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Abstract

Ome of the simelegies of metacognitive introduced by the listening lecturers in listening comprehension 11T a1
STAIN Batusongkar s problem: solving sirategies. I 05 ossuméd that the sirategies oan help o solve
students’ probdem in listening comprebension in order 0 comprehend oral text. The problems of the
resgdreh are what  problem solving stratcgies used in that elss. and how they are applied. Therefore the
purposes of this research are o find on the stwdents’ problem solving strfegies and 1o investigate what
problem solving stralegics they used and how they applied it in lisening comprehension. The research
mathod is qualiutive which opplied case study design . All participants (91 studenish were the respondents
for questionnaire, and 12 students among themn were selocted 10 be interviewsd hod been chosen through
smowhall sempling technigue. The data of the resesrch were colizcted by using questionnaire, Interview. and
observagion. After snalizing the data it was found that most of stedents used problem sehdng strategios in
poed cnfegory with the percentage 42 88% in lmening comprehension. They hod spplied these stirategies in
muny ways but somie of e them did wot do it properly in liStening comprehension,. 1t can be conciuded tha
the result of the gudy Indicates thal the problem solving strategies used by e stedents In listening
comprehension need to be developed and incrensed in to the comect ways to get better comprehension in
listening
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Introdnction

At first sight. Listening is no longer considered just o skill w comprehend o target spoken language
bt an avenue fo scquire Mngalstic keowledoe, This change lmpfiey thid developing good listening skills
English Foreign Language (EFL) development. 1t ean be regarded o an important langooge skill to develop
lamgunge students ane interested in underaanding English speakers and they wani to be able t necess the rich
variely of aural an visun! English text avnilable vin net work-based multimedin. However, i a foreign
language environment. comprehending the target spoken language without difficulty is by no meons easy,
and factors affecting lzfening difficulties have been widely discussed in second languoge lstenlng.

Second Toreign longuage students al STAIN Batusangkor view listening a5 & demanding skill, When
they listen 10 & fext, they hove 1o review sounds, pronounciation, spelling, letters. vocabularies, the meaning
of the word, pace and oecent of U speaker and peeview grammar, [t affected to their compeehension. they
have o condenirate on Gclive process o pel the memming in both of linpuistic and mon lnpuistic cues
Recause of that, The abifity 1o comprehend the text should be possessed. It is needed by the students since
listening comprehension s viewed a5-an active process in which the students foows on selected wpeds of
aierad inpul, consiruet meaning fron pessages. snd relate swhat they hear o existing knowledge, Many ways
have done by the beclurers W improves their comprebonsion, one of them was puided them 1o apply
melncognitive strategies. This strategics plays o3 important rules in linguage tearning. It is steps taken by
rludents o enhakee their own leaming process. Promunent schodars (Chomot (1959, Oxford § 190, and
Papalegusition [2008] are suggested [oar strafegies in metocognitive, they are: planning, monilesing, peollem
solving and evalusting sirutegies, These stratephes cun help students o govern their listening process from
pre, whilst and post listening sctivilies.

Chie of stravegies in melacognitive v Problem solving strategios, b8 viewed & g way o soplve
problemy in comprehending oral text. 11 is 6 sel of srategies guiding students 1w find the solotion of their
lisening preblems. These stroegies was used by the studems i listening comprehension class. Based on the
resirther preliminary observation, some of studends still doubt woapply problem solving strategies in
liateming comprehension. She poinl ost the swdens peeblems inio R polnt; (1) They gat problem 1 guess
ihe meaning frond the fext, (2], they gob difficuliies woelanly the information from the tess, (30 They siill
confused (o substitule many words or phense from the tess with their own word or pheases b get the meaning
of the test, (5) they seldom used nesource duch ws dictionasies, filemed, o book i comprehens] the fiexs
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Bused on the problems pbove. the researcher elpborale her resedarch ohour bsvestigating studeniy
problem sodving strafégies in Hatening compeehension o fnd out whit peoblam solving strsiegies ore used by
stischerits andd thet way they applied it in listening comprehension.

b, Review of Reluted Thearjes
I Lieming Cpmypre henyion

Listening comprehension is mmportan when the Hsteners oeed o giin the message from the spauker
Without compreensian, the literers will not understand well whot the speakers wre saying. The listener can
ot do iF she' he does not [isten corefully, concentrabe on and pay amenthon to whal the speaker
says Compeehension is ¢ main part of lisening skill since comprebension s undersianding message deeply,
While listening something, listener needs Lo seguire the memsage well,

Fang (2008} and Magnern (2000) conceptunlized listening comprekersion as the undesstanding of the
irplicutbons snd explich meanings ofwords-and sentences of apoken Innguage, They suggest the listeners w
coneenirate on on slive process of listenfig For meanings, using not only the lnguistic coes but their
nonlinguistic knewledge oswell. The Jistener should afes kivow that aotevery clue 4 equally imporiant to the
mesaage. Therefore, even when they miss a picce of language they need not worry there is a good chance
that ather cloes will make them understand the message, or ol least, enough of the messape Tor theirown aim.
It is regarded theoretically as an active process in which individuals concentrate an selected aspects of aural
input, forms meaning from passages, and associabe what they hear with existing knowlesdge,

From the theories alsowve, it con be concluded that i Hstening comprehension, the students have 1o
eomprehend what the speaker says since it is importont to understond the messape deeply ond to get the
meaning from the message well, Without comprehension. they will not onderstand wel, a5 o resul they can
nol glve good respond [or what the speaker 15 saying o that the communicaifon can be miss understanding.
To gt pood comprehension the students hove {0 use ther intellipence o receive the messape. they also have
to potive their mentnl process both linguistic end non linguistic knowledpe,

2 Facrors fnflvencing Liveming Cosprehemion
Listening isnot an easy soquired skill for students, A studemt moy think hed she is listening bul be! she
does nod underssand what §5 being ssid by the speaker. There are some factors dhat influgnce listening
coimprelension. Gromet and Dueer (2000)," there are some fstening process including the fectors effecting
I hstening, nomely the listenes, the spenker, and the content™
The facior infleencing listening comprehension onn come from the Tstener. I the lsocher s Tamiliar
with or imieresied i the lopie, comprehension will likely incrcare. ln comirast, iF the Hatensr hag ke
background knowledge, he or she may struggle and then une cul the message. Therelors, the teacher should
teach Hstening 1o his or hee students as miuch ad possible, because it will increase students” comprehension

The other factor influencing listening comprekension can come from the speaker. A speaker’s rale-of
delivering may be too fast, 100 slow, or moy hove many hesitations for o Esvener o follow. All of thesse may
affect concentration. Gronet snd Duzer (2010: 25) siates that = gwarenes of o speaker”s corrections and use
of rephrasing (er.., T erearn,,. Wl i) ean gnable the listener 10 recopnize specch habits as clues o
deciphering meaning”, The leacher can teach their students o limen for puatteens in speech and oo e
strategies which help them compeehend. such as nsking a spoaker o repeat

The third Mo influgncing liening comprehension B Trom the comtent of the 1ext, “The content that
is fomilinr |5 ensler o comprehend thon content that is unfamiliar”™. This becomes o bigper advoniage when
students are lislening and tulking about their study. They tolk about wopics that are familizr. The contents may
be unfamiliar ooly when explaining o new ople of process, When background Knowdedie b5 essential to
understanding content, more listenmg drategies may be necessary

Another factor is the sirabegics used by students in listening comprehension. 0¥ Malles and
chamad {19190 classified learning sirafegies into three categories depending of the Lype processing involved:
copmitive, metueognitive, pnd socinl sirEegies, cognilive. strlepies consisl of striegics  elaboration.
inferencing and franskation, Metacognitive strategies refers o thinking about learning process, planiing for
fearning. monitoring feaming. peoblere solving leoriing and evaluating comprehension, socinl simvegins
inelude copperative learming and ssking gquestion. Listening stralegies can nid learning @0 inprove studeni
listening comprebension, They can chonse sratepies they need for completing thelr Bsening msk,

In concluseon, listening comprehendion bas foor influenang fectors nomely, the lisiener, the speaker,
the content of the text gnd strodeples used by students. These fbctors enn affect the students  lisienlng
compreliensuin, 08 & reselt i gives no good effect of the communkcation fzhe place. bednee thise jour
fivctors reluted each other, and viee versa,
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& Whar is Mesacognitive Strategics

Petucpenitive 65 @ concept has been developed tme by time. Flovell und Wenden in Gals IR
defioe metacopnitive as consisting primarily of an undersianding or perception of the wayvs different factor
ot and bternet w aftect the eourse und autcome of cognitive enterprises, They poind out three major
categorics among these ficors: person, wsk and sraregy, Person kinowhedge consists of peneral knowledge
teamners have sbout how learning mkes place and how different Nictors ke age, aptitude. and leaming siyle
can inlluence linguage leaming, TLinchdes what leamers know about themselves o8 leamers and the belisls
thizy havie aboul whist Jeods W their success or failure In lemming o langisage Tosk kricvwledge refers o whai
leamers kiow about the purpiose, demands. and mature of leaming tasks Srategie knowledge relate 1o whod
learners. know about Strategies Papalcontion (2008) has differem perspeetive to define metacognitive, He
conceptualize meticopnitive a5 “cognition aboul coynition: thoughts aboul thoughts, knowledge aboue
kmowledge or reflection about actions™. He point ot cognition imvolves perceiving, understansding.
remembering. and so forth, then meticognitive fnvalves thingking. remembering. ete, He Inbeled VEH DL
cugnitions aboul cognitions 04 “medaperseption”, “metacomprebensionn” and “metomemon” with *
misacogaibon” remaining the superordingbe werm.

. Metacognitive sirtegics e reeded by the studonts 1o govern their listenbng process. Cxford
(1990:136) define metacognitive #ralegics as béyond, beside, or with the cognitive™. He views it 15 g =
action which go beyond pirely copnitive devices thar is provides” » wiy For-learmers to coordinate their own
lcarmiing process”,

Agvording to Wenden {1987:25) “Metacopnitive Aralegies are sel ol sralegies which the listeners
empioy to. govern the Mistenlng process from the beginning to the end of the liatening pracess™. Carries
(2003:3138) sugpests that “a metacognitive strotejry reders to the “understanding when and where 10 npdy st
the gains produced by strutegies when used™. O'Malley, Chamot and Kupper { 1989) and Rubin {195
sates that “metacognitive strtegies involve knowing sbout leaning and controliing leaming through
plunning, moniloring and evalwating the besming activity™. Goh (2006:92) suggests thot “metacognitive
strategies refor 1o “an understanding of the ways different factors act and inferact to afTect the course gnd
outcome of copiitive emterprises™. In particular, 0" Malley, Chamol. and Kopper (1989) and Goh [ 1998)
deseribe 1wo stralegies in monitoring processes while listening: namely selective attention and direcied
atlentioa. Selective attention refers 10 focusing on speific informadion &5 directed when beginming 1o fisten,
while directed wtention focoses on o genernl sense ol the iask demznds and content. While Yanderorifi
(KM poinis oul four metacognitve stralegies nemely planning, monitoring. problem salving  and
evaluation.

More gver, Wendim (198723 “metucognitive strategis are used 1o overses. regulite or sel Edivect
lnguage lenrning”. He focused on what lenmers know aboul various Epects of their langunge leaming and
b this influences their choice of srategics. Furthermoare, he identified several planming strofegics which is
usedd by the sudents. Students may choose what they want to leam and how they should leam a languape. By
choosing and prioritizing, they can set their own bearming zoal. Fimlly, ssudents may plan what their leaming
stratégies should be and change them if they are not successful, In addition, O alley in wenden and Rubin
[1987:25) states, “an extended list of planning strategies: “self munagement, advance preparation, advapee
organizer, direotion attention, selective anention and delayved production”.

In short, metscognitive strategies may include planning, monitoelng, problem solving and evaluation,
I plunming strilegies, the leamers may activate thelr background knowledge ubout the incoming inpuL set a
purpose and propose some guestions before listening. Monitoring deals with malndining an swareness of
what bas previosly been set up and wacking information if it satisfies the questions and tasks. Problem
solving refers w identifying a particular problem that may occur while listening and finding the solution s
the problem. Evaluation allows the leamers 1o reftect upon thelr involvement during the process of listening
by identifying the strengths and wesknesses. Such strategies would obvisusly be applied thrughout the
pesdagugicnl sequence of pre-listening. lstening and posi-listening activities so that such o ieguence dikning
meEning

It s clear that metecognifive strategis can help the siudents 1o be successful in listening
comprehension by plannimg, monitoring. problem solving and evalunting their lewning process, This STrEleg
can hielp the students o sofve their problom in listening, in which they can arrange and plan their langusge
learming in an efficlent and effective way. Fusthermors thiey cen monitor their leaming process 1o foeus und
fate responsibility to seek s many proctioe opporonities as possible. Finally they can evaluute thekr lenrning
process, by sell evalusting in order o see thelr comprehension about the topic and the conptent of e
ftformntion they kave liswmn.
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L [robdem Sefvivg Steatiegies. in Wslening comprelemion

Problam solving strategies ore sol of sirategies o govern the liswning process inowhilis and poss
Fiatening sctivities, When the students have dffoulty W comprebend English oral fext, and gl probdem o
finish their listening task, these strobegles cun guide them io sobve their listening problems. Vandergrift, 1
(1990 and O"Melley {(1990) suppests the studenis ‘10 apply problem solving stratzgies in listening
cumprehension siivce these Strtegies support thiem i sulve their problem 1o reconstruct geneml and specific
information frsm the tex

Furthermore. Chamot | 1990}, pmals oul Tour sirategies in pooblem solving that con be appdied by Use
sudenis in listening comprzhension, The first sieategy i infevence. This seategy éncourages them i gocss
the meaning of wnfomilisr word, phrase, wnd sentence from English oml fext based on their bockground
knorwledee about the content. the lappusge 2nd contexiunl eluss, The second sirnieay i5 subsiitsie. 11 enatdes
students to substitute known words or phrases. [1allows them 1o solve their problem quickly so that they Reep
thele lisi sning comprehension going since 6 is not exsy o0 koo every wind in the tmrpel lingugpe. The mest
atrolegy |6 asking question 1o clanfy. This strategy. supposts them o get compeehension by eslang question o
their self shout the information thes do oot know from tee el By applying this strategy, they con el
explanmtion, verification or example in order to solve ihelr comprehension problem, The lnst strofepy is uss
reaources. This siratepy encourages the studenis 1o solve theie listening peoblem by wiing feference materiol
such g5 dictionaries, wxthooks, and computer, They cin get specilic informition about the s and gei the
mizaning corectly about the word, phrse or sentence of the text,

From the previous theories above, applving problem solving simiegies can enoourage siudents 1o et
eomprehendion in Batening. They can do inference, substitute, azking question 0 clarily and vie pesourse.

i, Dt Anabysis and Discussion
The research method svas gualistive which applicd case sudy design, This stoedy  nvestgated
problem solving strategies vsed by student and the way they spplied it in listening comprehension. [ata
pnalysis and discussion of this stedy poing out 1o Four sirptegies of problem solving: The dats were colleciad
kv using queéstionnalre, observation. ond interview. The daa wis anolized by Osing Miles and Hiberman
procedure, { Ml and Hibemmun { 1984) The stedents have colzgorized into five caferarnes sweh as; very goosd
good, suflicient, snd poor based on their lEening comprehonon achisvement. Based on doata descripiion
hiost of siudents wed problem solving sirabegies in poor csicpory with the percentige 42.86%, The
firlbowing analysis discessed fous stratepies of problan solvine
The firs stregy with inference dteabegy. The student from very good, good, and sulTrerent with the
same way, The way they applied inference by knowing the context of the texi, and knomwing the first and the
fast sentemee of the fext Afler that they did reference io get the meaning of the voonbularies or seniences.
The way they applied this struteey still need to be posed as Chamot {1990 supgesis the students po do
inference by guess the meaning of unfamilisr word of phrase by fguring out the woed and then puess i1
bazed on ihe context The stodents from poor coepory did oot understond this strefopy. They did not
imglement this stroegy in flstening comprehension. From the doto, it was clear to say thot the poor stusdent
_ could nof dmplement inference inoorder o solve their problem in lsening comprehension. It deall with
' ohservation done by the researcher in the classroom. The students had Hmited time o do the sk and
' comprebend the text. Mest of them used inference o understand snd comprehend the fext [t con be seen
when the lecturer asked the siwdent comprehension. T they Jid not keow the mesning of vocabularies or
senlences most of them inference saw dictionasy or asked their frends. The lecturer have guided them o use
Infersnce o pet pood comprelension quickly os o stenteay wodolve ther problems in lsening comprebension
It jisst many of them did with the
The second strateny on problem solving was substiution. The swdents applied substitution on the
way in solve their problem il they do not wnderstand the information from the text. The stodents from very
oo untl selficient cxegory applied this sirategy in the same way but they did not applied it with the correci
wayd. They substituted the words or phimases based on the context of the exe 117 Usey Tound the difficuli
words, they substituted the words with another word that ensy 1o undersiand. They did it by knowing the
petieral and detail information of the texl. While, ihe students - from-poor catepory &id oot apply this sirategy,
they i il prderstamd thie way to apply i From the omalysis, i was found thi the poos category of sludents
did not know the wiy o upply substitution steategy, despite the facy that this strofegy cun help the student 1o
et the imennang of the word by substieing it with enother wond in order to saldve their probdem in listening.
The mext srategs on moniloring wis scked question i oclanfy. The students have implemented this
sipabegy b many wavs, Very pobd cotegony never applied ihis strotegy bedause she cun comprehend the e
While snother students from good untll poor entegsry gpplicd this sieategs, but s6il oo in he correct way.
Thiz Minding goes in line with the view that 11 they did oot comprefiend the text, they isked the jnlormition
from their friend or lectsrer. They thoughi thae, 8w Kind of stralegy (o solve the priblen in listening. From
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the aralysis, it cwn be inferred thot very pood sudents tend nol whapply thos stenfépy becouse they cun solve
thoir problems Usemselves,

Ihelast stronggs on problem solviog was wss resources. The siudenis implenmenned very good, good
and poor category of students applicd this sirstegy by using dictiondry i€ they. did nof know the meaning of
the infobmation, but they dd nol ue ansdher sources such as book or intemne o get the misning or 5
understand the text. Fromeall cntegory. most of the sufficient student did w4 apply ihis strategy. They did not
e tesopree bevouee lisienlng wies oral aad 1 could spend their fme W comprehend ihe pest.

The studenss who actively and appropeiately engage in problem solving woold be moee successiil o
tewrming task. The finding for problem solving stroiegies showed il mest of students used problem selving
Airmiegics in poor ¢afegary in lsening comprelension, Even thought they got poor calegory but, ihey hove
uped these srategies a5 propoded by chamol (195959 2529 who states = four strafegies in problent dolving,
they are; inference. substitute, ask question o clurify ond use restagee”. The Tinding slsa line with theorigs
wiere propoded Vandergzfi (1990] that the second verilcpbion stoge- in listening is uwed in' order 1o verify
poinits F dimpgreement insd reconstruct generml points of the el through' prablem solving siriesgy,

In contrast, the data finding from interview o koow the studepis application of this: strategy was
Found thor mrany students did not uséd these aradegies in listening comprehension. They did nol undes stand
how 1o apply these strategies comectly, even though they have used it Thelr lectorer did not guide them
imtensively the way o apply. itcorrecdy . These strafegles wos ool success applied by the stodent with 4
reasony [ |) they hove limbed knowledge dbout hos to apply 11 in listening comprehension, (2] they wese not
focus wr apply these sirategies since they: have applied aaother siriegies in the sometime, {33 They did mot
identify their problem specificaity so that they do not know the alternative solution o solve their problem
quickly, (4] they got difficulties to know e contest of the text and lack of bockground knowledge,
Comparing the finding amd whai the theoried savs; not all of the students wed these sirstegics n lsening
comprehension. Even though most of them used the strategies, but they still confused how 1o apply it well.
They just mpplied what they kmow for completing listening tach

. Conclhision and Sugaestion

To eonclude, most of stodents used problem slving straizgied i the level of post with pereentage
41,86 %%, The way they applied probliam solving sirategies poin oul iote Teur, (1) the students from wery
pood until sufficient category had the same way 1o apply inference stntegy, Poor cotegory did notundersiond
biference sirategy. They did pot mplement this stretegy in siening eomprehension, (2] The stsdents fram
very poodd undil sufficient category substilute sirabegy in the same way, (3} the students from very goend until
poor coiegory applled the swategy of asking question o clariiy. (4) the studends from very good, pood wnd
st category apphed the sieategy of uiing respurce, just sulficient student who did nod apply it in [Bening
comprehengion,

One of the most significant contribution of the research is looking at the application ol profdem
wiving sirategies based on the level of the siedents and stedent comprehension process. The way they
applied proddem Solving swategies stll not in the corréct way for all leved of studenis, This describe ithot they
are not familiar with these strategies. It |5 neoessary that EFL teachers enhonce students wsing problem
scolving strategies in fstening class, They should give moee attention 1o guide Ee studimes from poor category
io-applying these srategies since they do el undesstand Tully the way o apply Hese sirmtegics
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