps of Conseiousness Raising

activities by Thaenbury that the firsg three discovery. consolidation und wse. It Is coontinued by imtegrating

CR pctivities with the Eiselish skills through lead-setivities, presentation of model tesas and text creation.

Siince it is more comprehensible and deail

The Nature of Reporied Specch
i Delimitisn
Fepored speeeh is (b way o el phout someone” stdlement. Beares stabes thot reported speech reéfers o
- ggrence reporting whan someone los said Inether words, reported speech o e Toem hal we use w
spenk abaut whil sthers el us,
b Bosw b chied divect speech init peparied: speech
| Chmngee the wonses, |1 e reparting verb is i e past wense, This form |s usoally one step back into
thee past fiwm the original. For example:
o She said. =1 want 1o being my children,” fsimple presend)
She said tehni ) she wanled 10 bring her children. {Simple pasi)
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b Jock said, —My wite weent with me g ohe show ™, | simpde pasi)
Juch sied (thist) his wite had gone with himoio the show
Chamge the pronouns. When changing from dirzel speech i indirect speech it i oflen necessary 1o
change the pronouns to mach the subjest of the senence,
For gxumiple:
i -Shesaid, =1 want (o being my children”
She said (that) his wife went with me fo the show,
b, Jack said, “hy wife went with me o the show™
Jaek said {that} hiswife had gone with him o the show.
Change the time slgnifier’s fime shnals, I8 is sl imporint w change Simie words (signifiersy when
referidng tov presend, past or futuee time 1o watch the moment of speaking. For exomple:
. She snid, "1 wint 10 brimg my children tomoerows™
She.snid {thut) she wanted to-bring her children the nest doy.
b, Jack sabd, “My wile wenl with me to the show vesterday™
Jock snid {that} hiswife had gone with him o the show the day belore,

O, FINDING AND DISCURSION
Here §s the application of integrated CR aglivities in grammar topic Reported Speech, Based on theory thad
reseacher refers to.the Thorburry, the fllowing is the procedures of TR ectivities:
Discovery
1. Copy and distribute - or project - these pictures and these speach
bubbles. ‘

Ak e stidiens o mwdch tee speech bubbles o e piciures and §o compare thitir answery. with a
aeighlxr, Check e pnswersin open ¢iasa The most likely enswees are:

[al (B] [}

she said she

hada't bedn
it wruy

Ak spsdents ity can explain ibe choice of wnse both of seve! said wnd basn'y hadn't in eoch
cse, They cnn discuss this beiefly In pairs.

Elicit the studenis “|dens, ond estabdish that the cholee of lense depends on both the dme of saxing
and ik e of noel Teeling well. When reporting specch, the choice of tense depends on the
relationship betwyen o) the présent moment. B the mament of reporting. and ¢) the time of he
evenls thot are being reported. Tn {11 they ore oll the spme, nomely, now, In {2} the tme of the gvent
i5 U samiz as noa, bt the tine of reporting is then, In 03] they are all different, numely, now and
thén andd be foee then.

feeling weli,

Caonsnlidation

Copy and hand ol or peoject the lallowing jumbied dinlogue: Altermatively, copy itand cul it At
its indivldeal lined soodhal e siudens can physically manipolste iL You will need one set of
Jumbled lines Jor eoch growp of three sadents

Shapiey the New Trongy of Enalich Teacking ard Teachime and Siviies
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Orce the suedenis have ordered the dinlogue, ask them 1o imaghee the costext in which 8
e,

Ask ihe students in poirs, 6 owrie, rebearse, and perform @ similar disdoguoe Besed on one these
sltuntions

i Amemployer discovers an employes has lied in bis o ber job interyviesy,

b, A parent discovers their child was loving sbout whiot they did last Saturday night

A cugicEef complaing W cer salesmen dbout the cor that be or she bought, which wis supposed
Ty b ey,

Teell the elass the story of haw someosns misbed v, oF Hed i vou, or rigked vou in some way,
For examples

Ohce, §orenred @ vooen 0 a T Tiee person whe resed I fomie ol me be ovened #he ot fn
Jacd, | sowi foivndd it el e dlide ' He vas awbeleiting 1 What is more, b didn 't have @y
wraeey Feiprerlf, M sens depeeding o me o gy all the rewt

Invite the students 1o o5k vou more question obout e situotion,

Ask students o think of & something similor that happened to them, of b somoone ey know,
In pairs of growps of theee they lake tums fo tell their srory, Encossage the lsterners 1o ask
gueesiiona aboug 1.

Ak for volunteers to el some of the best sronies o the whole class.

d-in Activities

Spot the fies

Write some sislements about vourself on the bosrdond: pet vour students 1o decide iwhetler

they think they sre true o lies. Yoo score n paint when the sudents consider soeothing thot

15 s ey b w0 Hie and viee verso, [F the group cannol decide, trke majority vele. For example:

Teacher Ay grandmather way baen in frefand When [ was a chifd we Repf ehickens (v owe

crlfar § ance wavelled rowpd Cormeal! on ataodem bike. My frvoriie series on TV b F e

sypbvrercl e veonnlid mever e

What 1 your soere

l. Tell the stusdents W pick o pariner they do noi know very well.

d Both write. down five sentences which they then resd oul 1o therr partner, who guess
whither the sentence is true o 8 lie. The one whi gusses scores 8 poind fie aech
correct giaess, For exgimples
Spdenn £ Wihen Sy o chiital Ffod g can o o ped
Stwdent 2 Srie
Sruckery §; N b o oo Dby wanfed Toohoveooe b D mever allowed o keep
o el f o padi ok stnekeal 23
Lot the class inne o circle. Ench student repoets e seone and gives just one example
ol something thes wuessed woong, IUmight be helplul 1o wrile the following on the
bl
Mk Aain sl ol fee fuard

el wies
Tl himerr iy
& vt i vas o e Pl b I8 seee Ve iz

E. Fresendntion of Madel Texit

Put three b 51y copies of the model text upoon e walls aroumd your room. There shiould be at
feast ore copy For cach throe sudents. Ask your students (ooonpy it dnio sheees of paper wikich
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they mius lenve oo their desks o abkes. Tha 5 sisee the wexg s o in large selling. everyone
bms 1o gt up, resd part of (e et go back i their seul wreite down whid they remerber, wo
hack o the lextamd read & bit more, and o o,

Mool fexid

He todd wy e hegd o vl di Japan

ol e el

Mgt Feewed 5 poit ety Faledency foe Henvai

voared iy aagdeliecd vt Keis forther fad howgle g Povscie

o die folil ew tlar then fepd i famese

e beigg cax Hhe welvered Bavlleling: bt when found aur

Pheat b svaes freas ik ras, Bt o i

When eveyone has finished. read out the text. Snsfens cheek thefr copies, {Perhaps, as :, v reod,
atrof| pround smd check that evervone i3 producing on accurnte copy),

(R
i

F. 'Text Creafion

Everyone wities thitir dwn sl hised on the maodel and presents B o the clnss,

i Lics dont pay

I Tell your class about a thme youl o somebody elsetold & he and regretied having done so

2, Write the key words from (he story om the bopard.

1. Allow o few miputes for the clads o think about o vme somebody Tied. 1o docs nos mater
whether they experienced the situsiion themselves ov swhether they hiard” rend aboaid (8 or
sawy 1t 1m0 Filiss

4, Teil them toowrite-about e sifuntion wsing key words only, Give an example,

3, Ask m stedent for his or her Key words. Write them on the boand. Invite the ot o lesh
ol the story indvidually or in proups.

Yoriation

IF vois work awith adulis sosl may want io use dhe fnllowing model text: Wy aew poguoalionce

el wmat

He levedd pareactiieilaeg

M gevid B wirnd fo thet theedre

Al lepxs pnee o wesk

He added that he had played b an arcliesiea somie fime ggo

Awd fag aeatitoned Deat Fee hird tranetled el over tie weonfel

Bt b fargof fo felf me

That oll these things had andy bappened inside his head,

By doing these sotivitics. the feormers of |AIN Bokininggy  wre proyided the  opportupity o
inderoctively sobve granmar tosks inoa communicative way, These sctivites are hoped to be eflective in
increading  studemts’ knowledge  shoat reported speech and  in providing  authentic  opportunities  for
eommmnicetion.

0 COMNCLUSTON

Lecturers should not merely tesch their lenmers to beable 1w remember grommatical mudes of Enclish, o
maore imponantly they uiso have 1o guide the leamess w undersiand thase rules-and meke them abde v wee
thirse rules commuonjcatively, Oine possible way o o this 18 by iming coonsclpannesa-raising activitles
integranad o the English skills: such as reoding and wrlting, These activities provide suderds with the
opportunity 1o intersctively solve graommor tasks 0@ commomientive swis.
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