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Abstract

This research wos almed to find out the posiive suicome ol stedents college ol Conent gid Liogusge
Inteproted Lemming (CLIL) on skill subjects. The sample of this research was semester six students of
Islnmic University of Rizs who were tking Microteaching and. ESP subject. The wal sample was 30
sludents by using ramdom -sampling technigue, The design of the reseasch was experiment research locused
nn Post equivalent rsemnch, The instruments were questionnoires, nbservation, and imerview. The treatment
wag given for B mestings in form ol the students” wsigrment inogiving modivadion {story, Al-Chiran verse,
wise words) for about § 10 7 minutes. Based on the result, the data showed that there was significant effect of
CLIL on the students outoome. The effece of CLIL wos the stuglents wene goger to hesr other motivation
sotivities for mest meetings, moreover the students were Gamiliar with these moml valves which effecied ther
fife siyle and bebavior. The conclusion was CLIL was - methodslogical approach partieular]y suitable for
pomients where studengs leasnd content through supplementary teaching materials 1o give positlve outeome of
srmdenis” colloge

Keyworlis CLIL, Positive Duicomie, SKill Subjects

Intraduction

The qualified grachution is expected to be the main goal of every universities in Indonesia. Cne of the
universiiics which hns this goal is talamic University of Ria (UIR) in Pekanbaru, To fulfill this goal, the
edugniioes soould find the best solution o prepare the qualified horvian resowerce especially in English Stwdy
Program in UITR, The expected good gquality: graduation should be schieved i met the requirement of the
mnrket demand in keman resourees both o national gnd peivate componies.

The ubjective of thiz moke the reearchers ore couridus o Gnd out the pew methodology in teaching,
The focused objective which the resesrchers want 1o provide the studmts with sppropriste needs for
preparing thesm to improve the outcome of education. Furthermaore, there will oodur great eompetitiveness
among ASEAN human resource (ngetting 2 job. The gradusion of university students especially English
iy Proaram are preparcd 10 be 8 qualified waorker 1 compete amone them in obtaining émployment.

I Facing U objective of t=aching ond learning, the researchers try o find the new method of tesching
witich Content and Language Irtegrated Leurning (CLILY in besrning English in order (o peepare them to be o
qualified graduntion

[Hseussion
Belated Literature

CLIL i3 a dunl-focussed topching ond leasming appirooch in which the frsc longuage (L1) and an
additionel longuage or two e wed for prasmoting both coment mastery and language moquisition o pre-
defined levels' [Maljers, Marsh, Woll Genesee, Fripols-Martin, Mehisto, 2000} Leston objictives ure
therefore obout content and Tenguage tat will erable leurning of the content.

In regards 1 the chomeleristics ol this new educational approgol. with respect w the development and
acguisition ol o loreign longuage. smudies on CL1L methodology in some forms of bilingual education, have
hetped define those Fentures that determine successful leaming, optimizing hs potential bevond Hnguistic
achicvernent {Marsh ond Langé, 2000; Marsh and Frigols. 2007 Maljers.Marsh. Mehista, Wolff, Geneses
and Frigofs 20010}

Since CLIL shares the main elemnenis ol what |5 understood to be the acquisition of & second or
forelon lanpuage. evpaswe fo Infoemation | processing of meaning, form geecessing ond fanguoge
prodierion ¢ Skehan. 1998 1. we should mention in the fist place Kreashen ¢ 1983), whose Inpit Hypothesis
with biuseif on the ides thot one of the reguivemicnis for stedents 10 scguire languages wis the expasun B
underitasdalile and abundang inpur: g core chernetecistic of the CLIL metiodalogy

stnce it ke e of cuiriculum comtent o develop the second e foretgn languige, thus, gryviding
bession rich in input.

Skehnn (199483, alsn states Ut students e o progess Girst the information thes consider relesant and
which is undersiocd, sctivating then, the [ong-term memory. This is afso onother fenture of this new
upproach, swhich 15 known for offering 4 reod purpose for lopgubge e in the context of the cioss: With
recards (o studenty’ linguage production, Swain and Lapkin {1995} framed the Cutpil.
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T views of Girabe and Staller (1997, the notoral scquisition of inguage in the LI methodologs
allows students 12 develop thinking skills, such es arganization, analvsis und gencration of idems o3 well o
discursive cormpetence. Always acoording 1o the same mthors, this npproach ncreases stisdent s motivition
bicause it presents the information in @ consistent manner and in @ real contest of use, o fector tha
contributes w oan increase of processing. which lesds everfually w beter learming.

Benring in mind Grenfell and Hurdy (2002, the future of modern langunge waching i wchools, wims
al integrating language beaming within the broader curriculum rather than alopgside them bringing ihe nspieci
of langieage 1o the forefront of the waching of any subject, which is why CLIL ean beconsidersd o caimbyit in
educition. As noted by Coyie (2008), 8 cerriculum based on CLIL methodology has its foundations in the
four Cu: camtent. commramication. copnition qnd cultive. These e pompanents musl be integrated and no
eonsidered separate entities, in oeder 10 ensure consistent and innovative pedagogical approach with the
underlying philosophy of this spproach, For this approach to be effective, curriculum eontenl must be
relevant, mesninglsl and cognitively demanding for students; but alvays bearing in mind the potentinl
development of apprentices: The Fact that leeming tokes place in o context of interaction andnegotiation of
eonbent Bogits an increise in communication wnd lnnguage devilopment,

ﬁ_g_, I- Framewark for CLIL

_—
Casssimiindcanon |
. 1 e " I y

e A4s franmwew ek Sor CIL Pl 200008

The integration of the CLIL framewirk which consists of four elements clatenl. sommuantcetion.
cogrition. and eullwre. Each of these is related each uther in 1eaching und leaming in English Study Program.
The contenl of gubject leaming in Microteaching and ESP class muke: swdents should aequire the
cumpetences of the required wsers it weaching practice (PPL) und the Industrin] users, Thus. the cognivion of
students indirectly i3 shizrpian 1 be absorbed by content knowledge comprehension,

The comniunication imvedves in ironsactional and inderpemsonnl octivities in the elassroom which
includes alss moml especis.. spiritual aspects. and positive bebaviour, The bl sefons in the classraam
are done tontinously to maintain the eulure. of Indonestan tradition in honaring and respecting cach others.
Al lost. these integrating elements are contributing a tot fn teaching ond lenming process ol thisse two suhijects
microtesching and ESP

The procedures for guthering infirmation about integrating of CLIL and positive outeome were done
by distributing quistionnsbre, interviews, and ohssrvations

Methnd

The design of this research wied post esuivalent research which analvzed the result of the action after
doing rescarch technigue. The resilt dotn wus mken by questionnalres, ohservation and Tty ow, Dot wos
gathered from 27 students in English study programs ut llimic niversity of Rias

The questionnaines were distribured 1o 27 students and they had to choose 3 ogtions of Hken scale {1
for Mever, 2 for Rorely, 3 for Sometimes, 4 for Ofier, 3 for Vers ofien) and the yuestivanatre consked on 25
questions divided into three poms (Par & was General Jnlormotion, Part B was The [nstilutional
Emvigtmment, ond Part © was lntetnsie Geal Orientation)

Theé gueskonnnines was taken based on (WilEs 1996 1) that ihe concepualization of e Tective
teaching performmcy for Ipnguige sequisition e CLEL included pibenton 't such Features gs Dicbonal
corrrnumication, simultaneosus sitention e form pad mzining and tvpe ol comrective feedback. satkin

brouder framewark of three essentinl conditions for laagusge scquisition — expormes, ane, amd mrvion,
Those saentiaf conditions hay € been Jurther glaborated b an shserviiion fool for this studs sccording w By
basie assumptions celated 1o elfective longuage weaching performance.

The obgervation was done by the lecturer when Taeillinted exposure (o sput ol g st chillenging
lewel, In eomespondence t iy assumption, before o lesson g CLIL lecturer was exapeited 10 select and tailor

Stpapivar tie vew' Trendy of English Teachier and Teoching and Sivelies
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il rpterial Jooeder du haye i challinging bl comprehensible for siwdenis, Two 1pes of scalfolding @m
b distinguished during e lesson, namely on eentent andfor bnguegs of the mpul maierial, and condent
andior language of leclurer talk, In the observation ool thiz cstegery consisted of the following indicators,
fior effeciive feaching performanse:

It selection in advance

2. vext adapiation m advance

3. adaptotion of leciurer ik n advance

4. rext acdppration durine tezching

5, tuning of lecturer 1afk

Lecivrer focilissied mesning-focused processing In comespondence o this assumption, o lecorer
could be expected 1o stimulaed eonfemi-processing of oral or written input by giving specind twsks thut
imvalved students in grappling meuning (rying 1o make sense of whatever they hear or read). The lecturer
should check whether the meaning of the input had been comprebended  sufficiently, [T mesning wer
processed insulfiewntly or erronecesly: the becturer might give some kind of suppors Supplemiemizry
exercising of the related content Tewiures of inpul eould be performed in this cotegory aswell,

In the observision tool. this cotegory consisted of the following Indicators for effective teaching
performance:

1. stimulating meaning identification

2, checking mcaning identiification

3, emphasiding correct pnd relevant [dentilications of meaning
4, pxercising on correet and relevant jdentifications of meaning

Lectwrer fucilitnted form-focused processing In comespondence b this pssumpiion, o CLIL Jeciurer
could: employ pethvities alned ot swerencss-raising of langunge form, thiss making students conseivus of
specific langunge fentures, The leciurer might indbeute and direct students” attention bo correcd @nd incornect
uses of form, pave examples of such wses, thus fecilitting boplicit or explicit noticing of language form, In
giving corrective feedbock the lecturer might employ implicil tschnigues (eg clorificaiion requests, recosts)
o explicit techniques (eu@. expliciy correction. metalinguisbe comment. guery. odvice) for focusing on form.
s well ws popverhal neactiong

In the pbservation [ool, this colégory consisfisd of the Tollowang indicatom for eflective waching
perfarmance
I, fozilicnting ootrcing of problematicand relevant languoge forms
1. providing exsmples of correct wnd relevant lingiage forms
3, correcting wse of problematic and refevant longuage forms
4. expluining problematic and relevant longuage forms, 2.2 by giving rojes
5 having pupils giving peer feedback

Lacturer focilitied opportunines foe output production bn corrspaondence 1o this assumption. i
prometing outpul production in the target Tangunge 8 CLIL lecturer could encouruge students 1o repct, psked
auestions aimad ar Dusctbonal output as well as stimulated internctlon berseen students in the wrpet lingunge.
CHifferent imersctivie formats feg. group, paie work) oight be implemented oo facilitate mieaningful
cominunication in English.

Theowugh mstrictions and'or corrections the lecturer could guide students 1o use English exclusivels
in the l=son. Corective fecdback by leciurers o peer stwdenis might stimulate the wuse of correct
formimenning connections by studenis, The lecturer could wse a diverse-mnge of activites for Turther
exercising essential aspecis of form'meaning wse. In the observation wol, this category. congists of the
fullowing Indicators o effective teaching pecformance;
|, asking for resctions
2 msking for imersction
3. letting students communicate
4. stimrulating the wse of (e target longuage
5 peayiding feedbock. focusing on comected output
o QeiAniing writen procice
{ These ohservation tools sy sdopled and adpted aceording o WestholT { 2004 oy |,

Findings

1k Interview

The unstructused imerveew used by this study.

Aniusins © Students were anlpsids walling Tor thar wen bo give peesching. Here, they con sy the olher
perisedion inside-of themsell
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Promading * They eould show their abifity reading al-Quran. Story telling oe giving Motivations.. The lectirer
cither know about the other competence.

Pations : The uudience were conzentrate Hatening the presching. Hoppy Htening 1o i,

Hope : They gof more message [rom their friend preaching and motivation, It could répidorly be given
along tewching process by other lecturers in other subjects.

Training: They got opporusity w enlorge their seli~confidence. trained the explonation skill through i

A Observation

In-genernl it was found that, over all ohservod lessons; lecturers usied almost the whale menge o
effective teaching performance indicotors. Althsugh not every day the lecturer ised oll performance ssh
caiegorics in ol the observed lessons, comtistent and useful examples were found for almost every
subcategory. As the aimed of this research was to find out the positive outcome by implementing CLIL, the
ohaervitions were used to provide o qualittive analysis of the school, 0 department or individual lectorers.
neither o evaluate e gquality of those.

In the CLIL lessons pnalyzed in this study. sufficlent evidence waw found for most subentegories of
the five mainindicalors for elfective lingunge teaching performance, 345 in:

l. Lecturers facilitited exposure to input @t a (just) challenging level by selecling atiroctive authentlc
minterinls; sdagiing lexts up o the level of the students and scaffolding on the coment and langunge level
by sctive we of body languuge und visual afds. By Integrating of these four components of C1,11, meral
vitlues, spirutial volues, and positive values alao included 1o exposure the content knowiedge of students.
These integrating values gave o poritive outoome for students to be applied in daily octivities.

2. Lechurers Fucilitated meaning-focused processing by stimulating the students to request new vocubulury
items; checking their menning, using explicit and implicil types of eorrective feedhnck on incorrect
meaning identification, and practice through relevant spauking and writing sssignments, By integrating of
these four components of CLIL especinlly on communication as transoctional and interpersonal activities
maral values, spitutinl values, und positive values were delivered by preaching before starting stisdying
which every students pod in tum delivering 5 1o 7 minules with different topics each.

3 Lecturei's facilituted form-focused processing by giving exomples. using recams and confirmation cheaks,
muking clorification requests and piving feedbuck (sometimes inchsbing peer feedbock). Here, the
techerers provided explicit form-focused instruction, e.g. by exphiining rules example of morl values,
example of positive attiude. and. example of spirthal sctivities (by mentioning the activity done by
maeskim 1o do shalut, showm, and eic).

i Licherers facilituted output production by encouraging Studenin” neactions, working in different interictive
formats and practicing crestive forms of oral {presentations, round lables, debates) and writisn {letiers,
surveys, articles, manuals) eutput production, suggeating communicatively feosible toks, which gave the
students enough time for sk completion. engournging students w speak enly in Enplish. providing
feedback on students’ incorrect language use and stimulating peer feedback, g by giving sudents sk
to preach in front of the class 1o debiver moral values, rdtive attitude based on Rasulullah SAW ways in
daily live and other exumple which gave them to speak to other friends. Indirectly, this activity led the
studenis wy change tweir behpviour because the content of these poshive values reminding continousis

# Lecturers facifitated the use of compensation strategles by stimulating students to overceme problems in
languoge comprehension and linguage production, reflecting on the wse of compensation stralcgies. and
scaffolding on-the-spol strutegy’ i, In this case, the students were moliveled by other friends without
hiellying each other but give siudems excellem Teedbacks,

Based i the obscnations. the reséarcher concluded that the CLIL lessons observed fn this study
st instances of effective linguage weeching performance was shown good comelation bevseen CLIL and
poatiy e ouicome of dodenis
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Bused o Toble | above that ilem oo 4, ™ The fastisriion exploves e aimy of CLIL wiees oy a goal
af fenchlag aod learning process " showed the highest zcore of aften and very often as amount as 61 86%
students were chosen Unid item. U meads thl the insttution gave opporunity 1w explore the CLIL views e
positive ouicome of sudents.
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Based on Toble 3 that jtem no 14,7 get v bavonierer for iy attitede for fmprovceaeed “showed the highest
seore of often and very ollen s amoun s 1B students were chosen this ibem. 11 means that CLIL givies
proddtivie efTects on thoeir attitute 1o be better for futere,
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Based on Table 4 that demome 19, "W ofaer gives mored vl every mpering “showed the highest seore of
often and very often s ampunt an 62,96% students were chosen this item. 1t measns that CLIL gives positive
eflects on their spiritial volies bevnsse the sctivity shntinously present In the elassroom regulrfy;
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Hased vis Tubile 3 thal em e 24, "My ofass grees sioded for praciicing pricrsheieiing "shised ihe
highest scere of often and very oflen s omount es  §L48% students were chosen this wem, It means that
CLTL gives Inteorative skills in the process of tedehing and learning. So that it influence the way they
applied microtenching practice. Moreover the ilem no 25, My chass darts with salam and erd By prapiag ™
FT.TEY snideids were chien 1

Conclusion

This sesesrch lus dimed wt Goding out the positive owieome of mmplermenting CLIL of studenis. For
this purpase, teaching performunce indicators have been formulated. derived from sssumptions about
effective langusge teaching. Those performence indicators have been insegrated in an observation ol Tor
gileetive CLIL peaching pracice;

Further developrients and implementation of the observation tocl, The results of the stidy and
[ectarers” reactions in the mlerviews relued o this study indicute thal locturers approciale the ool s esehl
far expanding their teoching repertoire in @ CLIL context. The tool might be further developed and
implemented as a practical instrument in CLIL lecturer training (e.g. pre-servisefin-service, peer-coaching)
mid: seli-refection of Individual CLIL Jecturers (g in professional development plons and performiinee
FEVIEWS),

From the interview, observation, and questionnaires dute, it showed that the CLIL applicatkon a5 an
example of how content and |angeage integrating principles can facilitate lungaage leamming, and of how
leeturers can stimulate conteni-based |anguuge lenning activitles fn forelgn languepe curriculy inteprated
with positive-effect as an outcome. Aoth content and lunpuage lecturers can learn @ kot from each other, and
irainess and resenrchers, In e, con fenrm e ot from both.
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