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Alestract

The siudents of English Department of FRIP Universitas Bung Hatta peed to have suflficient gmmmatics] and
communicotive competence in the English longoage. 11 ois sure thal the idenl expectution should be
eollectively seppecied with any resources and programs, Based on 8 small prefiminary research condincted ae
the English Depariment in Gromssse N class, 30 was found that many siudents were notoable do identifs
senience fypes and sententinl components when teey werz-asked o do such grommotical asks. There wire
mony ‘unespected’ andwers given by the students when they were gsked b identify senfenoe vpes and
sentential components. The condition ocademically reflects the unsuccessful instructions ar the Foglish
Drzpartmient. This paper discusses ihe studenis” inability s based on bwa pringiple questions, ramels: {1)
ol cre the areclesns wnably fo idéntify sentence types and senental companents grommatioaly?; and (i)
what showld be ocademically dome to improve their abifity fo identify semence types and serendol
campangmy as an gffective way fo shape betier model for gramnuee fesdraction” The dote presented in this
paper are. those. collected bosed on o smoll peeliminary research @t (he Enplish Depariment of FRIP
Universitas Bung Hoatts in 2004, The popalation was the third year stedents of the depariment which
comprised 14 students. The sample was selected by using cluster rondom sampling wchnique and it
consisied of 33 students, The unalysis and discission are baged on theories on fundnmental Enghish grommar
and basic prirciples of leamung a foreign luigiage primmar

|||||||||

Al Dntroduetion

1 5 belfeved that the learming sutesmes of English a4 8 Forelgn Longusgs (EFL) dre the result of
the interactioms between the seademic instructional processes, the humen resources of the instructional
programs, Sydeni Ectors, opd the institutional focilities. In pddition, some teaching mothodologlsis alio use
the term teaching oontesxt to refer to the environment set by the teacher and the isstitution through the course
structire, curviculum eonmend, methads of teaching and assessment. The student Foctors, on another side, iy
tnclude prior knowledge, ways of learning, motivation, expectation, etc. Both student and teaching presage
factors indermet in particular and complex ways to peoduce o approsch o feaming (Biges, 1989 and see alan
Refnitm. 2013a. b). Therefore. the leaming outeonies are jdeally resulied from (rtructional programs and
pracibes] execution b the feld;

It has not been guestioned onymore thot there ore mony components pesded [n oy instruciiosal
programs, especially in o second andior forelgn langunge instrection, Among the components i building
studenis” linguistic competerce particularly on the basie grammatieal aules and sententiod componems of &
learni language, 11 s primary for the English Depariment students of FEIF Universitns Bung Haiw beesise
they are peodemmically prepared nnd trained 1o bethe teachers of EFL at high schaoals.

The idesl learning. outcomes of gramimar Inatructon sne pol so essy o obiain, Besed on fhe
obtervation executed as the preliminary part of classroom research conducted in 2004 and  wrisee's
experience a5 8 leclurer of Euglish Gramwere and Weiting subjects sl the English Depanment of FEIP
Limiversitnd Bung Hutbie, i0had been (ound that thenz were o ol of grammaticn] problems foed and mode by
the learners in doing grarmar fasks, even in Gnobterm et In paricular, they weve ool able o entily
seplgnce types and semantial compenents when they were asked to do 5o SWheneas, they shiseld nol hove had
such clementary mistakes s dhey hiod ken eamimpe [0 subjest as the conlinoation of Crammar 1
Cirmmmarr 1, and Cerommmar A 11 s assumed: that the siodents did ot have sufticient competence on
elementary grammar of EFL

1L gegmes that the gudents fuled 1o moser the: bivie grammiatical Feabures ond senteniiil components
of English that they hod alrendy lenmed previously i Corennmar £, Grarirg 1 and Crramamier BT subjects,
Ty could mom imtegrate the earning materinls of the auccessivie grmmmpiical subjects, As the condidides of
EYL pedchers, however, they should have hod sefficient grommintical competence and knowledge of English
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gramear in grder o support their linguage skifls. They should andesstand as well that English, in Indonesia,
B Laught as u farcign languape (L} in which it has scademic and socio-grammatical specifications. Englith
is academically ond peactically tzupht for malilingus] leamen. The wnlque siizin-grammationl eondithomn
certainly need serigus-academic attention in onder to hive betier bearning nutcomes

Although the grammatical mistakes made by the sudents in ornl communication are somelimes
permiisibte. they are not relatively allowed in writlen one: grammalical mistukes and problems should be
aviided in written langusge, in fhof, Stodents” innbility m fdentify semence tvpes and sentential COUTPORETIS
when they nre-taking linal-term test of Cromscr /17 subjéct 18 mrely not expected anymore. In ailier side, e
facts tedl differently: many students of English Deportment of FRIP Universins Bung-Hamu, Padapg got
difficulties t0 succssfully identsfy the sentence types and sententiol components when they were tking
fimui-terim test of Creeramarar TV subject,

This paper, which was developed bosed on a part of fesearch results conducted 1n 2014/2015
acuailemie year ol the Snglish Department of FRIP Universitos Bong Hitte, Padang, discusses: (1) il e e
stttk dnnahile b ddencify seatemces nupes and sentemtiol companems Erammaticalfi'?; and (i) whod sboeld
o ocanenrivally done. fa fatprove their obilind 1o ey seiténces hopes ond seienial CEMGIRIERTE QX ()
effecrive way to shage better models for prammoar tesiruction? The data ave stadents” erammatical
prediems/mistakes found in their onswers of final-term test of Grammar £ subject. The dats were collected
ot the tme when the final-ierm test of Groomare [ sohjeet ok place at the English Depactenent of FEIP
Lintversitas Bung Hitta in 2014, The data analysis presented in this paper is still preliminany slage in ocder fo
know the general probiems feed by students in learning English grommar,

B Brief Review of Relofed Thearies
L Grammaticnl Theories and Language Teaching

Linguistically, humnn lengusee consists of four main loyvers: form, manming. function, and vale,
The four layers intersot in natureal-systematic woys and used by human belngs as 0 moin [nstewsient of verbal
codmminication, Humin beings sequire and learn the lour layers in their first. second, or foreign lainguagers).
Theorstically. i is believed that lungunges ore learmable and wachable due 1o the fect that they ore systematic
and regulated. The regulations and rules governing the language forms ate simply refierred 10 as gramanar
tsee Lyons, 987 Stem. 194), CGrammar, in simple way, con be sadd us the abstract rules governing the
lrms and meaning of languspe so that it ean be communieativels wied, Thus, It 14 on a right point o =y thal
pramimar |n any type should be taught and learmt in order to hove linguistic campelence o= 0 primary
ferndistiom for commmunicutive skills.

Aceonding 10 Lyons {19871 133), the term grammar originally goes back 10 8 Greek word which
may bedranslated as “the an of writing™. But quite eaxly in the history of Greek schelarship, this ward wein
0 0 much wider sense and come o entbrace the whole study of a language. In recent developerient of
linguistic thearies, grammar is particularly referred fo morpholcoical and symtactical levels of [nnguage. Stem
i 1994) argues thi linguistic theories and pranumatical coneepts and descriptions have been giving significant
comribiftions 1o the theories and practices of lunguage eaching, 1t is nof questioned anymare that teaching
directly implies leaming with a further implication (ke lmgunge tepching should be reated os the activities
which ary conscinushy intended to bring about lainguage leurning.

By means of some reasons, gmmmatical theories snd deseriptions should be-accommodated in ceder
Iz have swccessiul lunmueage (eaching and leaming, In thissense, Stern (1994 166) furthermaore states ihat thie
ides that lamgamage teaching theaey Imiplies the theory of langusge and thal of linguistics hud a dicect
contributicn to lenguage pediagogy become more ind more accepted. Based on Spolski's. Sterm {1994) s
that the relatioas between linguistios and language teaching a3 dual: “applications and implications’. The
descriptions ol languzge made by lingulsis can be *applied” in the sense that they provide the data needed for
writing aboul tesching grammnaes, course books, and dictionaries. The peed for pranyiear tesching inany form
roid level of langusge reaching and learning is not aly for the first langsage (L1 and the seoond langunoe
(12 but of courss tor foreign fanguage (FL), According 1o Brown (2001: 63), one thing thal musl be
concemed with is the language 5ell and how learmers deal with complex lingulstie systems, The Iimguistic
syems, described by linguists as grommmar, ore those moking umsns™ langsges possible 1o leom and 1
ieach, Therelire, the jprommotical rules sed siher reloted maiters shoald be hrswghi Fuio miy likesge
leurnimg programs,

The teaching-learning of Enelish ms o forcign languuse (EFLY in Indonesin m omiversity |evel
belumus Lo the teaching-leaming of EFL for adults. Learmers of Engfish a1 unvernily mne ideally not beginners
airvmiore beguuse they have been feaming the foreign langioge loe ot least six yveurs al hgh schosls Relabed
b s age ol leamers in foreign [anpusge lesrmimg, this experts in lungudge tieching havie differest opinions
aboait, the critical and beter ages for FL leorning. Stern { 19940 366-367) savs thot longusge lerming may
oo ot diffevent matority levels from the eoely vegm into adult e, No npe or smae stands oul as optinnal oe
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eritic] fie all aspects of an L2 or an FL learning. For declsions on the best ape for lappeage leaming o
strictly developmental balinee sheet, based on pavehologicnl studies, cannot be the only considerntion, A
lnguage can be tiught (end leamt) from any age upwards, Thus it may be argued that the grammar leaming.
i reducing form linguistic description. is highly essential for EFL lexmmg in Indonesia.

In accordance with the need for Hnguistic theories and grammar leaming. Broson (2001: S0.91) sovs
that adulis have superior cogmitive abilitics thut can render them mose suceessfully in cenmin classroonm
eridesvirs, Their needs for sensory inputs ean rely o little more on their imaginations. Their Jeved of shyness
enn be equal io or greater than that of chifdren, buot they useaily hove aeguired 8 selfconfidence nol found in
children. The Tallowings are some points related 1o ihe teaching-leasning of an 1.2 andfor an FL for adufts.

il Adults are more able o handle abstract rules and conceps;
fii) Adults have longer attention spans for material that mny not be inteinsically interesting to them;
{iii}  Sensory mpul noeds not abways be guite varied with adults, but one of the secrets of lively adalis

classes i5 their appeal (o mullipls sensesy; .

(iv) Aclules often bring o modicum of general self~confidence (olobal pelf-edeem inko o classroom: wd
(vl Actults, with their more developed absiract thinking ability, are beiter oble to anderstmnd eonses-
reduced segment of lunguspse.

Based on the description above, ndult or advanced leamers. perticulordy o aniversity level, need 1o
theoretically and academically study grammar in detaits. The sudies and better understanding on lingulstic
theories and grammatical systems are really needed o build o better (oundation of lnguistic compelence
Lenrness of English at advanced level have to know the noture of English grammar to support the
communicative skills in the FL. Tense and aspect as a port of muln grammiical features of English, for
instamee, should be ineoduced and taught to university stsdents desoriptively and pedapogically. Amang the
others, infroducing and undersianding sentence types and semential components are the basic grammatical
theories that shoald be invalved in grammar feaming. The theoretical and practicn] matiers of lense, senleiice
types, sententinl compuonents should be comprehended by silvanced fenmers, -porticulsrly by those as the
candidates of feachers of EFL.

L Grammar in EFL Lenrning: How mecessary s it for Lidanesinn?

Linguisticaify, the nature of grammar in humen longisge i8 concemed with the rules and systems on
the level of sounds, words or bexboond, cliuses and semienced, and meaning {see Lvons, |99 Somgg, 20001,
The naure is tied 1o o varlety of features either universal or unique. If English grammar ond the grammar of
Baasa Jadonesio wre compared, for exampde, some differences a3 well a5 simitarities wre easily found. One
of imporiant differences is that Engfish is a fensed fmgroage, while befasa fedonesio snd the majociiy. of
Malay languapes oie fenselesy fongnage (see Lyons, 1987 Jufrizal, 2010 Refinite. 20130 b1 Another
difference can be seem oo aspedt, modality, and phrase struciure, In English, mpect and modality wre
expresaed in predicate; while in babase fadonesia they are simply xpressed by means of lexical items. In
addition, English phrase structure is srranged by kaving the modifier precede the modified Hems, while in
hoahusa fndanesla the modified fem precedes the modilier (see further Lyvons, 199k Saged. 1997 Jufrizal.
2010}, Such grammatical differences mity be parts of impormng reasons o say that lenrning EFL grammar is
pecessary Tor ndonesian beamers.

In addition, linguistle deseription on sententinl consirusiions concerning with the: semtence vpes and
sententinl components should be academically masiered by EFL learners in Indonisin in order that they are
able 1o conatruct and oreate grammuatical sentences when they are speaking or wriling. Then, it @ also helpful
1o understiund written text when they are reading. For the candidates of FFL teachers. the ability 1o identiny
serlence Lyvpes wnd sentential components @5 necessary becuuse they are going o introdoce them o the
leamerz. 1L is not good news; & a matter of fogl, i the university: studerts peepared ond srained for EFL
tmchers do nol hove sufficient grammotcal competency o identifc the senlepee (vpes and sentemial
components coTectly,

Furthermore, Williams in Bygate etal. {eds) (19941091 10) praciically explains thal there is a
cemsiderble dilference between teaching grammiar i non-nat|ve speakers amd thut 1o native speskirs, Native
ipeakers are already competent i their linguage varictien. They know the foms and the meunings of
fangusge: there is o form-lanction fusion for them. In tevohing srammar 1 0 mtive speaker of Enelish. then
this communicalive rule would not hove 10 be mught - unless one wished o ensure awasreness of L The
position of nod-pative speakers. however, i different. Thies would have 1o be taught the meamime ossociated
with the structures, Il lesirners are not tuught or given the eppoctunits fo brien, they will neser know because
the relationship between syitache Form and mestning 15 @5 arhifrary as thal Bebwicen Joss wid T
Fnowiedge sbout the difference between S diid @ g ond She doeint go needs 10 be prssessed by non-
mitive speakers becouse it s an importam rale B commumicative grummor, The possession of such
Enowhedige helps people “to oy what they mean™,
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Another importind idea on he signitbeanee oF woching grimmar o any lengiege [eacning peagram,
inclading the EFL learning in Imdimesla, 1 siniogly clalmied by Tonkyn (in Bygoie etal (eds.}, 19594:6]
Acvording to kim, W is widely befieved thad o formml grammar mstruction can belp W pievent the premature
Tumraiinfatiio swhich s ehessive ewphosis on e poriormance of cammuobsaie Eeks ol bring, Tesldes, L
can issisl Tearmers; sspecindly adul, 10 Jearn more mpadly and efficiently, Tt moy happen because adults can
betier understand phetract rules and drow logical conchsion for communleative purpose.

Grammar imstroctions becames more necesaory for the students of the English tencher training and
cduchiion beceise i i olmost impeasible for them 1o bave bener English langunge skills iFthey do not have
i grammetical competence and |nngusge gwareness, The communicative éompeinee 0 the four lisguege
skills are nommally sapported by good grammatical competence. Well-plamied grammatical insinections will
give geademie effecs (o betier lnnguage gwareness and ability in the four lanouape skills, Althobgh gremme
may Tave divect amd close contributinn o weiting skill, but it s prectically helpful for other lamguags il
(see UwseJunn ebnl in Uso-lusn sod Marines-Flor (edsd, 2006391 Frodésen in Celoe-Murpiz fed L
20011233 — 2343,

A5 ndditionnl iden, Leech (in Byvpate eiol (eds), 1918} stuies that knowledge of language,
epecially grammar, feeds o be possessed by o lenguepe feocher, - Accordingly, & "model” teacher of
fnngunges ideally should: (1) be cupable of pulting across 8 sense.of how gramimar interacts with the texicon
44 & eommunicative-culiural system {bith ‘commuonicstiverdss” and “system’ will need  independent
attembon ;s (0] be able w anolyze the grommoical problems the legmers encownter; (iii) hove the ability ond
omiidence 0 evalugie the wie of grammar, especiolly by leamers, bgainst criteria of accurscy,
appropristeness mnd expressiveness; (V) be aware of the contrastive relations between nutive langudge dnd
foeeipn lanpimge: () undersiund and implement the processes of simplification by which evert knowledge of
prmmar can b hest presented u learers ol diflenent stages of learning.

3, Pedagogical Grammar in EFL Learning

The termpedegogical grammar is commonly used 0 languoge leaming as the addition to descriptive
and prescelpive grammar, The theee terms are theoeeticully decived from linguistic siodies and anufvses.
particulardy in the semses of grammatiial description. As siated by Lyvons (198742 — 43} dederptive
linguistios studies and describes the longusge phenomend s what they are, Throogh deseriptive gramimar,
linguists by 1o deseribe the prammafical systems of homon lanpopges and to develop penesal linguisiio
thepricd. [n contrst, prescriptive lingulstics explains the lnnguage phenomena os what they should be; it s o
kind of mormative griommor, Prescriptive linguistics discugses the “purity”™ or "oomectness™; 1 s ahom “right”
and “wrope” iy languaze vses. Following the jdeps, the terme descriptive prummar and presenipiive gmmmar
urir well-known among grammnrians and linpuists: In partiealor ceses, these terms wre 30 wsed in langeoge
teaching and language plonning thearies.

Furthermore, Lyons { [987; 43 = 44 argues that the fmpusts” il sk s o deseribe the way people
aotuilly speak nnd write their longuage. mod (0 preseribe how thes ought (o speak and write, The ides claims
that linguistles s deseriptive, nol preserlprive for normativel. Howewer, it does not meun that lingulsts fave
iy =y "o place” For prescriptive siudies on langunge. iosome poditions, the ideas ol preserplive grammas
iive sesdemically needed, In portioutor, there are of cosrse sbvious sdmimisirative ond educotional advantagios
i having o natively unified liceeary stndard. 1 moy be strongly sipned thot the deseriptive grammar os one
farm of deseriptive Hnguistic works conteibutes W theories and frameworks in Haguisies. meanwhile the
rescriptive grommar migy be dselul io Herary udes of language sich s lnguege in sthoal, standardizotion,
administrative longuage, or langunge plonnimg

Mh pedogogical grammiar, in addivien. s another tope of prammmr which is scademically nesded in
language lewming. For the acodemic purpesed in preclice. there ane &0 heost theee Gvpes of grarmrmae
necessanly introduced. They are (1) scedemic prammar for umiverdils stadents, (n) leachers” grammar, anid
(i) gravamar for leamers. The academie grammuor for universiis stedents should be theoretlen] ond
deseriptive. It seems thot the academic grommar is the gramimar Jor advanced feamers, The granumar foe
lenrners, inother side, Is intended i be prcticul, selective, sequenced, amd task-priented, The learner
prirmnsr % written mnd composed bused on Jeasmers” Jevels ond academid needs. Then, the teachers’
prammEr ey b an the maner of académie ond learmers’ graimmas (Ledeh o Bygote elal (edd), 1994:07),
Laovch adds thar ise tvpes and levels of grammiar i academic porposes of schools should be prectically ond
aesdernically salecred.

In relmted ideas, Chilker fn Bypute gbal feda g 1990) inraduees gog mone tpe of grmmat called
pedugaeical prammer, The ides of pedugogicnl grammar introduced by Chilker can be said os the
wemmmudaiion of the ideas of avedemic amd léaimers” graiimer by moking pedagogicnl modifieatdons in
order 1o schieve speeific and proctical gosls in feaming o lingisge. The main sim of learming grammar in
pedupagicnl sense s o enable learmers o be sXTEUl in listening. speaking. reading. and writing. The term
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grammos in this case does fol reler wr theoretical ond eomples phenomens os lingusstios telis o simply refers
i rilies Imopddition, Odflin in Oudlin fed. (19940, F1) savs that the term pedegogiont gramoar usually
denofes the tvpes of grammatical analveis and instryction desigred for the nesds of seoond {ond [oreign
Fanguige students, 100 o pracically orienied bybrid drawing on work in several felds, The ideal form of
pedagogical pramimar is nob static: itmay be develop pnd designed based on dyiamic oims and deseription of
largunte uss.

fedngogecs| prammar. acoprding o Chalker (in Bygaie eal dedsl 190 32-35), s prommaor foe
pedagioues: Based on Greenbaum s, she deseribes that pedngogical grammars (that §s, grammiar bioks ) feach
the longuage g nob abaul the [dnguuge. They are dnheremily presceiptive, siice their parpose @ 5wl
Hudenis whal (o oy or write A pedagogicul grammaris o course book, intended for self-help and offering
comprehentive coverage, Sueh kind of books has five desirable charscteristies, nunely:

{i} it st be constrmned by the length of dass lessons;

3 {ilj it should be determined on psvchodinpuistic grounds {Le, in occordance with the best
methods Tor learnue o (Bevign longuagel;

{EiiY pramimar fopics and moderial should be graded;

{iv] learmers should be helped by having their sitertion draw (o peneeal rules; and

(] it should be provided for practical gpplicalions {possibly with exercises i a separate book),

It s b prgued that pedagogical primmar (s pol merely a3 grommr for leamers, bl 03 2 specific
ivpe of course book, Podepogiknl grammars are the books spegificelly designed for teaching s foreign
linguage, or for developing an swarencss of the mother tohgue. Therefore, the pedagogical grammar 1%
approjprisiely designed aud wsed in EFL laming g Mgh-school levels (beginmers) or in the [irst yedar of
leaming English grammar al university (intermediate fevel] in multilingoal socictics a5 in Indonesia,

D, Erata A nalysis and DHscussion "

The: dois presenied and discussed in this paper were derived from o part of students” angwem of
finnl-termm fesd of Giramorae IV subject (Part © of the whole est), In the Part ©, the students were asked 1o
Fdentifv: (1) the fvpe of sentence {wheiher the sentence i incomplete, simple, compound. of complex: onel
and [i1} sentential componenis Lo detenmine subject and vesh {predioate) of the sentencel. There wirg 200
(bwendvh senténces that hod o b adentified by the stodents concermng with sentence types and: sententiol
companents; (3 jtems for incomplete sentence. 5 for simple sentence, 5 for compound sentence. and § for
complex aenfence), Concerning with the siudents” abilicy o identify sentence tvpe, whither o sentence s
incommplete (fust in form of dependent clause): simple. compoiind, or compiex sentence, it can be described a3
the followings.

Ten out of 35 students failed o identife whethdr o group of words iz s dependent elagse or & simple
sentence. T out of 35 could nod dentifv simple sentences correctly; T out of 3% sludenis were not able (o
identify compound sentenoes correctly: ond Boour of 35 stdentd were inoserious problems; o identity
complex sentences {see Tabie 11 The data showed that the students found it difficalt 10 the types of
seplences,

Table I; Swdenis” Inahility o ldentify Sontence Types

_Lq;ﬂ__@p&;ﬁ&ggeme simple Sentence Compotind Sentence E{uﬂnﬁﬂt Seplere
Mumber of Misiakes: | Number of Mismies: | Mumber of Mistokes | Number of Mistnkes
O [ 11213841310 [ V1213 |4 ({310 [ V]|213]|4]|53}0 |[1}2|3|4]5
Totak |0 (42143030 (2|0 ]4[3[0)2 |4l F|0]4|F]|01 [a4)F|6]2|4
Stadent | W 9 i 1
%

Based on the detailed information of sudems inubifity 10 dentify ihe senlence tvpe depicted inothe Toble 1,
it i seademmically reasonable wosey the gome siedents ol English Depanment of FEIP Universiag Bang
Hatis whin were mEing Grammmee [ subject were nod able s identify sentence types in English, This inobility
reflects tho the students were lock of hasic grammatical compeience.

Is addition W stadients’ inabulivy wodentdly sentence tvpes the gudenis also found difficuhics @ delermine
senteniinl components correcily, Based on the dida enllecied. mess students were not able to identify ondfor
wy determine the sermential compoaninis (sebject and verbdpredicate of b sentence), This foet was “worse” than
ihe previous one there wend mare grarmmaticil Tauilis mnsde by the Sluslents, Again, it may be nedsomihle
gz thot they were in seriods problems in underssinding basic English prommusical Teutures. Detuils of
information of the stsdents” inalility pre summrmarieed o U Tabde 2,

Ciabsle 20 Students’ Inabslivy wo Identify Seriential Componenty
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| Mistakes Mistukes Mistakes
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Teaal (M el | Hefsle|a]Ta]]sfa]a]1 [y3][alalall
Student | 3 il i H
: i

Wil are fha sodents weably T fdeniify e sentence tupes and seripeiial components grantmanically
o correpily” To answer this question, direct-incidental interview with 5 students randomly selegied mside
the formal class was done. Based on the interview and writer's experiénce a5 8 Grammear tescher o the
English Deparimient of FEIF Umversitos Bunig Hatio, pf least, there ore five couses of students’ nabiliy o
identify semience types and sententinl components. Firstly, most students had low reading compresension
skill. They did nol hove high motivation to résd and 1o reviei thelr learning materials ofter formal clisses.
The condition lead them 1o have limited information and knowiedege on English grammar, The second fastor
in that most students did not sctively initiste to have independent lenming or leaming in groups. Thay forgot
the eoncept of eredit hours system in which they had to hive independent leirning in approscisie ways; there
were nib group discwsston, no individual learning, and no time o review the lesson, Thiedly, some students
hadt had leaming babit whenever they had o do assignmends; they liked to cheat each other wnd di the
esgrcise without any purpase of leaming. Fourthly, most students filed 1o apply {or 1o wransfer) their
knowledge o the new cases given, They might understand the concepts of grammar with the exomples: given
when learming but they had difficulties o apply them to new cases and further exampless this is the problem
of having creative thinking and geperniizing. The last one, it seems that mest students had low sbility 1o
wialyzi and 1o synthesize canes, ideas, theories, or concepts. As a maler of fact, university students need to
have sufficient ablity o aralyse and to synthesize those esentiol miulters of sience,

IWhar shoutd be aoademically done ta imprave the inability o shape berr amode! for: gronimor
fresfrricion® On this oocosion, indewd. the writer claims that the students did oot have sofficrent knowledge
on basie grammar of English (lack of grammatical competeoce) and they did noi apply masiery learning
strategy a5 exgocted in credil hours system or competency-hused curmiculum, These weaknesses might be the
negative effects of unsuccessul leaming progrum of English Cirammar subjects i general, Thersfore, the
answers to this question were cofleced trough a questionmaire distsibuion e sample apd observation on
the lzaining condition that exisis, Based an the data and Informatlion on stugdems’ inabilitics. better model for
prammar instruction should be designed and execuled moorder that the students’ problems con be sodved. In
actordonee with the results of inerview with several students, writer's experience, and theorctionl bases
relevamly used i is pedugogically argued here that there sre four academic-practical setions that should be
done b divelop a betier model of grammer imstraction, then. Firstly, linguistic-grommatical explonstion
followed by o ko of various examples s highly needed in the clmsroom intemnction. This instrectional-
classroom action may build and develop foundation of grammatical competence and knowledge grammaticnl
Feutires. This is wlso helplul o otroel Siudents’ ditention o heve eritieal thinking and the ability 1o ooolvee
and lia gy nthesine amount of cases in grammir.

Secondiy, the prommor insirection in clessposm should be seriougly beld in the principles of
pedugogical grammor, especiplly those approprisiely applizable for EFL in muliilmgual society, Tike in
Indonesie or in Pedang. Greammar ipstrociors hove o bieearchically arange the  grammntical *features,
academic explanatiom, und related examples in order b gvercome the lack of ability to transfer knowledge o
peww: cases feoe Odlin in Chdlin ed. b 1994 Chalker in Bygobe etal geds; 1994 )0 I it s necessary, the use of
L1 iz relativedy allowwad io exploin the essential grammaticsl features and suppon the theoretical explanotion
with @ et ol relevant esamples, The third action 1 do by have better model of granimar instruction al
witiversity level is thot o apply: mastery learming stmicgy as expeeted by competeney-based corriculum ond
the standord quufiffeation used, By this way, the leamers huve to be in the lenrping condition in swhich they
have mantergd purticular corcepts or theories followed by the practical opplication needed. The lecturers of
Ereglish Grammar ore responsible for creifing 8 leaming oimosphere thot belp the sudenis gehieve the main
gl of leprming

Thie Jaar action v div ol doing rermedinl reaching/learming whenever nooesaary . The experience an
Crrnmmar lectorer fells that mom students are ol alweys successfil in understinding the materials of
learning gt o o the elassroom, Some sudents frankdy wld the writer thal they need remedial leaching
mumaged by the same lectumeris) or assistncels) amedemically pointed. Remedinl tesching-leartiing
pevehelogically may hove pesitve effect wowards the students” mastery on particular items becouse il s an
metivity with low academic and psvehological pressure. In remedial tesching-fearning, Tecturers sivd students
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are ot b high-formal inderaction (o disvess learsing materials [L s a posd leumimg contess o schieve the
alm of masicry leaming dnd o support Qadents o achigve betier learning outcomes in grommar of EFL,
E. Conclusbon ind Suggestion

The phenureens of students” lnabdiity o ldentily sentence types and senfential components may give
sunvore] academic messuges and wamings for both quantity and quafity of leaming prograns of English
grammur 3 the English Department of FRIF Universiie Bung Hatis, Pedang. The leaming materials of
grafmas concerning simience ypes and sentential components can be categorized as the asic-elementary
imes and those stould hove been stidents” compedencies when they are in Intermediate gnd in advaneced
bevels of prommar, The [foot, however, tells differentdy. Even though the students haod beéen toking Grammar
IV kubpect, they bad not had solficient grammatical kowledge and competence s the cendideies of EFL
tenghers. The learning programs on grammar and senbential constructions oeed to be pedagogteally evaluated
ond acadermeally iinproved i order thot such elenotary inabdlity may be minimized, Amy celabed patters
und context of learmipg, particular in EFL grommior, should be well improved, then, Accosdingly, researches
on the improvement of learning granvmar st university fevel are bighly suggested 1o doin iny Form,
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