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Absirnet

O of the crucial and classical problems foced by English feacher in Indonesia is-lesson planning, For
severn| past decudes, miny misdels of teaching have been introduced. Even, in line with the implemention of
K12, g eaching maodel is also introdeced to English teachers, However, based on my observations, tul of the
rvany tenching modils, nome has been satisfactory 16 tenchers. Usimlly, teachers” confusion emmernes every
time o new model B mirodeeal. As a result, students’ English leasning outcomes ore unsatisfatory as well,
Through this poper, | would like @ propose o simple model, which, in this paper, b3 called a Creative
Teaching Model, which, | think, can be an alermutive solution to teachers’ problem in preparing & letson. |
believe that this madel can bring shoul eprimuam teaching suceess doe @ the simplicity and offectiveness of
this teaching model. For this, | have several reasons, Firse, this model applies simple procedure, Only witlin
sis steps, tenchers cun oreate mt oofy, efTective twaching materiol but also elfective iEnching and leaming
sirmtegies, Besides this model accommodpies ol leamning theones and lonpuage theories, Second, with this
model, tenchers can be as moximally crestive as pessible. Besides, PAIKEM principles can be incoorporated
it s model. Henee, the leaming outcomes are maximsl as well, Third, every siep i this model i easy,
pracifcul, and simple enough- b feemulate. 5o, in preparing @ lesson plon, teachers. do ot peed 1o spend
museh energy ond time. Adso, prepaning-a lesson s nolonger & burden i feachers. Last bot not least. this
teaching model ean be wsed For one or more sessions of cliss, depending on the situation and needs, The
steps In the teaching moded ore o3 follows; 1, formulating Learning Objecive, 2. selecting  Motivating
strtegies, 3. selecting Praemiation Strategies. 4. developing Skill Proctices, 3. Selecling Summing-up
strotegles, und 6, selecting Assssment. Ths tesching model hns been suscesslully implemented in ong of the
biggest language schoods in Indonesio.

Keywords; Teaching Model, Lesson Plan

I, INTRODUCTION

1.1 Background

Lessom planning is-a significant par of teaching-leamimg process. With s Lessen Plan @ handl, 3 teacher may
be given some benefits such 1s monitoring teaching progress, doing some reflection of what had kappend in
the clessropm, ete, In shor, 8 teocler can be more suceessful F she has a lesson plan. Based on o my
observation, many English teachers do not inake lesson plans. Somebow, these are o few 1eachers who do
hive lesgon plans but do oot apply i in the classoom. 5o for, tere hove been many besson plans maodels
introduced io tedchiers - ranging from PPS1 inodel. KBR model, KTSP maodel, to K'L3 model, However, none
his been sstisfaciory o them due o some onstraints. Even, what has happened 1o igachers nre confusion
by teochers become confised with the so many mdsdel to Follow.

1.2 The Purpose of Writing this Paper

This poper wims a2 a} explabming why many English teachers are reluciont to make andfor apply lesson plan,
b} explaining what difficultles fnced by many English leachers in planning English lessen, ¢} proposing o
format of lesson plan as one of the solutions to (eachers problem in planning English kesson,

1. BRIEF REVIEW OF RELATED THEOQORIES

2.1 Theories of Longuege Leamming

There gre lour major theories of language soquisiion and lnnguage leaming which many psycholinguists and
applicd linguists are Tomilier with, namely; behovionsm, copniiivism, humanism, and constructivism, There
are twi kinds of behavioeism: they sre elossical behpviorism {originated from Pavlov experiment | aed neds
beltmviorism (doevelopded by Skinper), Classical birhoviorisas believe thot by the process.of conditioning we
can build & set of stimulus-response connections, On the conmry, nee-behavioris Skinner critisboes thal
Paviov's conditioning theory was o typical foem of learning wilized by animals and only slightly applicable
fo peeount for humian leaming. Thus, be crentes g oew model called dperant conditioning. Willin this model.
the importance of simoli is de-emphasized. More emphasis. however, is on the consequence of the stimuli.
So, reinforcemen is the key element,
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Copnitive payehologists like Moam Chomsky, argee that language wee 15 not imieted bisgasior, bul is
creabed, Sentences ore oot leamed by mbtation amd repetition, but penerated from the leamer's underlyving
compeiense, Cognitivism focuses on the mber memal actvities such as thinking, memorizing, knewing. and
problem solving. Krowledge con be seen s schemi and learmiog i o change of learmeds schematn, S,
benrning is considered ab onaelive, consieaetbve, cumulbative, and sell-dirseied process that is dependent on
the menaal of leamisr's octivities

In bhumanisgke vlew, luman being is a whole persim who not onky kas phvsic aod cognition, b, mdsre
importanily, olso hes eling ded emotion, Lesmine. therelonre focuses.on the development of individun! self-
catcepl wid his persomul sense of réality. Humanistic principles have impedant implication for education.
Arcarding to this upproach, the focus of education s feamning, not tesching.

Constructivism is  phylosophy of leamiog funded on the premises thal. by reflecting on our experiences,
wit conatruct aur osn wsderstanding the world

2.2 Communicative Language Teaching

I the pasi, influenced by behavierist pavchodopy and structuralistUnguisties, EFLV/ESL feachers deseribe
cormmunication in terms of four skills: listening, speaking, reading and writing, These skill categories were
widsly pecepied and provided o ready-miade framewerk for methods mannual, leamer cousse moterind, and
teachers edueation program. Listening and speaking were collisctively diserdbes s aetive skills, and reading
and writing as passive skills. However: today, communicative langoege teaching {CLT) has been put fonth
around the world as the npovative way o0 teach Enplich &5 o loreipnisecond language. Commuonicutive
Compeiense (00 ks the goal of tesching based on this method (Savignon in Celoe-Murcia, 2001). Even,
Indonesian government, through KBE, KTSP and now E'EE had pul eommumictive complénce as the
ultimate poal ol eaching English

2,21 Whal s CL1

CLT is seen as an approsch nstend of @ method. CLT s regarded more as an gpproach since its aims are 3) 1w
make O ihe goal of lanpusge teaching. and b} to develop procedores-of the four longuage skills tha
neknowledpe the interdependence of languige and communication i Richards ond Fodgers, 1986) CLT deals
miowe with ossumptions abos language and language leaming.

3,21 Besic Assumplions aboul Longusge in CLT

Richurds and Rodgers {1986) propose. ot least, (our basic pssumptions about lenguage in CLT, nemels: o)
langune:is n system for the expression of meaning, ) the prirsary furction of langeage is for inferaction and
commimnication, g} the strecture of lsnguage reflect n Minctipnal and communbcative uses, d) the primory
undes of languzge we not merely s prammmtical and structura] features; but categories of functionad and
commumicative meanig as exemplified i discourse. The implications ol these {our assumptions to the
languoge tenching is in making decisions on al whol aspests of the lenguage should be tought, b} hew
languoge should be presented in closs, ond ¢f bow languspe competence should be evaluated,

2.7 3 Basic Assumpticns oboul Language Lenrning in CLT

The basic assumplions sboui language bearning in CLT are as follows: a) sctivites that invelve neal
gommumication promote lewming, by activites in which language is used for carrying out meaningfil task
promate leaming. This assumptions imply that a) staudents will learn eptimully when they communicste i the
targel languipe, b thee rale of teacher i5 10 be leaching communication via languoge, not linguage via
communicntinm, ) commuenication should be meaningful, but intemction in carrying out mesninglal tnsks are
g abways necessarily meaningful. 5o, language teacher should ereate situntbons in which information gaps
oxisl pmong learmners.

2.2.4 Model of Commumeative Competence

Communizadion eon mean giving or sharing formalion andfor ideas. Communication can also mean txlking
tospethier, distussing, consulting and ieHing. In other wonds, communication 15 also defined as negotiation of
meaning. Fgqually, communication is interactions with other prople, People don't just utter words without any
purpose, People eommunicate for some reasons such asa) wanting 10 express what they think ond finding out
whar other people think. by wanting 1o express what they feel and finding out what others feel, c) wanting 1w
give opmiong, &) needing to apologize or forgive. or e} just wanting 1o be sogiable, ¢c. To be uble o
commimnlenie effeetively, one needs other seversl competence. which collectively is called Communicative
Campetence (00, Savignon {1983) 0 Celee-Murcia (200§ sass thal OO eonsises of &) grammatical
gompetence, b) discourse competence. ¢l sodioculium|  compelence, and o stratepic  competence,
Ciramanatical compesence refers W semience-level grammuies! forms. ihe obility to recognize the lexical,
perpholpgical, svimtactic. und phonological Features of g longeage. snd i) mske e ol these leatures 10
imerprete and form words ond sentences. (cource competencs is concemed not with isolated words or
phrises bul with the interconnetedness | coherence and ¢ohesion) of o series of utterences and written words
or phrases (o form o text (such ns a poesn. un e-mail messoge. o telephone conversation, ete), Xociacultnral
competence desls with the ability to understund the social contest in which the language is used - the role of
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the parucipants, the information they shore, ond the function of the inferaction. Siealrgic compeience i5 he
ability 1w wse coping strutegies in wnlan e conted due 1o imperfect bnowledpe of rules or limiting 2o
in thelr application such as fatigue or distraction

L3 Principles of Teaching Language for Communication

The basie purpose of leaming a lsnguage 4 for commumicniion, Even, in the curriculusm, it b5 said thar e
main goal of leaming English in Indonesia is 10 enable students to use the Toreign lnguage for internationul
communiention, keith Moerow distidgulses five priociples of feaching o longuage for communication. a)
Know whor you are doing. This principle means that the foous of every lesson ¥ 10 do something in English
For example, o teacher should know the purpose of an soivity or & geme he (5 letting students do, A
clpssroom activity is not just for fun or spending time. 1T he wanis his students 1o peactice asking. Vs Vo
arestion. he could make his students do thot proficiently by applying o game of Twesy Ouestlons. b) Tie
whaly ix arore than the s af itx parts. Language is just Tike musio. Experlencing o besutiful selection of
music is more than heasning the separate notes by itseif. Listesing to the individual motes without the ryihm
and pawses ks gquile different From lisiening tooa song. In longuzge, the case bs e same, A perdn dioes i
only uller words and sentences (which iz the linguistic aspects ooy} but should alss consider socilinguistics
aspets, know the discourse-arategy. In waching simple present tense, for instonce, the teacher should noed
ooly give the form of the lense but abso explain the wsoge. ©f The processes are ox imporfand ax e forms
This principle mesns communicaion i o progess. Hence, i tecacher should notl oaly teach the rules of the
Innguape bi also ereate U process of the eaching io @ communicative framework, d} To learw ie do de This
principle mesns that leaming a lenguage 5just ke leoring 1o drive & car. Hence, the more one practices, s
more proficient one becomes. As such, a teacher should provide the students with o lot of practives. <)
Mirrkes aee wof abiays mistoke. During the process of learming, i§ 13 normal for students to make mistokes.
S0, grammas of protunciation mistakes, for example, should be iolerpied, The most imporiant thing is o gel
the message poross,

2.4 Teaching Model

Teaching model is the svspematic provedure of deliverng a lesson 1o students in the classroom. Likewise,
teaching misdel disls with the wuys in which leaming enviroments and instructional evpertences can e
constrocied, sequenced, or delivered. According to Glases, ' teaching model 16 an instructional svstem that
includes four elements, namely: instructiond objective | entéring behavior, instructioon] procedure. aind
perforimance dasessment

Imsicuctional Objectives are the goals the students should atmin upon completion of o segmem of instruction,
Stmilorly, mstructional objectives wre the end prodwct of instruction in terms of sbservable performance. The
way to determine whether of mot o stedont hos leamed something 1 1o obsarve the opicome of his behavios,
The puseeme has been conventionally refered {0 a3 behovioral obiective,

Entering behaviors describe the students’ present fevel of knowledoe before the instruction begins, 11 refers 1o
whal they are going to bearn. | also illusirates students’ imelectual abiliy and developmenti. modivational
atate, and certain social and culural aspect of their leaming ability.

Instructional procedure deseribes the teaching process, Most decisions  a weacher makes are on thess
procedures. Proper monggement of this pant result in those changes in stedénts behacior which is colled
leamning schievement. Procedune must vury depending on the instructional objective,

Performance assessment bs the process of measunng the students’ puxiliary and erminal perfofmance during
onel i the end of instruction. Auxifiory performance are behivions wihich must be sequired wi the lower level
of o learning sirpcture before the torminal ebjectives. are poquired a1 the higher level,  Performance
gssesament ceonsisis of test and observation used 1o determine howe well the students hove oohieved the
ensricticanal objeclives.

Tegching model should become the puide o lesson planning

L Lesson Planning

L1 Definition of Lesson Plan

Linda Jensen in Celee-Murcia (Ed., 200 §says thal o lesson plan is an estremely useful ool that serves as i
comblnation guide. resource. and historical document reflecting leaching philossphy. student poplation,
tentbooke and teaching goals. Gueting Ur (199460, she. Further, siys thot 3 lesson plan can be described  with
many metaphor such a5 road map, bliepring of gome plon. Whatever the onalogy b5, g lesson plon 15 essenilal
tor fovice teacher and convinient lor experienced weachers, Hormer (20071 savs thai plansing o lesson iy nol
the same o8 =eipling o lesson. Lessoas are nob plays whene studeirts and ther weachers have 10 remember aml
reprodice words 0 8 pre-osdained sequence. His better. metaphor for this is joxe music - where from e
wrigingl chopd sequence plovers improvise their own melsdics, joventing their own wist and furms, mol
western classical musec- where all the notes have to be ploved exactly as they ore written, Furthermore,
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Harmier sovs that elassroom pre dymimie envirements and o besson s an interociive évenl in which people
rect wich sach otleer and with tue |longuage.

262 Why Teachers Should PlanT

Th ore several rensons {00 o teacher o plan & lesson. ramely!

i Tewching-Leaming s o conplex progess. It mvolves many components or elements. According to Harmer
(KT}, tepching=leurning process compriscs six elements, They ure 1) reschiors Ip learnera 31 maverialy, 4
iy, 3] plyeciives, gead ) saveremiein

b, Tezching with legson plan i likely more suceessiul,

¢, Good and effective teachers are those who think carefully gbout what tey are soimg to divin their class
and plan how they ore going o orggnre the teaching and leasning process: Therefore, they should moke &
lestimn plin before they start o |esson.

26,2 Principles of Writing Lesson Plan

Thaer mre three basie principles of Tesson planning (1 inds Jenson in Celei-horcie, 2001 ; Hormer, 2007}, The
1 rlnn;iplm ore &5 folliows:

o Uoherence

A griod lessen plan kad s sende of coberence and Bow. This means that o lesson hangs together and 15 notl just
a siaguence of descrele potivities [

1. Vieriedy -

A teacher slould provide a verlety of diffesent activitkes and o possible o wide selection of meterinls for
stedents so thot they are constanly interested w0 participate in the activities as well s stimulated 1o know
more,

i, Flexibility

A tencher shoold be lNexible in appldying the plan w'he slready prepared for the ¢loss, For steme resisons,
sometimes, o perticelar activity does not fit the class simwation on o certain day, L sach 8 siustion, a flexshie
teacher should be able (o change the activity, In other words, 2'he bas b be adiepiable,

Ciood lesson planning is the ar of mixing lechnigues, activities, and materiols in such o woy that an ideal
halienei i created for the class.

2.3 This Format of Lesson Plan

Tezching Models should be the guide of writing o lesson plan. In gensial, lesson plun hos many differens
formins. Howewver, Linda Jensen descrites three stages ol letzon plan: o beginning, o midke, and an end. In
the beginning is usunily the briel description of ihe class ond sudens, for example. the name of the course
and the level. te bockgrouwnd of the stedents. the date. the week a5 well a5 the day of the course,
compettneiey. and- siandard. grammatical structure wnd vachulary 0 be iniendeced in the class, e, In the
midie componentd are feaching procedures. o activities {which usunlly beging with wamm-up activities
follwsed by presentation and proctices), time monsgement, and seating arrungement. In the final section is
tive summary ond ihe evolustion, Beow s the format of lesson plon (lustroting the waching model that is

T —— L T S

Format in Bahasa Indonesia Formaz in English
I. Kompetesnsi L I. Core Compentoe
L Kpmpetens Dassr I}, Bash: compelence
[0, TnadliKabonr II. Indicators
Spiritual Spiriual
Snsial Sovial
Pengeiahuan Knowledye
Keterampilan skill
1% Tujimn Pembelajirsn Y. Lesson Osjectives
spiritual | Spiritwal
| Sosial | Soial
| Pengeiuhumn | now ledpe
| Keterampilin | =kl
| . Moten Pembelzjaran | V. Muterials
W Sumber Belajer dan Media V1. Lewrialise Bisoureoes & SMedia
WL Metode Pemrbelojnran %11, "I'l..-;::L'hinE hlethods
Pendetmian Approach
wetnile | Aethod
| Teknik Technigues
| WIIL Teaching Procedure V1L Teaching Procedures
| A. Beginning Autivities | A. Beginning Adtivitics

Fhapimg th New Frewddy gf Engiliel Teaching and Teaching and Srodies
aa2



http://www.pdfcompressor.org/buy.html

PDF Compressor Pro

\E:’:‘-ELT:I
EHN 9TE-BLF- 17017 T-5

B. Core Activites B. Core Activities

hlengomatl Oserving

Mlennny Uuesljioning

eluinolar Feasoning

hdeneoba Experimenting

Mg komeniksikszn Communicating

. Pemutap . Closing
[ X Evluasi X, Evaluation

I DISCUSSION

31 Why Moy EFL Teschers are Beluctnnt fo Make'Uise Lesson Plan

Based on my observation. EFL teschers o Jarmbi can be [dentified into three groups in response fo fe2sson
planming, They are group A, Group B, eod group O In grosp & ore those who write LP but don't use it in the
classroom. Uinforunmtely. 1% mejority of the teachers belong to this group. The reason is that they think that
LF iz only sdministrative maner. So, they jiest keep the LP clean, Tragically, the LP thot they koep ks just the
copy-paste from other leacher. 5o, [requently, the content of the LP is not consistent with weaching process
taking pince. In group B oare those Swho don't make lesson plan. Sadly, | also observed thok some teschers
don't make lesson plan, Their reasen is tiat ir succeed weaching 15 only' 1w mesier the teaching material only.
Teaching techmigue or stralagies may come oul dusing the process of the fcaching. This is becawie they have
had & ot of experiences of feaching so they think that the ides woulbd be coming oul mstantly, Besides, 1
them teaching is wlready o routine. While group C belongs o these who write LP ond use it in the ebassroa.,
Cinly o few teachers belomgs 1o this group,

1.2 Difficultios in Making o Lesson Plan

Based an my observation; there are two moin probiems feced by EFL 2achers in Jambi City when making a
lesson plan, mamely:

a, Formulating Objective

In the gurriculwm, i b5 said thoo the main gool of EFL reaching o Indonesian siedents |5 1w oensble the
studenis 1w communieste in dhe e language. In oilier words, communibestive competence is the poal of the
teaching. However, sl ol the obpective foomulatbon that | see in dhe tieachers' lesson plom are o explain,
deseribe. even analyze the language aspeets such a5 grommar. Let's 1ake 8 look at thi following samples (in
Buhzsa Indonesial,

ool “Seveloh wiengamar don mesdizhicilan ek lsan dar il tmmang deskeipst empa, peseria didlk dopar
.ureujel'.ﬁ'.v.tnﬂfmrg.ﬁ sorfal, wrnkinr tekys oan pecer ehalurcoan vecers ;elpa,r*

b} "Setelol gremolomd dav mendiskisikon feks nderpersonal Nian daw falis, peserta didik dapal mrenynisin
feky Mg don elis eunk mesrvednekon nomo bongrnen pibdil vang dekar dengan behidupan peseria sehari-
hard, dengan s kiehalasaan yong benar dave xesned boieks vecarahail”

From sample {a), it is scen thot the eacher fotuses on the understanding of the siudents abeut ihe languoge
aspect, mamely social funciion, est srectore, ond lngoistic components. In other words, what the teather
wimis the leamers 1o learn 5 not communcotive competence. However. in sample (b we can see that the
tracher waunts the students to gain comunicalive compeende e ‘memyusun text' (omanging o text), From
these two samples, we can wlso undecstand that there is o separation of of teaching langunge construction
from communicalive compelince,

b. Seguencing the activitkes

As for us | exgmine. there ore two types of caching model peaciiced 4o far, The first type I the eaching
miadel with three stges. namely: exploration, elaborgion, and expansion: This type is supgested by the 2006
currigulum or the KT5P. The second ivpes is the model with the 3-b sweps 55 supgeded in the 2013
curriculum. However, very ofien, | louisd thot mwst ol tse chaissmoom activities are pol in sequence. In other
wards, the classroom activities ire nol connected o one anothier,

1.3 Solution io the Problem

An o solution o the profem. ' like o propose o tesching msdel which eall Oresifve Teaching Mode! that
can bel used @y 8 puide 1w making o lesson plan This model G5 based oo Glase® model with some
modification. As n matter of fiect. this model has alresdy successfully applied by o prominent langoage school
in Indopesta. The model i3 a8 Galloses:

|. Lesson Obgeciive
a. Terminal Obpective
b. Enabling Cryjeative

T
L=
L
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Blotivaling Syraiegis
. Preseniation Somiegics
- Bkill Practice
smmmng-Lip
. ABSCSAMEen]

Tt B lad dad

Lesson bbjective |5 the goul thal & stedent should wpidn upon the complétion of the lesson, Bobert F. Moger
saidd that the choesctenstic of o useful pbjscive is performance which s whai the lesmer i able @ do. The
lessan obfedtive consizn of fermingl objective and eudbling objective. Terminal objectve means the
objective thal the students hove w ochieve in the higher level of the lesson. The enabling objective is the
micro skill that the students hove o master before the termined objsctive s achieved: Motivating Straiegies
deseribes the preseat status of students’ knowledge and skill in reference to a fuiure sateius that the weacher
wants the student stmin. Motivation is very important 1o begin a 1eaching-feaming process. [t has functions 1
i direct student attention i the lesson ot hoed, 2} (o pssess bow msch stedents already Knens shout the
fmison, ) nkarouse Lhe beamer bnerest, 4} o make the learner feel involved in the teaching-fearning process
Preseniation stalegies is the stupe when the teacher conveys the lesson objective o the stsdents and explain
about the lesson, The Skill Practice is the stage in which studenis are given lime i practice what has been
presenred In e previows siope. 11 s supgesied thal @ teacher be able o estimote that all setlvites @n the skill
practice can be covered within the ome allsted, Swnmbng-up 15 the time for the eacher o sum-up or
overyigw whnt hos been presented. 18 b8 drawing the conclusion of the lesson, Assessment is the shor-temm
asfezamen thit function w evalugie whetber or not students hnd achieved the lesson objeetive, According 1o
Iougtas H. Brown, 8 tescher should determine short-teem and long-term pisesmment,

IV, Canclusion and Seggestion

After the explagagion above i1 can be coneluded thoi:

i, hlany feaching models have been ntrodisced to English teachers bul nome has been satisfaciony 1o teachers
dizz 10 the complexity of the meodel.

b, Hence,_ in response to the complexity of the teaching model, many teachers are: reluciant 1o write or use
lesson plan in the eaching-learning peocess. As o result, many beachers enter the class without adeguate
preparstion. Consequently, teaching is far from success.

Hence, it is sugpesizd thst decision makers think over shout the lesson format gvalinble woday,
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