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Abstract

This study aims to expiore the effect of CiA strategy in teoch neading comprehension of narative exs
vigywd from reading motivation. Cuasl experimental with factoreal design wis ased in this stody, The shdy
promp consizts of 75 students, 38 experimental and 37 contrel, who were abierding the first prode SMA M |
Sungai Penuh during the second term of the 20013/2004 school yeor, The deta were obtained through rending
comprehension of norrative texes test and reading motivation geestidnnaire. The data were then onalvsed
vt Lilifors et for aommoeliey, varane: est for bomogeseily, i-esl and ANOVA for hypothests teting,
Based on rending ssessment resull, iowes found that O8A strategy wis more effective than Three-phase
stratepy. [The score from resding test and reading motivation questisnnaire showed s signiffieans varanes.
High motivared sudess wio were taught with QrA strategy had betrer resdfing comprehension than high
mastivaied sudents whi were tought with Thrée-phase stealegy, Inaddition, lsw motivatod students whe were
tamght with CHA strategy had better reading comprehension thon low motivated stidents who were toughs
with Theee-phese strategy. The pesclis also indicated that there was oo [nteraction between strdegies ued in
ienching-leaming neading and stedepis” reading modivation, This Onding Mghlights OnA sirategy 8y an
elfective way on sludents” repding comprehension compared w Three-phase strategy ond the students who
hove high and low motivation con improve their skill in lnnoapge leorning with Cis strotepy, Futire ressurch
is encournged o explore QA sientegy on other kKinds of texts ns waell as larger popiaiothon and somple

Keywards: Chvstioning fhe Avntfere sirafegy ({{A), Reodirg Comprefension, Reooing Motivarion, Narrarive
fent

Introduction

Reading i3 one of the modt esdentiol skills to be mastered-in language leaming. This idés (5 sopported by e
fact that repding has beeomie & purl of our dally 1R Siooe reading B o4 bagke and vt part of the leaming
process of nlmost every level of education, improving students” reading comprehension must be o major goal
of il edueutors, Through comprehending and understanding the reading jext, the students cun get new
knowledge, infoemation. enjoyment and even peodlem solution,

Some problems were found duering proliminoey resiarch in 5804 ™1 Sungai Peiwh, The students there found
reading materfal in their subject motter classes difffeult to understond. Their ability to understand the text wos
limmived by heir 1sck of prioe kaowledoe. They were unable 1o develop thefr jden in order oo improve thei
reading skill, Mordovir, thene was leck of students” participation in leaching and leaming process. 11 could be
seen from Lheir classroom activity, When they tried 1w sodve she difficulties in reading & text pnd did
discussion aboul the texis, some students prefemed 1o be passive ond did not Invelve aotively in discussion
ad reaching activity. When the 1eocher ashed the smudenis to read the text, seame studenss would rather di
otheer petivities, like nlking with othar students. 1§ indicated theire ek of resding motivation, Ad the result
ihis condition made their comprehension ond sehievemeni decreased as indicated by the empinical dotg of
ludents” reading test seone. Many sludems ogor the reading fest seores bedow 70 egpecrally’ in reading
nasrative texts; mennwhile the possing grade for English subject was 7O, They ¢ould mint poss the inrget score
ot ihe minimal mastery loved critesion (KM

The act of reading invidves the hderaction between reader ond writer in bullding the meaning. Ax Fanis
(200 321 srates that “remdbng comprehension {5 e proces of undersianding the message thal the mithor
irees o convey” . In short imtemction amd communication bebween o oreader and gr outhor most be bl
through rissding expeiienee,

Iy dsrder 1o explore the:students” prior kpnowledze and oo get the greot paricipation in resding activities during
the teaching provess held in e classroom, (6 s seeded o present the sivategy that eon engoge e students
with the text to improve their remfing comprehension. One steategy for helping the students to undertand the
Imiperiant information in the test is Cuestloning the Author (OuA) strategy.  This is @ strategy for engoging
e siwdents awith the test with the suthor 35 0 person swho i premping B convey some messnges. The
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sudestts ¢on determine thw message using their price knedvledpe asd ability g ndersand the ests,
Regarding the explunsiion sbove. 3 quantiudive rescarch wos conducted o Gnd oul the effecial Questiniing
the Autlr (OA) strategys und studenta’ rending motivotion towords siudenis' reading comprehensbon pf
Marmitive Texds

RBeview of Related Literature

DA and Reading Comprebension

Cestions can by used for o vanery of purpeses in constrscting sodents” pnderstanding owand the lesson
Cuestions are considered a5 one of the most influentiol fesching pots, Imporiant ond influential are guestiong
that Humkins {1976 2} stotes. “th queéstion: is of paramount impananee.. without the question there i3 no
processing of information™. Thus, questions cin be used o make the stodents thinking. ond directing 1he
stugents 10 think obout a iopic. CQuestioning the Auwthor (QUA) sirabegy i3 one of the Suategies that e
quicsthons 10 encournge “tudenis” byilvement in eligsroom aciivity.

Questioming the Avthor §s the srategy designed o engage students: in the idens of the text and o build
understunding by usking some guesiions refoled to the wuthors” indention and message, Beck and MeFeown
(2006: 24 state that (A B “an spproach for west-baged instniction thet s designed o facilioie building
iderstanding of e keas™, By using questions el suggest puthorml fallibilicy, Qo -seeks o emphosize tie
reader’s own pgency in developing idens by disiurbing nssumpiions of suifeelal and estusl, Therelore, Qos
fouses on o series of questions thi are not about the information bt miber sbow the author’s intensiom,
Building understanding in (A §s supported through the use of queries and discussion. The specific wording
o gpueries is nob 2t Bome vpical questions while questioning the auther according o {Beck and MeKeown,
A0 33 are divided inlo three ypes: of queries as iniiating quesies, followsup querics, and nomotive
sfuieties. Initinting querel are used 10 laonch discision. Meanwhile, the follow-up gueries focus content and
direstion of discossion wnd seaffold integration, inferencing and connection of ideas i meaning-building:
The narmative queries are similar 0 fllow-up querics, but there pddress specinl leaures of pamative texis in
termia of structure, suthorship, and purpose. Chserics may ofien desl with chsraciers, theme, and plat. Thess
uierics alen studenis i the idens that outhor are trving to convey méaning and the need Tor il of junlor
high sciwal fevel and senior high school lovel

Rendding Motivation and Rending Comprehension

Motiviation |5 one of the most important fectors. i Sudving Enplish, “Motivotion memns hayving o peol
purpase i legrning English or really waonting 1o learn Enplish for o reason™ (Brown, 2002:17). Mathation 1w
lenrn English may come from self-motivation ond o come from others, Self-motivation 18 called as intripsic
mesivution and motivation fom others 5 called as exivinsic mothvation. Extomsic motivalion is cauted by any
mumber of outside factors, foe example, the need (o poss an exam, the hope of financiol reward. or 1he
possibiliny of future wovel, Intrinsic motivation, by contrast, comes. from within mdividual,

Reading motivation is one fector influencing reading comprehension. Jamestown (2006:7] states “rending
motivation i oo effort o ereate certain conditions inoorder someosne want and williog o read and gain the
sresanimg from the wx™, Stodents” reading motivation nalerolly deals with the studens” desive o panicipate
in the reading metivity, Reoding molivalion determines students’ positive of negative oplnlans aboul resding.
The high reading motivatlon stwdents show greater perseverance and suzgamed elfon in their aciiviny of
regding, Meanwhile the low reading mothvalion sfudents ore generlly ol interested in poricipating in their
classes and are [ike o pd forth bess effort on chollenging task

Reading motivaion moy hove @ positive impact on sudems” reading comprebension. As Reza (20013 [
states that “reading mestivation is o ioporiensl foctor which suppors stedeols i read mong, and it has o
signi licand relionship with reading ond wnderstanding texta™ It menns that students with stronger reading
muotivation can be expected 10 read more in wider rnge. Therefire. motivating sudents con encounige them
to make guesies, berer achievement. splve problems or difficuliies whils rending the text,

Hesearch Method

The design of this resegreh wiad an expeeimenial methad thar was chassified inlo quusi experimental
reserch, This research wsed reading molivation as modemine voriable in shich it swas designed s Faciosfal
design =1 The populution of the résearch wos grade X shudents of SMAC N1 Sungal Penuh. There were 1)
clazaes of grode X students of ShIA W 1 Sungai Peruh, The populstion consisis of 370 students. A group of
mdividual chosen n this research wis two clusses of the grade X studenis of 5848 N | Sunesl Penub i
acaddmie yeéar 20052004 by el eandom sampling. The expenentol cleds was mught by wsing (A
sirptegy; class XE. The contral cliss was closs X8 which was twght by using Three-Phase strifegs .

The guestanmmive und regading fes were used during data collection. The questiomnalre was wsed 1o
mepsure the studends’ neding motivation, while reading test way wsed o measure students” Teading
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comprihension. Ather collecting the data, normadity testing, homogeneity testing and kipdbess semme wes
analyzed. In this research, the first. second. @nd the third hypothesiy were calcuigled By using t-test Semuls
in order o know the diffirendation of students’ soove botween espenmental elass @nd contrel class The
Toiseth hypeoshesis was computed by using bwo ways Anova,

Dhta Analysis and Discussion

This reseurch wos conducted in 10 meetings for each clasy, both experimentul and control class. A fier having
hovpthesis stutisticn] ananlysee, Use resulis are faund ay fallos .

Students who were Tanght by Using Questioning the Anthor (QtA) Stratepy Got Better Result in
Reading Skill than Those who were Taught by Using Three-Phose Strafegy

Through £A strategy, the students actively participate in the class, like sharing ideus obowr the texs they
were reading. As Beck and MeKeown {2006; 24) stale that by using QA strategy, the bullding underatanding
is-supporicd through the e of Coerics dnd Diseussion Duertes ore & oreciil aspect of the stratégy that can
be wsed th comstuet meaning. Here, queries. ire geared toward helping teachers became facilitaior of
discussion ruther than just having the obility to assess stdents” understending. a8 with questions (Smith and
Evgounis-Coe, 00620, In the experiment class, the students zethvaly response 1o the queries which were
given by the teacher. Some questions melated W te author's intensions were delivered o the siedents lence
thiy could diseusted the lext collaborutively, When the students showed that the outhor was nol convexing
the intended meaning, the ieacher posed o follew up goery or provided Soformation for the stodents o
understand the laxl

In addition, the sudems’ respomses during teaching and [earning process indicated that they wiere trying 1o
figure oul and connect their ideas in order o comprehend the text well. QtA Strategy Eave opportunity . for
students o share their idea and their feeling obout the fext All of the students worked collaboratively, When
etz student gl confise, others could hefp by giving and sharing their fdes and their inserpretation. [n onder to
crefte more dynamic disousston, leacher plaved the important mle in leading the discusslon, developing
ideas, and balancing the students” perspective with her own perspective. Here. the tencher responded the
students” ideu wnd balunced the sudenis” perspective by giving ber own perspective. Those eonditions ond
process engaged siudents inthe ideas of the text and built understanding

hn the other hand, the students who were mught by using Three-phase strategy did not gel better result than
the studenis wiho were taught by using QA sirategy, Thiee stepes in eaching ressding consist of pre-rending
which prepares the students for resding the-text, Such activity could include providing g reason for reading,
inroducing the text, breaking up tee text and desling with new bangunge, In while-seading. the students
completed g they read. While in post-rending. it was designed to provide a global understanding of the e
b term of evalunticd and personal response toword the test. The thing ihat needed 1o be gonsidered wus
aboul assipning students materinl W be read and then pised questions 4 evidluote thelr comprehension in posi
reading sctivity. The students were left on their own unil reading was completed. This wetivity mighi aos
lend toy productive reading for severn| reasons, The students might have quistions in theis minds a8 they resd,
They might fimish the text knowing only that they was lost bul sog sure why, Sametimes, the teacher did not
aware their students hod consiructed misoomcepiion abiul the passage ond only thought they underszood. This
weaknesses probibly made the studenis” score In control closs was lower than the experiment class,

The QuA strfegy aciuslly coold solve those weaknesses through during-reading discussion and querizs, The
teacher read e text aloud thien stopped a1 Jiflicult or interésting parts thal needed (o be reiterated. clarify, of
explained (Beck and Mekeown, 2006:4), The guestiong related 1w the anthors” intension whilé reading a texs
build thelr understanding ond strengthen their knowledge, Therefore, ihis stroiepy pould creaie o deeper
meaning of toxt through the students” interoction and discossion in clossroom.

Students with High Heading Motlvatlon sha were Tugght by Using Questioning the Awthor (004§
Seratepy Gl Befter Fesull in Speaking than Those who were Tooght by Using Three-Phase Strategy

I determining the stidents’ motivagion, the questionnalne wies used before the treatment given. Based
nn the slwdents’ rending molivation seore, there were 10 sidents who had high reading motivation and 10
students wha had low resding motivation in both experimenal and control class. They were taken from 27%
off ihe studenis thoi gof the highest score and the lowest sopre |nocach cliss

Aller proupimg stedents basedl on Oweir rending - motivaiion, ibe students whi ad high resding
psstiy ation I experimeniil cliss pot higher soore than e fa conirol class, The mean seore of high reoding
pved i odion stadents in experimental class was T and 500 Tor high siudents” reading maotivation in conteol
closs. Mewmwhile, the mean scoere of high motivated students for reading test b espernentad class wog 5746
and controd elass was BLE, I wad proved thet the sireegy alfected the students” reading comprehension

Stwcents with higher reading motivation had much pay attentitn oo fests tan gived by the teacher.
They tended (o be wotive in eliss and have resding imlerest thae the students who have low reading
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mofiviition. As stated by Prayitmo {1989 33) that the students which hove high reading medivation not epsy
ling i be satislied with the reading vesull wanting o gt leedback pnd ssscssment oo task, 1 mesns ihar,
the studiends wha had high rexding motivation worked hard 1o get good tesding resuls,

Through Questioning the Author, the teacher hefped the stidems in exploring thee suthor's [dea,
especially when they tnooumered difficulties snderstanding the lexts. The difference bétsween Qs and others
strategy i the disowssion taking place during reading (Beck and Mekeown, 2006 24), There wits on-giing
process of bullding meaning, That's way. the stodents not only qusi could restace what was inothee rext bul thesy
could actively Dguee out the Inlermation and reloted thal w mher nfomation in order o build theis
undersinnding,

I contrast with QrA. through Theee-Phase sicavegy, the studenis fended o reeeive the Tnformnthon i
they found In the test withoud really undemtand about the test. In comprehending the text, the: reader must
connected and imegrated information us they procesd through @ text It was supposed hat the students did naot
only receive the inforimation, but thiey. were expected eould eoange the information feund inthe fexi o make
i make sense, In addition. the questions ind answer session were happen in the end of resding activity,
When the studenis tried to summarize and comment the text they just repeated the information on the wext
withoul knowing exdctly the meaning was about. Mosdover, the students-to-stedents Inlecaction did nod
develop duning readimg ootivity,

Students with Low Headiog Motivation who were Taught by Using Duestioning the Author ()
Strategy Got Better Resull in Speaking than Those who were Taupht by Using Three-Phase Sirategy

Students with low reading maotivation who were taught through Cuestioning the Author {QEA ) strategy
got betler result in reading comprehension than those who were tught through Three-Phose: strategy, The
mean score of low swudems” reading moividion i experimental class wis 706 while*the mean score ol
students in control class was 71,3, Meunwhile, the reading score for low motivated students in experiment
eluss was B4 and for oontrod class was 748 Although mesn seore of sudemts motivation was lower thal
control cluss, the students in experimen! cinss could reach higher scire in reading comprehension test,

The reseurch dats above show thar there s possibality for the siodems who kave low reading
modivition o improve their reading skill ond get high score in resding through A simtegy, Sometimes,
when the sudents get difficulties in understunding what is in the text, they tend 1o blume themselves. Thin
ermdition imede’ them disengope from reading process, Deck and Mokeown (2006 30) siate a5 o atarting
point in CitA srategy, thie teacher lets siudents knosw that what s [n o book is simply somenng’s idens written
dowit, and that this pesion miy not heve abways said things in the clearest or easies wiy orus to underszand,

Considering that, if the studants encounter some problems during understanding the text, the mss wee
that somelimes il is un suthor's faflure o communicate fdeas clerfy miher than their lack of abilinn o
comprehend the text. 1L 5 because whot someome hay in hisher mind o say sometimes nob abways comes
through clearly In their writing, This shift condition made the students wended to fieel more confident in
understanding the text and more willing 1o share their ideas a5 they rend. Ahhough the sudents had low
mativation, they felt free in sharing their ideas without afraid whether they mode mistkes.

It wias guiet different from the sudents with low reading motivation who were tmght by using Three-
Pruse strateyy. The students were given opporumity (o active thelr own |languge and reloted 1 the (opic
Then in while-reading, they focused on content aid lznpienge of the texi, They alsos analvzed the characiers.
sotfing. Foousing on the wse of words and other aspects of lsngmge use; In the end of the phose, they were
adked refleot what they had lewmed. Those, the teaching and learming sctivities still dominated by the teacher,
From those activities, it seomed tho the students wese not sotively participating and engaging with the text,
Especially. for low motivated students, they tended o be pestive bn the class,

I'he high motivated students porformed the best of their abilities in academic sewting. These were the
rewsoms why' the students with low motivation had low reading comprehension than those whe hud high
motivation, 11 & strengthened by Ctcle, WidlGeld and Wumepick 42006 that “engagement a0 eeading
invalvis interactiony with st it are motivaled ond strotegic”. They reviewed evidence showinyg that when
the students are engaped in rending. they comprehand better and have stronger rending outeomses than when

they ore nol engaped.

There was Mo Interaction bétween Both Steategies ((0A strategy and Three-Phase Strmtepy) and
Stadents’ Rending Motivation townrd Students Reading Compreheasion

Feurrth hypothests shones that e 5 lower than F g, hence W @5 secepted. it means that thene js oo
imderickisn berween both straiegies (A snd Three-Phase strmiess ) and sisdenis’ reading mesivigion toward
stadents” readineg comprehensian, This resull indieates that the neading modivation does ol need 1o be
considered a5 the prerequisite in teaching resding. |n this case, it shows that reading molivation is not one of
the varinbles that influence students’ reading eomprehension
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I wibichon, the average rending skill between experimental clpsis ond conired class were different, 1l
average of rending comprehension score in expertrmentil group was higher than In control group, Meanwhile,
U wnereg=s seor of rebding score which had high and lew reading molivation in experimental groop were
frigher i in comingl growp, [ showed thal Qua strategh is more élfective thon Three-Phase siraiegy, I 8
supponed by Bewk and McKeown (20507: 47), Questioning the Author not only helps students comprehend
ipeilic contem. arois fexds, bol also teaches them o view' resding By an aclive process of eonstructing.
meaning father than e possive peodess of extrcting informotion and answering question.

fused on the stutistically analvsis, it can be siid thar both of these stratepied con be used in teaching
prading withnut cEvidering the prereguisie of studenis’ resding metbvidion, Whisther they hod high or fow
il 0T wad aobthe vuriabe thi infleenced ihe students” resding comprehansion,

The sigmificant inferection both of strategy wsed and reading motvation could be seen from the
imercse graph, sudenis who were mughs by Cuestioning the Author (LA ) sirategy hed higher mean seore
than the mean seoee oF sledents” who were tupht by Three-Phase srotegy, The misn score of siudenls’
readimg comprehension that had high ond low reoding motivation in experimental eloss were higher than the
mieE seure of redding samprebendion thal kad high and T resdimg motividion n control class. Morsover.
the differences of mean scofe both of experimental cluss and contmol eluss that bad high snd low reading
meirvation al figurs below shows that the line is:parallef.

Giragpeht § Tie Jfipaiction henvessr bodh Sreategrles and Readlmp Matfvaifon

Interaction Between Strategies and
| Reading Motivation

o) — =T

8 ﬁ_—._e_—l'—-———
E o -
E . — g perimain
} = . gt

vl

[

Low moedivatian High motivatan

It indicates that there was no anteraction between both struiegies ond resding motivorion on soudenes” reading
comprelension in dorative et Comparing reeding comprehension test resalt of QUA strategy with Three-
Phase strategy. studemts using Questioning the Awthor had sionificantly  higher score in reading
comprehensicn fomeans QA suntegy more effective tian Theee-Phase surofegy,

Conclesinn nod Suggestion

Bused on the research findings. it can be concluded that Questioning the Authoe (CIA) stratepy gives a
significam effect an sudents reeding comprehension of narrtive texts compared to Three-Phose stentéay.
Students with high reading motivalion whix are aught by ssing Questioning the Author (QUA) strategy bave
better result in reading comprehension of Marmative texis rather than high motivated sudents who are taught
through Three-Phose strategy, Therefore Questioning the Author {QA ) strategy hefps students to improve
their reading comprebension of farrative lexts alihough they are liny motivated students, In pddition, thers is
no interaction between strategies used and students” reading mativation on students reading comprehension
or-narrabive fesls

Baded vn the findings wod corelusions above some suggedions will be propesed, 1 is suppesied For studenis
whir kave ligh and low reading motivation to impeove their skill in lmgunge feaming through Questioning
the Awihor strutegy (A}, Further researchers who ane taking the same stralegy, they are also supgested o
conduct the refevant study for other wats. Additional studies that incorporate on expanded population are
needed 1o detesming the extent 1o which the resulis ewn be generallzed 1o other populutions and seitings.
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