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Ablstroct

Thiz-study was aimed ol explering the possibilities of using the struchme of the dasssoosoem discourse 1o
mvestigate the scaffolding strategles used by the English tenchers ot Senior High School in Indonesia. The
data tor this study wan abtained from twenty lesson seripts peoduced by different Englis Teacher teuching i
Genior high Schools, The findings of -the study revealed that the scaffolding was pot ennsistenthy and
sieategcally done hy the teochers. The presence of the scatfolding in macro and micrm level were low.
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Intraduction

Imprevement of thie quality of the leaming process hos been carried o starting from the stage of
pinnning, srganizing and sctuating, However, confrol nchivities are very limited because of lock of access o
whist is setvally done by the teacher in the classroum, Effons lave been made at the level of planning in the
foem of the preparation of the currculum documents. Curriculum 2013 Bs regarded as o cursioulum thar
already integrate aspocts needed lor the development of lenrnees both in terms of cognitive, pavchomotor and
affective, ‘The cwriculum is also equipped with textbooks and worksheets so that teachers can easily
implement the curricelum.

Al the level of organizing. structured ond massive tmining  has: been dope the povernment. The
iraining “begins with tralning for national imstruciors, local instructors fi the Torm of resources and hen
followed by the training of tenchers of all fields of study. So fier, thin training is the most structured and
massive raining ever conducted dgainss teachers In Indonesio.

Al getunting bevel, wachers are required $o make the leaming process in sccordance with what las
been planned in the previous siage. In fact there iz @ discourse that teachers not only have o follow the
curriculum and lessom plans which have been ereated. bist also had 16 use textbooks officlully published for
acconipanying the cwricilum,. And whenever theé weachers wont fo use other books, they should ask
permission and show the superoeity of the book than the book published by the government

Al the contralling level, the government can not do much. Controlling can only be done to the extent
required such a3 document preposation. lesson plans. media o be wsed and teaching matesials, On the other
hand, the implementstion of the curriculum in the classroom in the form of interction between teachers and
studenis fo echicve the lesrning objectives can not be controfled. Even 1o socess what is happening in the
classroom s also o very difficult thing because once teachers are inthe classroom -and shut the door then
aceess will also be closed.

In this poper | use pedagagical discourse 05 a medium 1o see the learming process in the classroom,
By using conversatianal analysis, the relationship between discowrse siructure and seaffolding processes are
described descriptively, Chuestion io be answered is how the implementation of the scaffolding @ the macro
anid micrn level wre corried oot by English teachers i reflected in the structure of pedagopie discourse

Review of Relnted Thearies
Lenrning in dhe classmoom i3 generally esociabed with efforts to belp students o undersiond the
concept or master skills in aceordange with the lewming objectives that have been desipned for each mecting.
Mhe work done by the teschers 10 optimize the understanding and mastery of skills by the students ealled
ncaffolding. Seaffolding theory of leaming derived from socioculural theoey developed by Vigotsky ¢ 1978)
which stntes that in the prootss of learming and development. students need the betp of an adult who B mose
ompetent thai students. This is based on the bellef thar learning will eccur il there is-an Inieracton between
fechers and students and alzo between stsdents and other students. Acconding 1o this scholur, the leaming
process precedes the devidopment. To ochivve optimal development, teachers must be able o prepare the
reaffolds during the process ond they shall be reduced or even eliminated when the stedent has résched the
expected level of developoent.
Vigotsky divides the development of stedents ino two tiers. The actun! level of develoganent in the
form. of studenis’ level of mental developenent that con be achieved sipnifieantly through his own efforis
Secondly, the level of potentinl develspmiont in the form of higher levels of development where ot this level
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students gre only abke o solve the problem, do s exceciies and complete o o8k if they. ged help from the
tescher or other sudents, The disianee betwien the actual developmentud level and the level of potentinl
develogment i3 ealled the zone of proximal development

Assistance provided by the teacher fn the 2one of proximal development occurs through lainguage
{Bruner 1V55) |.h:r|luH_I'r thay langunge used in the internction begween eachers and siudents, studends will be
oble to solve the problem. cover weaknesses: b5 well a5 making clear mossape. Thus, the lunguige not only
serbes b suctalizg bt alko 1o the develiopment of thelr thinking capacity

Harmmmond wnd Gibbins (200011 3) stases that the seaffolding has tve main features of learning
sch nss o incrense enderstonding, o give lempomny sugpore and o begome the focus of macro and micrn
aclivites. In line with effors w merease the siuedents” understanding, thes seholar propose that there are
several possibilities in the classroom. First. Studenis receive assignments with the low challenges and pet
low seaffolding. With this possible combinatlon, learming wisd epsy For the studenis, bui the lcaming
potentials are alsn bow, Second, the studints get the task with the low challenge and high scaffolding. This
combinotion makes the closs: becomes, boring for studenis becdise fzachers! involvement v unnecessary,
Third. students get the sk with bigh eballenge and low seaffolding. This combinntion will make o swodend
Trustrated becouse of the dilficulty level for bevond their actunl ability. Lasily, swudemis ger o ek thal has o
high chollenge and obinin high scoffolding. From the choices of four combinations obove, Hammond and
Gibbons {20315 4) states thot the highest feaming poteatial obtained if the student is given o task thal has o
high challonge with o hlgh degree of scaffolding as well,

Scalfolding as a temporary support task reguires toachers o be able 0 choose appropriate 1eaching
sirplemies. The cormeet ledohing stralegics can be effective scalfolding « senffolding which can sccommodate
swdents who come from differem seadentc backgrounds.  This can be related to delegating the: clasrogam
responschilies, There are four gradunl stopes in the mastery of knowledge and skill- mocbelling, sharing,
guiding and independent. [nthe modeling stage, the eacher do the task and students observe, In this stage,
the teacher provide the context of siuation and model of ihe language point or skills 0 be learned. The
! students observe and guestion the model 1o se¢ the regulanities in the model. The model may star from he
regdy-made model and [ollowed by tencher produced model, Incthe sharing stage, the wocher doand (he
students hefp. in this stage. the teucher produce the text in front of the class mnd ek stodent w help. 1L is
expecied that studends hove boen able to sse and test the kiowledge they obinin in the previous siage. [nothe
guiding stage, the sudents do and the teacher help fnthe sense that the greater Icaming responsibility. has
begn tken over by the studenis, but the teacher peovide sulMiclent assisience in this process. In the
independent stage. the siudemts do and perform independent wak amd the leascher may provide assistance
when pecessary. Inother words, the sacalfold has been mtiimuon,

Scaffolding can be used o5 the focus of activibies in cither or the macro o miceo level [(Shampe
2001: 33). Scalfolding provided by the teacher can be ar macro level, the seaffolding that can be prepared
from the beginning., when the teacher develop a lesson plun while mricro level seaflolding is the seaffolding
that -ooour in spontanecis inernetion benween teachers and sudents o bebween students and other students.
Macro level scalfolding can be seen in the structure of the discowrse o the level of imeraction and
trunsagtion, while micra fevel seaffolding can be found of § exchasee wiits and move units

Woalqui (2006: 170 classily the approgeize Lcalfolding for foreign language teaching classes on six
Ivpes, First, the scallolding in the form of modiling, nomely the provision of ossistance in the form of o
madel of the fionl product o be produced in-the beaming session. Secondly, scafllolding in the form of
bridging. ie aid for connecting new information with existing knowledge structures to stedents, Thirdly,
seuffolding in the Torm of contextoaltzation, which is abbe v show the stuniion o contexs of use of elemens
of the longuage being studied, Fourdhly, scaffolding in the form of development schemies, namely in the form
of pehivities (o sew whil studens alresdy know obout the topics o be learmed end make prediciions of whoi
will be pained [rom stedving the wpic. Fifth, scalfolding in the form of text representafion that allows
students 1o be abie 1o use this form of the linguage being studied in a variety of silcations and genres. Lastly,
the scaffolding in the form of melscopnilion development thad aims 1o familionze studenis with
troulrleshooting peocedures commenly wsed by thede whs succeed,

The efflect of scaflfolding in loaming has been studied in vorieny of subjects and leaming
environment Pan et ol (2012) use multimodal instrectional-made video invalving demostration, ystration
and explunation o scaffold studinls” leaming imiporiasd procedures, concepd and mechandsms. Sinons and
Klein {2007} studies the eflect of scaftolfing on group project. The findings of their stedy shows that
students who hos peeess W sefTolding either § aptienal o reguired performed beiter in groap profect as
comprred 1o those who didnot huve access 1o sealfolding.

This paper discussis the wse of discowrse structure of learming o see the sealTolding that teachers do
i the ckassroom. In particular, this paper discuises the appesrance of the scaffolding at the macro und micro
bevel in the strecture of pedagopic- disoourss,
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Niethodolagy

Tie datu for this study were obuined from Uk transcripts of wwenty English lessons by senlor high
cchool teachers in lsdonesia. The discourse elements of each text were [dentified using chierarohicul model
developed by Sincluir and Couldhart (1992). The exchange eiements were identifzed by looking 1he
coanection between or ampng moves. Severn] related exchanges grouped inte a lwrger unit colfed ransactica
The luzgest umit was 2 lesson, Then, the presence of spaflodding processes were identified 16 every discourse
inigs

Findings and [Mscussion

In this section the relutbonahip between the structure of discourse and leamning methods in the
cliissroom will be desceibed in descriptive by comparing the structure of interactions with sequential feature
the litest tesching methods, Elements 1o be observed is the element that has the seatfolding significance in
the bearming process of students: Senfolding is the sssistance provided hy either the tescher o other friends
1 the dlassroom o a student 1o wequire the skills or understand the concepts being studied. To delzrmine the
tvpe of assistance that can be categorized as o sealTolding, (hat sctivity mist be checked whether they are
teachers’ efforts in helping students to-develop skills, mastery of o concep, o & certain undersanding. With
the support provided by the teacher students can®do the job well, Then, copsciously teacher will nelase the
seaflolding gradually m accordance with 1he development of sudents’ ahility from Eimus e dimee. Amel Timally.
students are glven the muthority if they have achieved o higher level of competence ond independence as a
result of the teacher's scaffolding before.

Macra Level seafTolding

Macro level scaffolding can be scen from the preparation of teachers through the moves plaemed [n
the demiled lesson plan . However , in the [mplementation of the learning process ., teachers often do mild ar
seviere deviation from what has been planned because the situation from ene class 1o another T difTerent
Mugro level scaffolding that can be found is beldging. contekstualisasi, the establishment of the scheme,
madeling, text representativeness, ind metacognitive develspmient

Seafinlding by Bridging

Bridging is the work done by wachers to beidge what students alrendy know and the new
infarmntion to be learmed in the current lesson . Theoey of knowledge shows that to onderstand o pew
eoncept of informution easier . efforts should be made 5o that pew concepts or new information diagramirtic
connected with existing information on the students’ mental struciure

Rriduing can be done [n several ways. The most systemalic way i the use of anlicipatory’ guidance
W create o tahle consisting of two columas. In the first column, the students wre asked fo wrltle the
information they already know about the topic they are grudving, wheress in the second column what the
stuidents are psked to write questions that may be answered with @ pew topic of the lesson. This method i%
similar to tenik kwl in reading. The feading class, the teacher con create two columns to be filled by students
hefiene reading the test, the first cofumm, the students were asked to write down what they known adsour the
topies that will be read, wwhile e second eolumin, the stedents were asked 1o make some pf the guestions you
want e find the answer of resding.

Type of scaffolding like this helps students understund the text mare optimal, Other bridging
stralegy is to connect the topéc 1o the student's personal expericnce. For expmple. when students wall kesm
invitaticn, students may be asked to anmwer seme guestions related 1o thelr experiences inviting others 1o
cilain cvents oF oiferwise. While in the class thot tends to monobogue, o teacher review of lessons leamed
und hias been Tinked with 4 new topis,

Pesults of research on the structure of the interaction shows scalTolding ol this type sppewr on the
Irtrofisctore tection called apperception building. Activities gre often carvied out is-a review of the 1opics that
have been tuught | Oty 40 % of teachers wii underiake review, of the topics that have been studied . OF the
stal available . tenchers tend to repeat the lessons leamed ot the previous meeting that is fot nutnmaticiliy
able to be & bridge to study the topics that will be introduced .

Esirnct L

T + (k. your nre coming to the lesson. Did youl sl vermember? What oidd we study Lot time?? Masih
birpat pelgjaran minggu lalu?

5 T AnAouncemet

I~ Y1 announcenent. Speaking setivity, ya"Some of you stll cannot proctice ya, because the time. N skan
kith lanjutknn pads hari Tuesday ya_ on Tiesday. Anywiy, kegiatan [ni memeriukan wakiy 2 jam peiajuran.

Shaping the New Trendy of Englich Teacking and Teaching and Stdics
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[ < ¥a, Ok, Our lesson for wday is about tmnssdctional and interpersonal fexts, Do vou still remember
iransactinal and interpersonnd west means? -
55 iszbent]

| ¢ Dialogue or comversplion. We stidy obout expressions Komu mempelnjori tenteng unghkapan
dalasn trunsacticnal and inerpesional s, Yo, so. the expression about curiosity: and posstiility.

man E—e s

Ciine mare, plegse read; curicaily ond possibility
LT ¢ Curiosaty wnd Possability,

Extract | shows that the teachers Tailed 1 show! links Beiween the fopics thof hove been studicd with
thie topics to be learned. In move 5-7 the teacher doing the review was limited to the repetition of twpics
studied gl the previous meeling pbout the announcement. Teacher did nol discuss such topics as appropriate
umearies & scaflolding activily, However, in move § teachers directly infroduced ihe topic 1o be learned ac
thit 1eeting. Then, she explained these topic in meve 10 In move 11 teachers intmdoced the topic 1o be
studied by siudents, nomely: curicusity and possibility expression, which s cerminly nob related o
pnnweneerrenl o te review, 1eocher gnly feminded the sipdents aboul topics previously studied without
descussing the wpie in mone detail. Then the teacher did not exploin the link between the tpics thal has been
temmed and the topics 1o be studied

Seepfiodding by Bulling Sclemo

Scheme building is the work done by teachess to introduce 8 general overview of the topic o be
studied. This may involve ihe introduction of the wepic ond the oulline or the formulation of leaming
objectives to be-achieved, Theorelically, undersiand the new concepd will be ensier 1F vou we geztalt theory.
Thiz theory emphasizes thal undersinnding the new concepl will be easter iF 0 i dope gradunlly
understanding of from general to specific. Scheme is regarded as o general framewaork that will be filled by o
mee specifio concepd in each =lot,

The fndings dhow that teschers lend W introduce the opic without giving & general everview In the
fisrm of i detndled outlime. QF the twenty pleces of discourse sudied, anly ten percent of the discousss tha
hos the vuiline of wpicd, Teachers sometimes show the outline of wpics to be susdied through the discussion
il the purpose . as shown inbe following esample

Exirag 2

T: Whot 15 our topic todey

Srtelephine reservationn buk?

T: ok, so our materal for foduey bs about "Telephone Reservation” ok bul before we begin to discuss our
muaterial Loday let us take a ook ut the basic competence first Kompetensi dasar yong sda poda bukunya
halaman 4, KD 3 coba disity kamue Gkat KD 3 vaYang pertama, kompetensi dosar vang dibarapkan dari

F pembelagaran kitn haci ind yailu menganalisis lmgdd sesial, drukivr ieks don unsur kebohasaan dalam ebs
lisan, untuk menelpon dan menerima telepon dalam membuat perjonjion dan reservasi, Aa.,. jad] malen kita
hari inl aitd teniang membuat des menerima reserves melal elepon. Ok, sedangkan KD empainya ydito
metyusun teks lisan, Jadi, seteloh kamu bisa nondl menganadisis jadi knmo difmrapkan bise menyusun teks
uptuk bisz membunt don menenma reservast lersebul dengan mengpunakan teleponYa... ini adalah
kompetensi dasar yang diharapkan dor pembelajarn kitn hori ini. Ok, ee next, we come o the material for
today there is about 1elephone reservistion. Have vou ever made o reservation befone?,

Extract 2 shows thut wachers &o 5 scaffoldding throwgh the bolding of the schema in the form of an
outline which will be studied by students af that mesting. The building of this scheme is done by the teachers
through the provision of an explansiion of the basic competemeies thal mad be mostered by the students as
eontained in the basic competencies 3 and in the basic competencigs lour in the curricalum

The purposs of leaming is 1o onalyvze the spoken text and receive weleplone calls refured o social
function, struciure and lingulsic clements of ext, The nesx goal 15 the e basic competencies asspoigted
with the peodection of gral s aansely o omake and o receive calls in occordanee with o sociul function.
appropriale sirectore of the test and exnet Innguage efements

Seaffnlding v contexinolization

Contextunlization is the efiord done by tepchers 1w muke wpics or linguoge form being presented
curt b mare cosily undersiond through o spapshed of the sktuotiom in which the language is used: Ona of the
muain problems of lenrning English in high school is the lack of contextualizition in which the language being
studied is used. lrofien happens chaf the dopics in the syilabus sre ot of comext and disconnected from the
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real atwation of ase The wse of ralin, piciures or viden will be dble o help students 1o mpre casily
understand e conoepl of the leigeage bemg studied.

e findings of the sudy indicate that the leaming process hos involved the effon of
soilexiulienbpn, With the LCDY projector in the school and e weachers e 1T llesee and have more and
more liptops, then tne confestusfizaton effon has boen ensier and cheaper if viewed from the side of the
teacher. Mowever, teachers who use comextalizaiion is sill reatively low (8% ) Examples of the use of
senffalding conieinalization as shaan in the follow g e

Extract 3
G ook, here | have the eciuie. . _can vou see the pichiee’?
Slawa:  Yes Miss,

Giurg 2 Ok, What do you seg in this piciere’
Sisvwa : Forest.., e, .smoke, s
Gura ; Ok, fores.. fire...

Cike, wlbre {5 407
Siswn : In the forest.. the hill .,
Crmry 2 Ok, i1 shasudd be in the fosest .,

a1

whnt el
Skswa ¢ In ihe hill miss. tree. ..
Criwn - O thiat ™4 goean v s=e the {ire in the loresd,,,
=i, o comovon say “hutan perlindungan™ in English? Or hutsn
margasaiwn mayhbe., ..
Higwm : (0.2) Mahee. . emm. ..
Ciuri © Mature? O, Moturs reserve, .ok, whot else? Timgle conservation.. ..

W 5o do vou kbow whye., why did g happen?
Siswn @ Because, (0,25, Keémarau, ... din-taonnyva kerimg irus Kebaknr,,
Guru | Ok what else?
Siswn ; Orang nebang pohon sembaranean Misg, tnis busing punising rokok

senibarmgan, ..
Chterut | Ok, dhreaw the clgaretie to the forest.. .ok

50 o, there 15 a forest five.. . Yudi, do vou think why' did it happen?
Biswa L (L3} The people cut the tress randomiy...
Gt Wiezh. . the people cat the rees randomls .

Mow, if there 3o fores fire, %o whol kappen to this animal in the jungle?
Sl 1 10.3) Run,. run to the vlll:.lr_::.
Ciyru © Ok ahey wil | man o the villoge..

wimal glse
Sisven s (WD) Dhie
Cluru : Yeah,, Die..,

Bxtrogl 3 shows thol teschers use comextuolization in the form of piciuees in the peocess of leaming
phoul posters, The images used by the teacher was the Iwage of forest fires, with the end gool s the
production of the expressions ibed on g poster on "save Indonesia’s foresis”, Teachers. in move 5. showed
pictures ol foress betng in lire and then the teachers interocied with sudents toarive o0 the causes and effiscs
ol fopest fiees. Couses of forest fires were elwited by the tescher oo move 19 amd 24, In move 19, the @acher
asked the question "do vou knos why did i happen™ , The question was responded by ihe students with the
answer “recmess drowei ™ inomove 200 "because people corelessly disposs of eigarete bults" o move 22, und
“because of the gees cut random by 0 move 23, Afer discussing the causes ol forest fires, the teacher then
elicned the impact of forest fires on onimals in the forest ol move 27, which responded 1o the students’ beas
ran e the sillage ar dic”. Through the pletuse of the forest fnss a5 well a4 the nteraction between tepchers
and students obeal forest [res; the teacher prowvided the coplesd of o staticn which is sufTicient for studens

Shaping e New Trends of Englivh Feaeling and Teaching and Sy
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A adeh Lher task For foemiluting expressions of what should be dopé and sehal should not be done with regmnd 1o
frest Tioss In other words, it will belp-stodents to formalste the language to be-used i the poster of tores
fires, nomely the use of sentences contaiming "must” end "must rol™ oy @ sptement of neceusity (obliguez ond
produbriion {forbed). Through sach contexnmlization, stedents propped up the learming process so.fhoi fhey
| van understand the concepts being tnught by teachers maone easily amd wath optimal level of masiers
' Seerffatilivg thevingh Medellmg and grolaibon of léariilag acifiiiies
In the Fewrning prooess; studems shoold pel expmples of what s expecied of them, Before
performing the asks pssigned by the icuches, students noed 1o see the (nal reswli as whal is expected rom
| them, Thus. seeing & pood exampie of the test prepared by the teacher, the wext produsced by the teacher or
' procuced through the imeraction bebween teschers and students is on mporant seaffolding
The resilis shows that teachers pay less nttention to the provision of rich moedels 50 that shidents can
make generasation of elements of the language besng studied. This may be duc to the assumption that the
, gudent hns stedied the topic before either when they ore in Junior High' School or ut fower prades, This
' mzkes the tescher more likely tosimply reviewing & plimpse of the topis being stodied and then immediatedy
asked stmbenls do the exercises. Activities undertaken By teachers for modeling ofien in line with the
comextualization as on modeling the teacher tried to show the forms of the lanpuage being studied in a real
comexl and situmion, Thos, studenis can see how the structure of fanguape i made on contexiual sHuations.
Thire ane two types of modeling that con be dene by the tescher, Firsl, the teacher uses a model that
hies been crented professionally both within the text thot hos been published or any other text thot has: been
accepied ns the stundard. Second is the model created by the teachers themselves, Comman model used by
the weacher &5 o model of standard texes, gemerally in the form of 5 written or spoken wxi, especinlly in
redching, writing, lstening and speaking. For grammar besons, teschers tend to assume that students buve
been studyving the subject so thot the teachers are reviving memonies of the students in the wopie both in terms
of rules and examples. The sentences are often detsched from i3 contexi, And then, this achvities werne
fedbosved by doing exercises, A showi in the lollowing example

Extroct 4
'y o DB Let's comie 1o the nesw topic passive yodce. Wit do you
kvt about pagsive vosoe? What i the pessive yvojos?
o * knlimat pasad
| T ; that's the transiation. Ralimal possf. What 15 paasive voige,

Sebeiulnya yong dibohas dolnen passive voiee §iu apa® Tk we siudy abowt tenses in pessiveT
a3 L
T : SIS, .

what™s going on with the lenses? Whnt happen with the tenses? Kalo kita bikin knlimat. kafimat 1enses

bigsanya pake npa?
55 : sulgect. verb. e
T e,
kalo Kita terjermahkun ke dainm Bohaza |ndoneia pwalannya apa?
s e L i
: T {ali= L, and tews L di poke?
' 85 L mE -
T © give me A seHence in selive voice, Active voice.. kalimal akiif, coba
55 (NG menoi Erng . piring mencaci Gina. @niatenny sie nodse)
I 1 b is skoing home work (e facher weites i the whiveboardl, Kaolo kita terjemahbkon kedolom
Hohos=a Indomesia?
, Ls dig sedung neenzerjakan PR,
I LR . L - ISl
| T cun suou chipge into possive!
Ny s homework being dome
. T - homework s heing done by
l b b fomd
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Exaract @ shonwn that wochers intraduced the wpie i move 1 and direotly intezaed with Uhe students
aboul the meaning of the pEssive voice in move 2-10. Then, procesd by changing the octive voice o the
peissive wolee fnomave Ti- 18 These findings indscste that the wwacher did noi dothe modefing before
intraduing tee rube of U language. The model used could be from 6 text wrinen ge spoken fext, and aluo o
thet text produced by the wacher in frond of class, In the case; the rules of the Innguage that should be
obinined by students through making o generatization of many models used by the weacher. Sharing is o siage
twu activities after mndeling precess completed. With the lack of a two-stage scalfolding, it can be predicted
thint students will generally hove difficulty in understanding the concepts being iooght optimelly, In mony
iy the model erented by the ‘wacher hig severnl sdvantages. Firsi, the model made by the eacker may
provee 1o sudends that temchers con seatfold their mastery in his own abilities. However, the dota shows thm
veidhers tend fo onty use o model that has been widely circulated in the market and feiled o display models
of their own imaking,

Tzachers who are not capable o ceeate their own models can alao be seen on the stage ofter
commpiletion of modeling. the activities were nod cortinued with sharng, At this stoge, the teacher 3 supposed
e atwite shudents o wirk together 0 create o model of the languags being studied so that gradually the
dudlénts sew how the model was oreated.  With the presence of these siages, dudents con imemalize e
coneept of the mnguoge being lsarned pod tbey can coninbule W the modeling longuage inkslated by the
teacher. Unforunstely, this stoge does not appear in the stroctore of the interaction under sudy. Wihat
emerged wos the leup from the stondard model in (he ook or recording 1o the production by studemts who
olten wee work in poirs or groups. While the independent work of students under the guidance of teachers is
often overlooked because of limited time, Thad, efter o workout in the grodp, the weacher will give
Feirsesvork :u:.ignrru:nl:.

Seaffalding theeigh Tex! Represesration

One way to waffold the learmng process of students in the mastery of o foreign language 15 teough
o bext represeniation, Text representation is on activity o ransform the lnpulstic construct benmed in one
genre o constroot finguistie forms that exist in other genres. the fomi of drama in g groop.dhot aliows all
students invalved:

Events ke this allow students who are less able to leam from studens whochavea bigher abifily. As another
expmiphe, afier reading poetry, students were ssked o tell the narrative conlem of the poem. Research shows
that the scaffelding of this type are nol wsed by feachers of English in school SMA. The abillty to wansioem
ihet banguuge form, for example, from the bevel of orel to written or from obe genre W another penre, is 8 very
imporiant copabilits 10 be developed so that students sre sble @ use 4 foem of langunge thot s studied in
severnl related penres

Seaffolding by Summarizing

Summing up the discussion both at the level of transaction o level ol imeruction can serve as @
scaflfold thot con enhoance stiedents’ undersianding of ihe sub-topics. or topic being studied, Making a
coaclusion aliow students who have ned mostered the concept completely can get reinforcement fivan the
surmmmary, This is in line with the structure of the runssctisn . which & basically | having preliminars
exchanges in initinl position birved a5 an iorodection w the topie and erminal exchangss which serves as a
summary of the discussion about o Sub-opie of scuvily. Similorly, the interaction or lepring sessions that
ususlly end with & post -activities , one of which is w make a summary of lesson ot that sessbon,
Summary on the level of tronssction unit were  roredy found in the data . Sumimanes al the level of 1he
pronsdctinnal et con serve as o sealfolding is shown in the Tollowing example

Fetract 3

Ok, Let's tuke p eonelusion. Kio ambil kesimpulan spa saj wigkapan euriosily, possibility and
lmpnwl:l lity . Jedi ungkapan impeesibility i opa®
ot ¢ Lingkapan tidak mungkin

I s Avdipan ungkapan cusiesity, ada = wonder™, Jodb Kt *wondes™ itulah vang menunjokkan arinve

inzin inhu
{ Fvacire puderta s senrgaces i vweowhing el
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Imi semua  odoleh wngkapoan corosity. Kemudian expression possibilny  odo berips asking
Menanyiknn kemungkinen. Ada “would there be any possibiling?”, “Is it possible?” kemudion menyarnkan
mungkm “ think there is litle possibilio”

“mayvbe”, “perhaps”. “possibly™ i asanyi dileiakkan didepan vo, didepan dori kafima

Kemudion Bawah nva, impossible, ~N0 s imipossible™, "0 is not possible” - —Mav be oot “Perhaps
not”, "Probably pot™

Extrnet 5 dbove shows how the teacher iried wr summiarize the content of the lesons kamed in the
fenrming pelivities in the form of groap sk, This summary b made by e teacher before continuing the
bearning-process o e redt activity, In the sirectere of the interaction unit showed that lerminal exchenge is
an opbiona] element, However, oo more formol discourse, these elements are considered bmportant as g
marker that the speaker hes finished discussing one topie and will sontmue to another . With the presence of
this-element, then the flow of the presemtation will be morg easily followed by the participants. Whereas, in
the pedagogical disopurse, the lerminal can bea scaftolding element i the learming process 1o optimine the
understanding of the concept on e gart of stedess,

In addition i derminsl exchanpge 6% o glosiog of the trmnsaciion unit in discourse, ai overall
summary of the lessons ore wsually preseoted by the teacher ot the end of the leaming session, known a5 posts
teaching octivities. Dota showed that most teachers can nol make o sumniary of the lesson o5 o scaffolding for
the learnling. process - most teachers can not alloeate time properdy o a5 time runs. oul before reaching, s
simimearyy &0 that the teacher should close the leaming process with the sudden elosire and others makes foo
simple summaries in the form of repetition of the topics that heve beer snedied by siudenis

Extract &
T : Judi iuloh pelajaran kita hori, Xiin teloh mempelajan emang  complam better, yang terdin dan
fmirpdectiory poragraph . explangtion peoprom. say whot you think the addressee should do, and the ast
closing paragrph

Ay quesinns?’
3 = (sileni}
I SO Than's all for noday

Exfract & shows how the teacher summarizes the lesson an the end of the leaming session, b the
armminry 15 less detalled. Teachers only emphasize elements of the genienal strugure of the text hos been
learmed in Use session, bul the purpoge of cominunication and lmgwistic elements are et included in ihe
sumemary piade by the rezcher, Then, summarizing the activities comied out by the deacher were monologus
without jmvolving students. OF course, it is expecied summary consists of all aspects that hove been studied,

Ekstrak 7

I Ok finish® st in your growp again. . please submit it o me 711 check ..ok every group had made
good poster..and coloeful one. very good. s, so far.. _have vou enderstood aboul poster?

S:¥eu

T 1 What 15 the amangement of the posier?
51 Tieke. ...peture. . message .
Teihk, . right...
what kind of sentence do we use in messape of 1the poster?
St Imperoiive. ..

T 1 Whi 15 the potiern of impeTative?
50 Bubpect. . . omust siaw most ool Jverb g, object,
T3 Weey goosd,

ok, that's all for weday prepare soursel! for the ool
profect.. assslamumlaikom. ..
Students @ Waalaibum salam..,

| Extrmct T shows oo (eachers engiped sudents in making a summary of lessons, and summaries
eremted by feschers with studems will eover all aspects of 1he siudyv. In this case, the teacher serves us 3
fucilitninr who initinte the summary while the contents of the summary is derdived from siudents. O move 3
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eachers begin by asking questions abeul the sequenoe ifoemation in the poster-and answered by students on
the move 4. Thea. the teacher mshed lnguistic elements used in the poster (moves 5 and 7), whick s
answered by the studemts a1 the moves 6 and & With the completion of the summary, the teacher closes the
fesson in move 9

Even though = suminary of the lesson |s o very important element in optimizing the scaifolding 1o
increase sldents’ understanding of concepis and uctivities, this element is olten overlooked by teachers. This
is evident from the structe of indefactions where only some of the discourss that s thal element

Szaffolding at the micrs level

Scaffolding at the miceo level can be considered as an witempa by the eeacher 10 help the student's
mustery from one podnt o another in the lewning process In the classcomm. And scuffolding can be seen
directly from the structure of the intersction crested during the lesrning process. Usunlly scaffolding ar the
ricro level invelves one o several exchanges. Strutegies used by teacherd includes repelitions, ond use of the
firse v second Janguage, Becasting ond appropriation were found bn the dig,

Seafiffodding fwough Repetinion

Repetition is the scaffolding that exist in the exchonge mit The repetition serves 1o strenmihen the
sudents’ answers. Scaffolding like ibis has seveval advaniages, Fimt, repetition can improve retention of
students wnd facilitate the leaming process und 10 improve students' understanding of concepts being studied.
Second, Tor students whose answer is bevng repented by the teacher, the repesition becomes reinforcement 1o
the approprimte snswer, 1T she is stifl hesitont inidally wwoerd Waher answer, with reinforcemsent provided by
the teacher, the student will be more confidenr,

Extraet 9

5 ¢ |raise hand)

1 ¢ ¥ Dillasiabban komentan

&l © Haveitu panti sama had mister

1 ¢ Have uyn di pantd dengin had. 3k

ving lakn? Any comment? Future possible. . vupoeka Pojl
52 :  I¥a future possible kok were?
Mah itu dia..lhat"s the real diz fuiuee prssible.
D dalim main cliusenya itu apn?

Kaltmatnya dalarm benfuk,
5 - Present,
| : Present.

riaka di clause selanjutnys terdapat......
5 : Wil
1 2 Win

L e TR T PR S S e

bxtract B shows that the teacher repeated the student answers as oosch as thres Hmes o maoves 146
|8 und 20. Repetition done by teachers can be considered as acaffolding for the leaming process to enhance
students’ undersianding bocause repetition can give confirmation 10 the student  the ahswer she made was
approprizte and aceeptable. The repetition can also be s ol 1o muke othier sludems more foous on the points
that are being discussed at that tire: In addition o the students’ onswers verbotim repetition, the teachers wha
often repeal the eomplete siermnce of the stodents, Tescher repesied and ot the same time odded the
msng element, Sometimes, teachers do nod complete oll of the speech, i the hope that students can rish o
utler being given assistonee,

Seaffolding throngh recasting

Recasting is a very natural way thal can b done by maiive spenkers of e Languape when this
covenied dhe ervoes inothe speech made by oreign spenkers. Recasting is an atlempl to comel  he
unaccaplahle ullerance made by students bu repeating it i the aceaptable utterance. S0, recasting. ar the
same Time, implicitly functions 25 o corection o the eror, Seaffolding . of iz e 18 considered more
utcessful in language leaming thal emphasizes the acouraey of the langpuage forms, In the linguape lessony
that emphasize meaning and content, sealfdding stovegy 5 often overlooked by students who make
imistubies. This, some scholars consider thal immediote correction is more effmetive thun recasting |
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In this sgudy ecasting was mod found. This moy be due 1o the fact thal all the studied texts are ol
proshuced. by native speakers of English, As explained n the theory scalfplding thutl recasting are usually
taken ool of the habit of native speaker parents wha do recasting to guide their children o use proper and
correct prommar. In English classes there is o tendency to emphosize meaning and comenl. while correct
grammar has been less emphasized.

Soaifolding throagh Fiest Lebgrage

Squdenis as well o leschers who deach English in schoals stodied hod s repertoire of regional
langusges, Indonesinn and English. The use of first and second langunge repertoire cun be wsed by teichers in
m effont 1o improve undersisnding of concepts and skills of forcign language students. OF course, such use it
not too much =0 as1o reduce the quality of inpul of foreign langunge being learned. Symptoms of excessive
use of [ndonesian can be seen from the fael hat teschers are too afien using Indongsian, Even lor things that
are simphe und logically already understopd by stedents if teachers use English.

Gommunicotive Appronch- which is now wsed in Indonesin emphasized the direct method which
requires tenchers to wse English in the imersction with the swdents. Thus. Indonesian or regional lainguage
should only be used if needed s seaffolding. However, the dita showed that the English teacher at the high
school using Indomesion and Tocal languages exceeds the needs of the scaffolding. The wie of Indonesion
which 35 uaed as a buffer con-be =zen o the folkowing exiract: ‘

Ek=irnk 10
51 & Why the AC inroom 511 18 mesl wirk
52 ¢ 1 e wery

51 < hmmmm

T : Komi akan coba mempechaikinyn
52 ¢ Wewall try to repair. ok

51 @ Assoon as posable

T 1 What sill wow say come on 57

51  : Thanks, excuse me

T : Diiln bilang thankswhat will vou say?

22 + You are weltome

T < 0L wait o minuie, repesl agakn the dinlogue pgain. Indi yamg Inin
yil..evervhody perhatikan tadi eebama-batn va. Kemudian kito slang,
Come on 51

Extroct 11 is converstion to complain about the  msatisfactory hotel reosn. Two students were
asked to go to froat of the Class 1o perform in impromple conversations. Both students cun not &o i fluently.,
When students have difticulis. the teacher intervened on move 4, using the Indonesian becawse what is being
seaffolded is the comtent nol langunge forms. Similarly, in move @ the teacher helped students by using
Indonesian so tha eonversation po more smoothly. Beoause the fird practice is.still stumbling. ten the
weacher asked the pair 1o restart it without scaltolding. In'the second exercise they maniged 1o do well and
noturndly,

Comcluskion

Ranked structure thit is used n snalvzing the dotn con show how these leaming process wkes place
in the classrosm. The learning process assocised with scaffolding for studemts 1o gain the understanding and
skills showed that the missing element siructure directly relared 10 the amount of suppon provided by the
tencher, Assistance providied by the teacher was not optimal, which 13 churacterized by the presence of any
v of scalfolding thot is very small compared with the overall ineraction Scnflodding & the macro leved
comsdsts of bridging the esihlishment of the scheme. modeling. and gradmion nctivitkes, and conclusions,
Meamwhile, the type of text representation is not found in the dat Scaffolding in the form of migro consist
of repetition and the use of Indonesian, Meanwhile. recasting is not found in the doti.
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