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Abstract

This multiple case study investigated how weachers implemented mativational teaching wrntegies and the
impact of thee simtegies an sudents™ motivation in an Indonesion high school context, The porticipunts wese
four beschers and four groups: of thele sudents. The data were collecied by conducting semi structure
interview for leachers. classroom ofservation, stimulnted recall and focus group inlerviews for stiudems. Ench
teacher had wnlgue strstegies to motivate their students und these strategles impeicted on stedents” motivation,
The students reported thit the srategies influencing their motivation can be catesorised into five main
groups: teschers” classroom behaviour, supportive clissroom stmosphere, selection of lenrming resporees
and activitics, the usefulness of English, und the way feedbuck s ghven. These findings sugpest that teachers
of English in sn Indonesian high school context can Influcnee their students’ motivation by understanding the
impact of motivational tenching strategies oo sludents” learning and behayiour,

Key words: motivation, motivational teaching steategics. EFL

Introdiction

Tenchers” motivationil strsegies are one of important factors in waching and leaming, especially for
beamiing & foreign lenguage; English is a first foreigs longuape. mughi in [ndonesion sohools {Maoeima &
Hamdan, 2071a), Unlike other foreign finpuages which sre aptional, learming Enplish s mandatory in
Indonesian high schoods. Students leam English lor three vewrs in junior high schosl and for three years in
senkor high school.

Since English Is a foreign language n Indonesio. most sludents mainly engage with English as a
lamguage in the classmoom, This places 4 premium o the guality of ¢lassroom tepching and lewrning. In line
with this, students’ classroom leaming maotivalion is a central element in the eaching and learning process
{Domyel, 2000; Oxlord & Shearin, 1994). Therefore, teachers necd 10 undersiand whal motiviies stisdents o
lzam English bn the elassmom,

. ivernture Review

Resenrch that has bew condiected on secondiforeign longaige motivation ¢in be tmced back to on
early leading theory in language lewming motivation; [ urises from the sentinal work of Wallace Lambert and
Rebert Gardner (Gordner & Lambert. 1959) who stsfled motivation In sevond lahguage besming in a
LCanndian context. They clissified motivation into two basic types: integrative. and insirumental, Integrative
mativation relates o the heamer's positive attitude toward the wrget linguage community and the desire 1o
integrate into that community. Instrumental motivation refers to stodonts™ goal of leaming o tareet lsnpunge
because ol the usefulness for this leaming, such as getting good mark in o test, winnlng & prize or getting u
wnod job,

A research in motivation developed, the source af sushents’ motivition to feam a second or foreien
lnnguage was more complex. Researchers who wre imteresized in how students are motivated to learn a second
tanguoage have utilised dilferent theenes, for example meinforcement theory, self~detenmination theary, self-
efficacy theory. expectancy value theors, and goal theary | Dorei. 20100, Selt-determination theory divided
ietivation into two catepories hosed on reaaos, oF goids Uil fewd o acdon, These are imrinsic and extrinsic
madividion. [niringie.motivation sefecs 1o the excitement or enjvyment of deing as netivity while extrinsic
muotivation refers o the sutaome or reward of doing the sction sech &8 good grades | Dhormyed, 1994; Ryan &
Chiecd, KN

Uhe third phase ol regcarch on maotbvation s bosed or Dormoed and Onio's 1998 researely on sectind
lunpuage bestming nutivation: (his Is relered 10 o5 the proveis-oremed penod. This research proups
mtivation mto three temporal sepments (Do & Omi 1998} prespctional stage. actionul Stmge, and pos-
sothongd stage. It dapport ol the prosess oriented maedel! Daemel pod Csizee's | 17998 conducted a survey In
Hunparin second longuage lewrming which identified che mus bepostan factors that teachers sheasld
consider in motivating  students, They propased that ten major strategies or ~Tes Commandments™
uniderpiised medivotion Jor seeond looguoge leamers,
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Hased an s research on second foreizn. language motivation, Doy (H01 develiped-a osal ol
102 motivational sirotepies, miled motivitional tesching practice (MTP), Motivational 1eaching practice
sydematises the spplication of motivation into o circular sysem composing four phases: oreating
mativationnl conditions; penerating student motivation; maintaining motivation end protecting motivatson:
and encouraging positive retrospective self-evaluation. This eyele iimplies that stedent motivation should be
buily, generuted. maintained and encournged (Domyei, 20601, p. 29),

Figure 1. The Component o mtiviiond] teaching practice in the L2 classroom
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Sinee my study focuses on how tenchers motivate their students, the MTP frnmework is-an appropriate model
for gathering research data in the present stody,

The studies of motivational eaching strategies generally found that there 13 a cocrelution between
tencher motivational teaching strtegies and stodents” motivition (Guillotesux & Domyei, 2008; Papi &
Abdollaheadek, Z011). However, the teachers were not necessarily aware that their motivational tenching
sirategies impacted on leamens® motivation {Kassing, 2001 ). Furthermare, Sugits and Takewci's (2010) study
Indicates that only a few motivatianal teaching striegies have o commelation with students” medryation and the
effectivensss of these stralegies voried tased on sudents’ language level, Cheng and Domyel (2007) in 2
Taiwan contexd revenl tha some motcational teaching sirategies sre transferable. across cultumil and ethni
lingulstic contexts but some wrategies are culture-sensitive or even culture-dependent. This finding ks
supported by Nugroho's study (20071 in an Indonesian aniversity contest and Xavier's {2003) study in a
Brazilion high school conbest

It appears tho there has bien Few published swdies of motivational tesching sategies conducting in
an Indonesian high school context. It is important therefore to research motivational 1eaching strategies in
Indonesian high schools 1o undersiand whether the classroom conlest. the school comext, and the culturl
comitext influence studant mosivation, There is.a peed for this research 5o that Indonesian teachers of English
may underiinnd the soirce of sudents’ motivastion and help them o enhance their mativation by
implementing suitable mothational tesching strategies.

Methadology

This study used a gqualitrive methedology which used n ease study approach. They allow the
researcher 1o eollect dewdled, in-depth data. using muktiple sources of informatkon. In this sudy the data were
gathered [rom semi-srvctured interyicws, teachers” teaching materials, clissroom observations, stirmuluted
recall und student focus proup interyiews. The anabysis of the da enabled each case o be desoribed and
thomes to be identificd.
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The participants wre:

Case | Moea & 3 group of hier students
Cose 2 Flarey' & a0 grioup of his stadents
Cuse 3 ¥ uke & 2 group of her students
Cnge 4 AriEn & 3 grpups ol hid sodenis

Fimdings

Ihis study finding indicuteys that most of studenis held o smilar perception that bearming should
pivelye enjovakle leasting sotivities such as jokes. pomes or funny siories. They olso like leaming materials
from the interpel. They enjoved doing seuvities invidving body movement such sy dimia or role play.
Additienally, they said that they enfoved learning in a relaxed clissroom stmosphere In thie ollowing
spction, Taciors inflummeed slsdents” motvation will be presented and the findings will be disoussed . in
pelution to Dormyei™s (2000 ) Framéwork,

Jeachers' elassroim befaviary
Most of the studenis in ihe fogus group interdiews sadd that o key footor thal motivaies their
clogirsit leaming 76 the teacher. The students reponed that o fescher i the one thil makes |leaming
imteresting or pol. Thi way o leacher explains lessons und how the tencher creates the learming atmosphere is
VEry Imporiant
I think the most important thing i the wacher, 11 thetgacher 5 intesesting the leariing will be
ftigristing o Bul i the teocher i3 boring the feaming will be boring oo {Focus group,
1437200 25

Miocn™s student steted @ similar view thar she Joved the izacher wann fucial expression and smile.

She smiles o lob 1t makes me feel comfonable, not afriid of making mistakes. Previously my
English teachers are very strict so | experience that English is a very difficult subject for me
and | am mfreid o talk in the classroom {(Foous groop B, TR22002),

Homry's stedenty also motioned o similir epinion that for them the most imporant thing in lesming
English wes the teacher, He built an undersianding and regpectful relationship with students,

I like studving English becousa 1 like the tepcher especially the way the teacher intermets with
uk. He mizkes jokes bul westill respeet him as our teacher. | do nod like wacher wills serious
flce or ner jukes ab all [ Foous proun, L2/2012,

Yuke s students” -l atared o posiive response townrds her classroom behoviours. She safd that:

Sh s open ond worm o 0L oeakes o feel comiomoble; not afraid of delivering our ideas. She
does pot wngry (i we make mistokes, She lsens to our opimion and expeesdions. 1L 18 50
imeresting { Focus group B, [B-2-201 X}

Arfon’s students reported o s:milor point of view about their teacher™s classroom manners. He @6
friendly ond uppronchahie, The students can 1alk to him inside and outside the learning period,

I like the weacher. He is friendly. When | have o problem and 1 ask him, be sill answer §
promptly. He cxplains the lesson  enthusiastically. [t makes us motiveied  (Focus
progp 4 2

Chernll, the four teachers showed thefr warm, enthusiastic, ond Fiendly monners. These bebaviors
imtlisereed sudents” motivation, The students even stated thar the fist important factor infleencing their
mwilivaticn wos the tlencher hehavioes.

Clarssrinen afnotpliens

Muzs’s slisdenis bnalizaied ot they appwecisied the tenchers™ atlempt o build g warm gnd Trigndly
celptionship with them, They reported thar they enpoved lenrning becpuse the teacher was not imitable and
listened o their opinjons corgfully

The dutn from Meen's atudents poind out that the key idea in creating @ sugoessful envimoment b the
classroom b the devdopment of 0 wirm and a supportive relegonship between eacher and stadenis. Mo
mentioned thist the establishmen of irust between seacher and students makes studenis leel lree snd safe W
expresstheir ideas avd opiviees in the cessooom. The students seemed o be encouraged to-be aulenomous
feamers by giving thism o choose diszussion fopics inthe classoom, The swidesis said that they enjoved
leaming with Mozn brenuse they learni in o relaxed und encouraging atmosphere,
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Iri thie Foeus grovp, Harey"s sudends reporied thal they lked the sweocher™s mlormal sisde in reachimg, 5
mude the leaming Bmosphere relnsed ond they Tell free W express their idess and opinions. It mode the
learning condition lively snd encousraging

I students enpoyed bemrnbng with Harry because they Jdid nod feel sny pressre within the elassroom
enyiromment. Thi stisdents reporied that Harry' is a grent seacher ond exsy 1o deal with

| like the waw thae rescher interpet with w5, He has g gremt sense of humoure, We lnagh a lot m the
clossroonw it s very meloxed, | do not like o serigis teacher, | will be ofroid 1o todk when e
tencher s 50 strict | Focus groop, |22,

The studems glso salked abowl the possibility of leaming cutside the classroom, One of 1the siudents
mentiomed the enjovment of learning in 8 lnguepe lborabry. He samed that be never experienced leaming
in & lnnguape loboratory. Another studend stofed thot it would be motivating i they conld learn with English
nobive spenker,

Yuke's sudenls reporied thet they el relaxed when they studied with Yuke, They said that this
helped them o understand and ise their English. They stoted that;

I like when my teacher speak English with me, she does nod Torce me. She invites moe by speak
angd |11 have o problem with socabiuliey she allows me o use indonesian and she helps me
with the English words that 1 do ned know {Focus group A, T2 ),

Some stdents in o focus group commented thet they wanied 1o leam in o different seiting.

I hove & deeam b bearn outside the clissroom, in the school pork maybe. | think learming
muiside the clussrocm will be nice and we will hive a different learning atmisphere {Focus
mrowp, 11722012,

Apother student wished she could leorn English in 8 lonpuoye Inboraiory,

1 think fewrning in longuape lnboroione will be indoresting. 1t is 8 new expenence. | suppose we
enn praciise our hateniog skl {Foous group, 12206125,

Some of the students wonted experience baroing with English nauve speaker,

It will be copl il we cun leam with an Enghish mativi: speakor, oF ot lest practise welking with
them | Focus group, | 1F22012).

Sumilarty, Arfan stndents in the focus growp seid thot they lkeed Arfon's way of ereating o relased
clagsronm mmosphene, They said thet Arfan wes casy going nnd approackoble. The stisdenm could tall and
dincuds with him inslde or ouside the cesarosm. He even offered many oppirtunities 1o his students 1o ask
questions He allowsd o discussion of ithe poblems foced by students in leoming English [Classroom
otservation. W2002).

A varleny of learning respnrces amd aonividies

The siudents repored that they prefiemed poriculer leoming moterils and activities such o some longusge
exadmples that were reloted fo o teenager's [T, Such material wos cssy o undersiand and woadld remgin
Tonger in their memaory, They enjoved & range of leaming sclivities during lesons.

| work harder when the fopic iy imeresting. [ am so happy i1 1 can do the ederclie wetl o
answering tegcher guestion {Fooay group o, TH22012)

e stodent reported that he s more motivaled when o teocher ghves the closs o challenging activits. This
kind of wetivity makes him think end this mativates him w Mnd oot an snswer.

| lke pomes especially games with challenging aetivity, | ke crossword puzzle or quiz pames
(oS groagp, | 47320031
fboza’s stodems enpoved listening o ber stonies. This was one of the ways used by Moza o ameser ber
slisdents” allention, The stndonts aadd:

The teacher olls us inleresting stories and sometimes the ending sorprizes us, She usoalls siarts, ilse
lesson by deliing. o story, | bink oo of the swebes are by oread Il experonce {Focus group,
1AL

Another studend alao mentioned that he enjoved learming with Moea beciise of het sy of exploining 1the
lesson, He spid that Mogn used simple septenoes that were easy 10 undersiand,
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| like the lepcher because | understand her language she does not use dGfficull words, | can
understand what she is =aving or explaining in the clussrosm (Focus wroup B, 1827201 3),

The data from Hary's students indicoted that learning by using pamis, songs, poems, and jokes ane
motivating. His siudents enjoyed sobgs, games and voried learning activities, In the Focus group tey
repuarteck

| Fike soags amd games but in my opinion the clissroom activithes should be varied. Any activity that
Wit dn ton much in the clissmom makes us bored. 5o fizr | enjoy learning English in the elusstoom
( Foeas proep, | 220025

Yuke's students found “cyele stond™ aativity Interesting. (1 wasa fun activity fise them, Besides practising the
langunge the students also moved their body by stonding up cach time they express their idess, A stodent
commenied:

| like eyele stand or other nctivity that make me use English. It is interesting netvity because
everyone shares ideas. For me it is a new way 1o practise English (Fooes greup, 1072012},

Addstionally, Yuke's students stated thot they liked sotivities mvalving bady movement; the eyele stand
activity was effective for thin becouse stodents moved their bodics when standing. They ulso enjoved
octivities like gumes or drama.

I emjoy practicing English in my elass, [ like cvele sennd becazss itis new o me, | usunlly pracibee
langoage expressions by making a dinlogue und afler tha perform i fn fromt of my classmetes
(Focis group, 1720123,

Arfin's students reporied that they enjoved leaming by watching & video as the learming meedia, They said i
wis @ new lenrming experience Ror them, espocially if there was an activiey that allowed them (o answier
ijuestinns by pressing the fdght bution to pnswer.

I like learning by wsing gomes oractivity lrom video, 11 is new experfence for me. It is fun because 1
eun direetly keow whather | give fightoc i answer | Focus geoup, 1403020123,

It reveals that Arfan tried hard o find ways of motivating his sudents o learn and e found wing audio
|e=arming resources are interesting for his students. Another studens said thet Arfan uses o range of strategies
i explaining lessons. He gives many exaomples. This helps his students undersiand what they are being

taughit.

I like the teacher’s way of explaming the besson. He hes mony differont ways of explaining the topic
and gives many examples. He i 80 patient answering my questions {Foous group, 1432012},

The students enjoyed having vorious leaming resources and activilies especlally sctivities involving
tondy movernent, materiaks from the intermet, playing challenging gomes. listening to English sonpes, witching
freovies, .or listening v the teacher's stivics.

e wexefiileviess of Evglish

The other way 1o genperale students’ motivation (s by introducing the insrumemal volue of the
langiage. The instrumental value of leamning a second lsnguage cun be petting a good job, caming extra
money. pursulng forther study. improving social position, pursuing hobby ke using computer which
geterally use English (Domyel. 20011, Yuke's stadepts mentioned the benofit of learning English for their
fume. They understood that they need 1o study hord o Inprove their English for their future, They also
renlized that they needed English for their university study,

Student seemed o be motivated when teachers explain the wefuiness of English for their stucky ang
funre careers. The students from the intermationul sandardived schonl understood that in high school they
al=n needed English w0 learn mathematics and science. They uppear to-study hard 10 improve thiie English,
Une of the studenis in the Tocus gioup commented:

I reafize that | need English for my futere corcer and umiversity stody, It motivales ma 1o learn

Englizh. My hrother 1old me thar at univerdes level text hool mostly writen in English |Foeus group,

PO 2)

Howvever, some students s190 thooght ikt Enalish i Jiffoul o lears. Mot siudonts feam English I
the elussrom onty. this does nil support their Fnglish eommunicative skills both in spoken and written
lunpenepe | Figld note. 23/ 827200127,

sinaping thie N Srendy of Caelivh Teacing and Teaching amd Studies

434


http://www.pdfcompressor.org/buy.html

PDF Compressor Pro

|

158N ITEENE- 1T 7-T-5

| like Englisk bud | sull G chat icis hovd foe mig o b English. [ ko (8T8 brpactant bt [ s not

underitand why it iy very difticull for me. Some of my fifends jed enpoy bearning it {Focus groug,

TG 25,

Among strategies from phose two of the framewaork two strategies Influgnced studemts” mastivation,
mteresting leaming materinls and increasing student's goal otientedniss by understanding the usefulmess of
Englizh. By underseanding the ukelulasss of English increased students” mativetion,

Giraup-work ociivithes

The sudents enpvy workiog bn growps, They sidd that [t helped them (o protoet el sel-estedm and
increasmg their eonfidence, The smart stedent could act -as the moderator and Jead the discussion in the
iroup. The weok students could lesen fom thelr peers. The students” selfeconfident was enhionged when they
worked in mixed ability groups so they could practior in their groups befose preseming in the class
discuasion. This also hefped them 1o be pitonomous feamers. Harey did oot mention thet be tught his
studends tr be seff-motivated or helped thiesr w find bt best sway for them to learn English.

The sudents snioyed working in groups. However, some students sabd that they fieli o litle bored
when webk students could not understand the activities and did nol want w0 practise in the group. A student
mentioned;

| feel upset when my freends do not keow whiat they should do. It is tiring o explain il they da not
understand {Foous group a, V220125

Clenerally, students fiked to weork in group, They fell maore confident, They could ask questions 1o
thefr friendsin the group. Thex said that it was easker to understand their friend"s explonation. Harry befieved
that mixed-ahility growp composition would benefit his students more.

I enjoy warking in group beause it | have problems, | can ask my friend how to do iL 1L is easier 1o
understand my friends” explanntion {Focus group, 117220123,

It seemmes thad in general most stedents ke to work in group, so they can shore idess and dpinion ond help one
anoher,

Ehpricnity o proctice Enplish
The wadents indicated that they enjoyed having much time o practise their Enplish. They liked
practming their English rather than just fistening w their eacher explaining @ lesson, A student commented:

1 Tk using: Enplish, especially 1T there §s sormeone thal | oan talk to, Sometimes my friends tease me
il [ use English. Many of them will say thet [ show of (] use Evglishe T just enjoy peactising-ms
English. It b5 fun (Foous groop, BV220125,

Her students enjoyed the opporiumily 1o practise their English. They tried hard 1o use English as much as
possible, especially outside the classroom. This was 0 make them (amilior 1o use English for daily
comminicatbon, A studenst reporied thel

I ke speaking English. My teacher supports me o use English with ber and with my classmades n
the classroom or-outside the classeeom {Fobus group, 107222003,

Anather student pdded:

| ertjey progticing & ol | andersmnd English when my tscher expliin s clearly ond gives expmples
after that she &l us wpractice the langunge in pairs or in 0 group {Fodus group & | 82720123,

The more talented students are keen 1o e and prctice their English. They try hord 1o commumicate
i English with their teacher in the English leasning period. Ouside of sehool hours, some siudents erroll in
esirst English couttes. They nealize thad they need 1o be able 10 speak English. not-only for their university
study bat aliw for their fulure corcers, They reported that their clissroom hearning does mo1 give them enough
ke ledipe and skills in English { Focus group, 1432240023,

L earinieng masesimeind

Phe four beachers said g similar dhing that they did wot do-direct correenan on their studnts’
speaking practice. Thiz way of correcting imistekes and the weachers” view loward mistokes mude studenis fell
free to ik Even with their hall Englsh and hall’ [ndanesian, they talked actively ‘in the clossroont. The
teashers opprecisted and encouriged theirsiudents® atempl to communicate in English, The students enjoyved
s doEprartnity o
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I Tike the opportinity fo spesk English, To be fluent in English {s my learming goal, The weacher
reuty supparts me. He does not Jough at ony mistake. He éven reminds my clossmiies not laugh w1
others” mismkes, The lenming simasphere i really fun and relaxed {Focus group, 172720120

A student from Harry class did maot like it when the feacher passed the question into other stadems 1o smswer.
She wndited e teacher 10 answer her question o,

I like the encher bud | disa’s lke the teacher when he does pot inswening questioing, When | ask s
quisition, the: igacher asks other clussmates fo grawer it but be does nog givee his amsver, 1 is o kind
of uiscerizinty (o me, which one is the corréct answer (Focus group. 11122012),

Mozra's students miked o similar thing thal they appeeciated thelr beachier*s wiay ol evaluating their leaming

I Hke the way my tescher evaluate ws, She does not just consider the test but alse e elassronin
participaiion [Foeus group B, 18-2-2012), I

Yok wnd Arfon did a similar thing, they did bot do direct coerection on their stedents” mistake and they also
dasess thelr atdents learning by students” classroom parficipation during te learning.

Summary

The findings indicste that the key Mctor (o metivale stodems® learning in the classmom was the
lencher. The students repirted ihat the teacher was the maii fsctor thal made the cinssmwoom lenming process
interesting. The teacher’s ways ol explaining the fesson and how the teacher creatsd 8 lesrming simosphere
watre Very imiportant faciors.

The students sald tho another impoctant faetor to enlsance their motivation was a reloxed elasseoom
stmosphere, aflowing a ot of time o prictice, realizing te importance of English, having varfous leaming
ictivities, and cnepurnging feedback. There were no signifiennt differences in factors influencing students’
miotivetion among the studems from different tvpes of schools, internatfonsl, national, and locn! schaols,

Reference

Abrzbai, I oA (2011 Motivational instruction in practize: Do EFL insrectors of King Khalid Univeriity
meotivale their stushenis s bearn English as & foreign longuapge? Aeab Warld Englivk Jowrnal, X4}, 257-
2535

Aoante, ©,, Ab-bahroogi, B, & Abrgr-ul-Hassan, 5. (2012). The Effects of Theee Teacher Variables on the
Lise of Mativational Strategies in EFL Instruction in Oman. TESOL drobio Perspective, 1%1).

Bradford, A. (2007). Motivational Orientations (n Under-researched FLL Contexds: findings from Indonesia.
SAGE Prbllcarion, 383). 302323,

Broghy, ). E. & Good, T. L f2003), Looking ie Classramms Bostont Allye-ond Becon,

Chenge. H.-., & Dormyei, 2, (2007). The Use of Motivational Strategies in Language [nsruction: The Case
of EFL Teaching in Taiwan, famovarion i Largnage Learning and Teachim 1013, 153-174.

Chik. AL & Beeidbach, 5. (2011} Identhty, Motivatkonand Autonomv: o lale of two cities. In G, Muiray, X,
Gan & T. Lamb (Eds). Mdemine Motvation amd Amononny ln lemgiege  Learning. Bristol;
Multilingend mpticrs.

e, Mo & Sakuos, K. (3] ) Crucial bt Neglecied: English as a Fovergn Lenguage Teacher's Perspectives
on Learner motivation, in G, Murray, X, Goo & T, lomb (Eds. ), fdenning Morhvanion and Airavamy B
Lorprivage Levreoivgg, Brissofl; Multilingun Maifers.

Depdiknas. (2007),  Pedowrwr  Penjomiman Mutn SekolafModraseh  Sertarafl Trvernaiionad Jenjong
Fendiciban Dotar. dat Mevengol,  lakaria: Threkiorat Tenaga Kependidikan, Divektorat Jenderaf
Pentnphatan Muty Pendidil dan Terogs Kependidikon, Departemen Pendidikas Masioial,

Crarmyei, & (20001 Motvasiomal Smategies. in Lorgmage Classroom. Cambridge: Cambridge University
Freas,

ormee. &, (20051, The Pavefiolegy of the Language. Learmer Individval Differences in Second Language
Aegufnirion. Mew York: Lowrenoe Erdbaum Associstes. Inc

Prorrrves, DN, The Pavehialingy of Second Lavgrage Learming. Oxford; Dxford University Press.

Mvarmyet, &, & Ciizer. Ko (1998), Ten Commandments for Motivating Language Lesmers: Besalts of an
Eppirical Study . Looguoee Fedeling Beispecly 250 20-2249,

Crarpved, £ O, L 1998, Motivarion in Action;: o Process Model of L2 Motivetion, Warking Papes in
Appiined Liogprinsivs. 4, 43-69,

Cian, M & Fhang, )L (X)) Joning Forces [or Synerge: Agency and Metcognition s [perreioed
Theoredical Perspeciives on Leorner Autonomy, In G, Murmy, XoGao & 1. lamb (Ed), loemin
Mriyaaflent eomeld Apfonseamy’ de-Lovsgreine: Cearibeg. Bristil. Sullilngual Maitess,

Ehapling the Nowe Tremds of Engleady Temc g and teacining amd Sudies
436



http://www.pdfcompressor.org/buy.html

FDF Compressor Pro

j ISELT-3
[SEN: GTE8-602:17017-7-6

205

Ciardner, R, CL & Lamber. W E, (19590 Mosivatioml Variables in Second Longuspe  Acguisiticn,
Cereraon Jowrns! of Prvchodogy, TH4)

Cibenghesh, 1*, (2000, The Momvation ol 12 Farmers: Does i Inorcase with age. Exglioh faeguaee Teacling,
B, 128141,

Guilbotenus, M-J. & Dornyvel, 2 (20085, Motivating Inngusge Learmers: o Classroom-oriented invesligetion
ol the Eflects of Motbvational Sirategics on Suden bMolivation. FESOL Jowenal, 4X01). 55-T1.

Hadisartosa, M, (2000} Insights Indopesia. In B Coonell (Ed, Lénming Through English: Policies.
Choleenges snd Prospects: British Council. Betrieved from wiow britisheouncil erefsccessinilish,

Eassing, B. B, (200 1), Percepiion of Wodvetlonal Teacking Srateglen Jn an EFL Classeoim: the Cave of i
Class in oo Privete University in Iedopesta. (moster Degree), Vicwna Upiversity of Wellingon,
Wellingion.

Kikuchi, K. (20091, Listening o our Lenrners’ Volees: What Demotivates Japanese High School Stadents?
Lavprage Teacling Revearch, 13143, 453471,

Lambe 840 2008, Futisre Selves, Motbeathsit, asd Autonomy in Leng-tenn EFL Lepming Tmjectory. [n 6
Murriy, 7. Goo & T, Lamb(Eds.), foemtin, Worvarion and Awlomonry fr lavgnoge Learning. Brisiol:
Muliilangual Mattess,

Lie, A, (2007 Edecation Poliey wnd EFL Curmculom in Iedonesia: Besween the Commitment o
Competence ond the Quest for Fligher Tess Scoee. FEFLIN Joivmal. 18(1-14].

Mualeolm, [0, (201 1). Fafling to Achieve Autonomy in English for medical Purposes. In G, Murruy, X. Oeo &
I, Lamb (Eds.j Ffdereivy, Mosivirion aud Avtonsmy in Taugwage Leorninp. Bristol: Multilongial
Maliers,

pdnroclling, M. {2008), English Language Tenching in Indoneas: A Contimeoes Chillenge i Education and
Cuolwiral DHversity. TEFLIN Saernal, J0T) 5T-00,

bfmsumoto, M. (2009) Second Losgrage Learnerd Moiadion and Thele Pérceprions af Teachers”
Murivasion, Paper presented of the Teaching and Lesrming in Higher Education, Faculty of Humanitizs
and Soeind Science,

matearime, K., & Hamdan, A R (200 lak Learnors' modivotion ond Fewrning sirategies in English foveign
lwnpnpe in Indonesian context. Edigpees, 1. 100- 108

Plorcarima, K., & Homdon, A, B (2000h) The seaching constrmnts of English a5 a forelgn language in
| nedmizsiaz The comexi of school based curriculum, Sosiohoomenite #2)

turmay, G, Gas, X, & Lamb, T, (2001) feleatiny, Motfvatio and Aoy o Lengrrerge Leerrving Bristol:
MMultilingual Matiers,

Mugrohs, B A, (2007 Methveronm Teaghing Strotegies Emploped by English Teachers in Yokyakarra
i hlasier of A bing Chuon Universsty

Ohford, K., & Shearin. 1. {19904). Language Learning Motivadon: Expanding the Theoricul Fromewark. Tiwe
Modern famgiage oo, 84, 12-238,

Paiva, V.o Lo ke D00 (2001, fdentity, Motivation, snd Awlanomy in Second Langunge Acquizition from the
Perspective of Complex Adaprive System. In G. Murrm, 3. Gao & T. Lamb (Eds.), folerrity,
Martivaran, and Aeforanry in Language Learning, Bosion: bulilingual Muomers,

Papl, AL (2000, The L2 Motivational Sell Sysiem, L2 anxicty, and Motsvated Behavior: A Struciural
Egustion Modeling Approach. ELSETTER une). doi: 1L 106 system 20HL06.001

Papi, M., & Abdollaheadeh E (20110 Teacher Motivational Prectice. Sodent Medivation, and Possible L2
selves: un’ Exapmination in the iranian EFL contexl Logaoge Learniig, 1-24.

Supita Mo & Tokewci, O, (2000, What Con Teschers Do To Movvate deeir Snedemis? A Clussmoom
Research On Motivational Sirategy Uze In Jopangse EFL Conjext. Torovaties i Longrage Ledaenbg
and Teoching, 1)

Ushioda, E. {20011 Motivating Leamers to Speak as Themseboes. In G Murras, X Geo & T, Lamb (Eds ),
felenting Wadivettou and Ak i Longreaps Learndng. Bristel; Multilingusl Maotters,

Ushiodo, E. & Demyer, & (20025 Motivation. In L5, Gooac M {Eds ) [Ed) The Rantiedm: Frearreltnenerky af
secedind v gl

ipp. 306-300 . Rew York: Routledge,

Mavier, G, o, O (20058 Moffvatmnd Teoching Straiegien e Bercilion EFL Seldal! Mo Impornais Are They
aiiid Hew' Feeguently dee They {read (Master of Arsl O Dniversily, Ohin

Yo A5, Lo 50 &R YO 12001 Primars und Secondory Studems’ Motivatisn in Cegming English:
Cirnde andd Cender Diflerepees, Chmesmorary Edeearional Procdmlegy 5o, 26-256.

Ving B, B (200 L Caie Stiehe Reseaeed Design dnd Moethod (8ol 5), Californie: Soge Poblications

Yin, B, K. (2008, Case Stegy Seveired Do and Merbod, Los Angeles: SAGE.

437


http://www.pdfcompressor.org/buy.html

