PDF Corp\pressor Pro
|

ll ELT-3
] Proisemlings af the Thind literomtiomd Ssnmaron Enedidh Larmiage asd Teanbang (52115

INCREASING STUBDENTS MOTIVATION
TO LEARN ENGLISH GRAMMAR THROUGH POETRY

Suswati Hendriani
Stnte Collepe Tor lslamie Sludies (STAIN} Batusangkur, West Sumigfera, Indonesin
puswatiamon @ grmail.com

Abestract

Uhe. problem thit interests the writer i write this paper |8 that many stodents, even those ol English major,
lwek o motivation o lewm English Grommar. A5 predicted, they usoully bove poor gromimsr mbsteny.
Phisriciore, un alternative stlutson |5 presented herey using poetry o teach English Grajamar, The mirpoie of
thy resewrch wrtiche W show the readers bow the uses ol poatry can increase sludents” motivation fn leaming
Frglish Grommar, Bosed on the colleéed data through interview, guestionnaire,  and observation during
English Grumimaor jeaching wnd lepming process. poetry is proved effective o increase studentsy” maoiivation
to dearn English CGrammar, The intréase of the students” motivation might be cauged by the  combination of
throw different methods of when tesching grommar wsing pogtry, nomelys i=ing riles, sing examples. ond
waing rexts lotepch prammar, Wlhen using postry o leach English Grammer. English teachess can hisert Ingo
the poetry English Grammis ndes, expmples of English Gramoeatical pobnes, and mike the poetry fiselFas
the 1ewt. The combination of the tiree methods of teaching grammar i proved o give misch betier resufis,
based on the writer's observmtion on students: leurming English Grammar at her college, bused on the dais
collected through questionnniee, ond based oo the students swnoinfoemation when they wese infervigwesd,

Ky words: Learning English Grammar, Poetry, Students” motivation

Intradiction

There are disputes of smements abo the imporiance of grammar in o lenpeage esching apd earnomg
{ Thormbury. 1990, those who state  that grommar 5 veey Imporane (U, (988 and Hutehhingon In
Thoribiary: [9EH and those ore mot in fine wilth them (Krashen and Lewis in Thombury': 19991 The dispubes
il staterments might kappen if the coptext of grammor tesching wrd looming is not clearly delined: whether
ihe tegching leaming domext b5 as 8 seoond langeage of that of o foreign language_ In the countries, wisere
English s wsed a5 o second lasguage, English grammar eaching s mod fmporiant, The resson is that the
cvond langienge leamers are expised with the laaguage every doy simce Enplish is used in people’s daily
commumicalion. However, in the coontries, where English is nob used in people’s daily commionication |
English ss-a forelgn lupguape),  English grammar teaching is undoubiedly very Imperative, edpectally for
adult learmiers, sinee 11 (s helplul and, even essentisl oo dpeedy leirming process i appropriste echmiques
are used {Brown, T994),

Erespiie the importonee of grammar 1o help oor stedents wse English correctly and appropristely
Mekoy. 1987 many foreign language leesners aee lacking of motivation in leeming grammar. This migh
enwsed by Tactors, such as, the lehmers themselves, the English teachers: dhe  teoching technigues, or others
Retused b the teocher facior, many roles thal English teachers can ploy in o language teaching, namely &s
direetors, managers, facililators, resources or any other reles  { Brown, 1954 Harmee. 2000 In the context
of English grammar teaching and learning, the teacher can faciliinote the process of the students” grammar
lewmming in ogrdor do make the sudents” loming easier. One o the woys that the teacher can use s by
seleciing and Implemeniing interesting techniques. This orticle therelore will discuss the use of poeiry as.a
fenclibng echnigue o incnese students” mobivatin (o leaen granie

It Review ol Helated Theories

Civammatical compeience i5 seem i lems of progess as well os peoduer | Manan, M), o oorder o
hive grammaticn) competonce, foreipn nguoge leamers con learm it by themselves or be tought by their
frrcign language teachers. through ton different ways: implicily (through reading. listening, 1asks stadents
pre preformimg the eodrse Buoks the weschers pee gsing. exposing Suedents iy examples ond workimg oul for
ihermlbves, and discovering) or expliciily {ihrough grammar presentation amd prociice oefiviiies, elling
kit pfarmimar ) {Homer. 040 o indectively Din which the studems infer the rle of grammas Fom aset ol
cornplesd ond deductively (the students apply the rule (o examples) (Rechords. etal. F985; and Lorson-
Frecman, 20010y or through three differend ways: teaching grammor g5 o matter of entailing the formal
|.'.'-.|'|Funu1i|.|n if s nales, |.'I-|'Fr|1ll.':'|.1lng lenrmers with practice b mastering commion ,E_l'lllhrrullh:.l.l.] pailerms
ihrogh o process of tnalegy rather thon explonaiion, and of ghving students the opporinity @0 wse English in
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i vty ol realiste siuotions or (1) (o rubes (20 Trom exarnphes, wnd [ 35 through texs [ Thombiry, 1949,
Whien using Lests, Includitg o pesmm, teachiers cun o ek i sifuation (o provide the contést and, then, vsen texi
(Hermer, 0] 1590 Moreyver, leachers should consider the grammitical stroetore o be presented, s
level andd the age of the sudents. the theme and the length of the poem und s sppropelsleness 1o the
classroom objectives Csartenbon, J000:47,

Whan presenting and explaining new grammaticnl structuse {grommar], wichers may Tollow sevesal
puidelines or principles: (1] including both oral and written forms. and both form and meaning, {2) providing
ihie bearners with plenty of contexiupiized examples of the strucluses. gnd with viseal moterials 10 make Uherm
mime undersiand, (3] using ferminodogy for elder or more-analvtically-minded learners will be beneficial,
i4) using lenguage based on the situation sad personal judgment, {3) striking the right bafance belween
socuracy and simplicity  in which the teacher should give an explination that covers gremt majority of
insnnces. beprmers ore [ikely o encounter and obvious exceptions should be noted, (8) having an observer,
and (1 deciding whether (o elicit o rule from the lesrners on the basis of examples (inductive) ar teacher's
fiving the rule or providing the informetion himselfhersell  asd inviting  them o produce exomples.
{deductive) bazed on fs effectivemess { Lie, 2000 B2-841,

['wio ather basic princrples for grammar teaching: (11 the E-Factor o efficiency, and and (2) the A-
Factor or approprisgcy of sy classroom activity (Thomburry, 19699 35.27), Efficiency includes  cconamy,
ease und efticncy. The A-Factor or pppropriscy inelsdes lenmers” needs, interests. attitudes and expectation.
Economy is related to ime ofliciency. Ease is refatesd to how ensily an activity is set up, Efficacy is reloted to
provision of the optimal condition ol leaning to muke students pay attention (by excloding from the focus of
the learmer’s uttention any distracting or irrelevant detafls), understond (by considering amount and quality af
contexiual informetion, explubation, asd checking), ond have motivation (by choosing 1asks and mpterfals
based on the students’ needs). Meanwhile, sppropriecy is related 1o whether o classmom activity is
appropriate with the age of the leamers, their level, the size of the group, the constitution of the sroup, e.g.
monalingual or multlingeal, thelr needs, their interesis, the mvailability of moterinsls and resources, their
previous fearning experience. any cullurl factoes that might affect attiiudes, e.g thelr pereeption of the role
and statis of the texcher, and the educotions] conlext.

There ore o number of micro-stralegies that would help swudenis leam grammar, which can be
clasaified into cognitive sirategies (modeling seatetees, ulilicing rules and alse examples, conmsuliing o
dictionary. ohalyzing form ond meaning, revising grammar points, and coping with vardations in sentence
tructurel, and sell~moniforing strategies {students recognizing own ermors, eritiquing/receiving advice from
leachers’peers, accepting teachers” feedback, learning 1o Be vellective, siudemss setiing their own gramaras
goals mnd sewing prammar a5 an gofive progesa) {Hade, 2008:179)

Then b 10 teach grammaor through poetry?  Uperdmn (2001) proposes the peocedure of teaching
grammier by using muesical poetry (song). The procedures are s follows:

Students are provided with incomplete poem, in which each ling contains & blank, They ore ssked 1o
guess the appropriase words or plase in the blonk,

Stuiderits are asked 1o il in the blanks s the tencher reads the poem. In this phase, the teacher reads
the poem twice or three times,. Then. the enswers are checked topether in group.

Students are gshed o volumieer the [nformatbon, Each of the blanks is mken up one by one and every
student in the group is asked whal word be or she has used in o parficulor Mank (based on what grammar
peEnt wmughih, The dilTerent answers provided by the students are put up on the whitehonrd, A% all answers are
bezinp pocepted, siudents will embusinsteally reveal who they have put down,

Students are asked the meaning of the woeds (the grammar poing wephi), The meaning 5 discussed
individually and when o student provides o definition which evervone agrees on. it is pul bp on the
whitebsard. Then the sudenis ane asked 19 use the word Tn o senence.

Stdents aie provided with contextund clues, When students are umable 10 define the word, there 15 no
attempt 10 privvide them with one, Instead, the word is used in a context and all students are expected 1o guess
thie meaming,

Stidinls gre asked i sludy the poem agiin, When the mesnings of all the wonds pur in the blanks
have Been figoned oul the siudens are then asked o study the poem again and detepmime which word is
dermamiled by the context 11 for example. we teach the phrasal verb “ealls o™ after spreeing on its mesning.
the stusdents are askhed W provide eogent drguments why 1 can’t boany of the oiher phrasal verba, In this way,
Uhars wid pnly remenrber the menning ol the phrosal verbobul alsy whese-and howe it slwnld be uscd

O Thptn Amnbwsis and Diseussian
The data annlvsis was done biosed dn the collecnsd data o the folldwing potivities using poeiry-
mgsed echiigues g5 0 e ishin ol thise: proposed by Tipendran (20013, The teaching siops thai were

imeplermenied can be seen below-
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[be students are provided with o poem comaming prammar poinls 1o be leamed (for e [t
mealing), In fhis siape. the teacher asks one or fwo studenis 1o read 8 encher-made poetry (the whole
poetry) voluntirily. In case, there is no one willing to do so. the teacher will ghoose by himselfherse! T Then,
individusl students will be asked o recite the poetry in tum sertence by sentence uniil all of the students get
the chance 1o recite the poemt. These motivities wre pimed o1 focusing students mttentinn, enlisging sudent’s
wocnbulery, improving students” pronuncintion. increksing sudemts® posicipation. amd introducing {and
reviewing | gramimar points. and arousing their intarest and motivation. For the nest meetings, s saudenss
ire provided with o newly reacher-made poem containing previously lenrned prasmmus paings und Hse o
be leamed on that doy’s mesting,

The students are. then, given aomode] on how o recite the poetry by their English grommar wacher.
The teacher does: |t two timey. The porposes are indirectly correct students” mistakes of pronunciation and
Imrprove therr lsening skills,

The eacher, then, gives the students an opportunity to understind the content of the poem by rexding
Hailently. The perpose of it is o impeove thelr resding comprehension.

Then teacher nzks the students 1w read and translate the poem orally, individuallv, and voluntarily, In
ema the students get difficolties, the toacher will guide them. This netivity will improve the studenss’
protsunciation ability, their reading, and tunslating ability),

The teacher highlights the (previously leerned) grammar points contained in the poetry (for review |
by underfining them 1o focus the students’ stiention an the new grammar points for that day’s isstruction, [0
ather words, the teacher tries 1o guide the students o understand the  previously leamed and (he new
graimmar podnts by underlining several words and. then, asking some questions to help the swdents 1o
understand. These activities are aimed al muking the students master the last and the new grammar points.

Mext, the teacher divides the studenis into o groop of four ar of five in which one of the members of
the group should be the one who hay pood understanding of previowsly leamed materiale. The groep will be
changed over time. The teacher, then,  asks them to fill in the blanks of the tescher made-poem they hive
just read or to do's clore-procedure exercise based on the blunk pocm. In this step, they will share ideas and
diseuss the pessible wartds 1o be {illed inio the blank poem; Anotler altsrative or pessible activiry s tear the
sodents can be ask w0 compese their ovn poem bused on that day"s grammmar points. The students” poem
iotld be computerized for the purpose of correction elther by the siudents or by the weacher. Through this
activity, the students are-expected 1o be able to improve their grammer mastery, their speaking ubsilivy, their
creativity, their mritudes toward  grammar, thelr writing abilicy, their vecabulury, and tleir cooperation.

The teacher asks ane (or bwo representatives) to recite the now poem they have Just eompoyed in (ot
of the class and asks other stadenis 1o pay attention, understand. und erlticine the rovited poem. especially
related 1o the grammie points. This activities will improve the stedenis’ Hstening comprehension. their
pronunciation, their speaking ahility, their grammur mastéry. their critical thinking, thelr openness, their sell-
confidence, and their rending alowd.

The teacher shows nll class the newly construcled poem by the small  groups of stpdents using in-
focus. In case the lamip is out, one of the poetry composers may be asked 10 write her'his proup newly
compisezd  posm on the board. Then topether with thie students, the teagher gives feedbock 1o the poerm,
Thise: ctivives may improve the sudents’ writing ability, their eritical thinking  and the whole class
granimar mustery.

If there is enough time, the tescher can continue with the next activity, namely asking individual
stidencs & avally GiF in the previousty wsed blank poem in e Then, the teacher asks oie or o students i
sum up the pontent of the newly consiructed poem. 10t 35 nod possible, the Individual students moy consirugt
I ey poem using grammar points they have leamed ml bome and cecite i i the nex: meeting. These
netivities will improve the students” attitudes. their promnciation, their brovers. thelr ersativity, their sell-
conbidence, ond their prommoe mostery,

Based on the steps of poetry-hased techmiques of grommar teaching implemented for sis meetings, the
aita ol the reseurch were eollected through ohservation. and interview technigues (o colleer guakitative dota),
and thredigh guestionnaire technigee {6 oollect quanditative dainb,

The observation was done during grammar teaching-leprning process, This was conducted foe six
mestings.  Observation technique was: opplied 1o collect the daty about the students” enthusiasm during
Loigthish, promomer deaching-lesrning piyscess using poetry=hised techmgoes. Based on the observation, i
wark found thit the sudents” motivation to leum English grammar was surprisingly very high and fmproved
i comgred with that of using  previous technigues (from rules), Al of the students ustentively paid
aftemtion 1o the poetry  presentalion, poetry recitation, and poetry construction,

Based on the dota collected theaugh Intesview weehnique which was conducted alier Engligh grammar
aching-learning pricesh uiing poctry-tased lechniques.  similar infochation wies alse  found out. The
studeints enthusmaticnlly stoted thot they enjoyed learning grasmas using poetry,
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Torgoavinee hersell shout the surprisingly positive. pesulin of the gqualimive dat |, the researcher also
distributed o guestionnaire comprising several closed ended questions (yvestions 1, 2. 3, 56,7.82.10.11. 12,
and 131 and open-ended guestiong question § and 14, The closed ended goestions were used (o find out the
stidenis” perception aboul their capability in English grammar (question 1), their Tevel of mterst i learming
Erigltal grumener {gquestion X1, their desire o improve English grmmmar ohility (gqueestion 3 thelr lewel of
imierest in lesrming English grammas using poetry-hased techniques,  the positive effeet of poetry-hased
technlygues on thelr ways in leaming English prammar (guestion 6. on their voéabulory mastery (guestion T
o thirr Testenmmg ihility, {question . B, o their speaking ebility (question 10}, on, their reading abiliny
{question 11} on thelr writing ohility (guestion 13, on teeir iransloiing ability (question [3), ond oo other
sides of the students.

In line with the previows colleeted data, the data collecied from the questonnaine alss show ihe same
endeney, By cdmporing the stedents” answer o gquestion. 2 ond gquestion 4, i was found thal the students”
level of motivation in beaming  English greowmear was grestly different between that of tsught throegh the
previous fechniguees {from rules & examples) and that of theough poetry-based techniques. The incredse is
pamely 18% from averpge 4, 5o pverage 4,21 of 5, Ther desire o improve English grammar sbiliny was
P, I meins Uy have high motivaien @ improve thelr capabifity of Enplish gramimar. Moreover, the
dain plso showed that 92 86% of the siudenis feli the positive effiect of wing poctry on their ways of leaming
Englizsh Grammar,

Based on i daln from the questiionnaire, there are some other pozitive effects of the use of the
poetry-based techmigques on interest, their ways indeamipg English grammor, their vocabulary mastery, their
listening ability, their spenking ahility, their reading ability, their writing ability, their translaving ability, and
on other sedes of the students,

The students” perception sbout their eapability in English grummar was various, in wihich 29 {29,.2%%)
swidemts perceived fheir grammar capability was pood. 39 (59.6%) stedents perceived their prammar
eapability s moderate, & (8.1%) stodenis pereeived ther grammar capability. 08 very poor, 2 {2.02%)
students perceived thelr grammur capabifity as very poor student, | {1.01%) student did nel answer. Their
fexed of interest in learming English graminar using poeiry-based techniques has positive effect on their ways
in leorming English grammar (92.86%). Fertbermore, the use of poeiry-based technigees akso has elfect on
i stsdenes’ (heir voonbulnry mostery (97.95%), on their pronunciation ability [98.98%), on their listening
ability (55, TEM). oo theie dpeaking obility  (95.91%), on their rending ability {question 93.88%), on' their
wTiting ablity {97.99% ), on ther tranglutlng ability (97, 99%), and on other sides of the students,

The high inyrease i students” motivation may denve from the following reasons. Firse the tasks
ed o tench grommor wes based on the students” peed. Why s i soid so7 Teaching  grammar throwgh
proselry-bosed lectmigues, the teacher nssigned the students w do severl insks like regiting poems, lisening 1o
poem recitition, mindining the poem line-by-ling individually, composing g new poem sther in unison or
frdividisally, nnd eritivizing other groups” poéms. Second, the poems conlain mpterials that were aldo bn line
with their need. Thied, o introduce pew. grammar poinis, the researcher teacher used poems that mvited
studenis” curidaity, creativity, and hipgh-order thinking skills, These oll contributed 1o maotivedion to lear
SPA Task Foree on Pspchology in BEducalion In Melnesiiey & Melneeney., 19980 172}, The tdes of the
poscrniy that the researcher hns alvesdy wsed w toach  English  grammor for teaching Crerumd and fafinitives
and i please include: How Green I Was, A Randovsis, Do vou Mixs Me?, 1 Need Vou Badly, Know
Fonr (dal ged Siop Your deadoeny. AL of tse poems which were composed by the researcher hersell’ ssem
i b fnietedting, wnd mest their needs pnd expectation, Besides, the refaxed leaching-leasning - process of
Eaglech gramonar seems o change their attitude ward grommar leomiing. Besides. n the resching-leaming
procees of Erglish grominar through poetry-bosed techniques, they wre provided sith optimal condition of
ler=mg W ke the students pay attention. All of the studenis use thelr optimum effort 1o finish the assigned
sk hased on (he teacher’s blank-poem. Al the setivities arein line with the ks principles thar
Thorrbsurry 100 35,27 ) qugmists: (1) the E-Fooior of efficienoy; ond ond (2} the A-Focior or approprisgy of
amy  classeoom activity, Elficimey includes  economy, sase and. efficacy. The A-Factor of appropriecy
inclodes leamen peeds, interests, pitudes ond expectation. Exonomy is celated o time efficiency. Ease is
redaned il Bovy sl pn aetivies oset wps. Efficscy s reloted to provision of the optimal condition of Teorming
i ke sndenis pay gfention (b escleding Trom the Tecus of the learmer’s nstention: oy disiracing or
frehesant derda) understand [y considering amomt dnd quality of comtextuad information, explamtion,
md gheckmmyps ond bave motiveuon {by choosing iasks ond materisls based on the siudents’ needs)
Sz ke, pppropriges s relabed 1o whelber o classroom sctivity is appropriate with the-age of the learmers.
therr leel, the sipe ol the o the constitution of the group, g, manolingunl or muliilingunl, their needs,
thels lniereas, the availabilioy of muderials and resquisees, thekr previows leaming experience, any euliural
focies Hul pagln aflect abfmdes eg their pereeption of the role apd statis of the uscher, and i
educational contek
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Thambiury {19997 mentons three ways w teach grammor; from ules, from examples ond through 1exts, In
this cuse, o poem. According 1w Saricoban (2000:4). in the selection of a prem, the teacher should s
vansider the grammeical struciue o be presented, the the level and the age of the students, nest the thems
mnd fhe bength of the poem wid s appropeiateness o the clussromn objectives

I, Conclusinn and Suggesiion

Bosed on the previous data, it can be concloded thot U use ol podtry 0 eoch grammar has slresdy
inpreased not onky stedents’ motivation o leoen Enghsh grosmor bol glso their geommar abilive. The mone
sirprising s thai ihe positive impacis of using poeiry 10 leach grommiss are iremomdods simee mast of the
students claim  thot their  English socabulary, thelr provunciotion ability,  thér lisiening abilits, their
spraking ability, their reading abiliny, thew wiiling ability, their ivleres,  their aftitede iowards Jezming
grammer become much more pasitive. their creativity inoreases.  their cooperation is dofng growp work is
improved. and thide bogheal ihinking is-abso mproyal

Considering many positive effects that may be got from tesching English gremmur, i@ s stomely
sigpgested that English teschers use poetry-based techniques to  tesch gramemor, The wie of these kinds of
echniques can incresse nol only studems” motivation o learn grammar bol also their grommor mastery.
Marewver, I ks suggeated thal English wachers yse poeiry to igach English Innguese components amd skiils,
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