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Abstract

Teaching English in university setting for non-English department is many times considered to be a
frustrating experience, with th: teachers' complaining of the difficulties in managing the class. both because
of the many classes to teach and the big number of the students in the class. This article is aimed at taking a
look at how teachers are able to reflect on their own teaching in a w,ay that they are searching within their
experiences of what could be best ta(en by their students in leaming English. This article will be focused on
l8 English teachers rvho are asked to fill in questionnaires about their own teaching practice, the reasons
behind the practice. the problems they encounter, and their golls in teaching, as well as their expectations.
The results of the study show the fact that the teachers are teaching grammar as the main material though
they are au'are ofits being ineffective, and yet they seem to be unable or unwilling to explore other options.
There are also certain issues that the teachers address such as the goals of targeted competence and the
abundance of available source in internet. All of the teachers share the same expectations of the possibility
in teaching the English skill independently. including speaking and writing skills. However, they reluctantly
think of ways to realize such expectations as they felt that they are being restricted with the design of
English classes.
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Introduction
Many times. English teachers are faced rvith the difficulties in teaching. When asked on their

difficulties in teaching English, teachers usually can come up with various anslvers spontaneously, among
nhich are the students are not very clever, the teachers have many classes to teach, the departments do not
give enough support for the teaching and so on. When the questions go further in details, teachers can
coniinueslvithout being hesitates, and many ofthe focus relies on things other than the teachers, or things
that were felt heavier by the teachers, and such feeling mostly is in general terms.

Many teachers feel the difficulties in teachin-e due to factors other than themselves. By that. I do not
mean to say that teachers are unqualified to teach- on the contrary, I think today we have many excellent
English teachers who are trained not only to be able to communicate rvell in English, but also to be able to
teach rvell, by utilizing the many sources available. such as internet and other computerized sources. What I
mean bl stating that it is perhaps the teachers rvho contribute to the difficulties in teaching is no[ that the
teachers are not the good teachers. Rather, I r.vould like to emphasize that perhaps teachers are not aware that
they can actually improve their teaching methods. It might also be the fact that teachers are not willing to
explore more on finding solutions on their problems due to the lact that they are overwhelmed with the
classes that they have to teach or that it isjust too confusing to start at fixing, thinking that the problems may
connect in rvays that it is difflcult to pin point each stage.

One of the reasons for the diff'iculties experienced by the teachers relies on the lack of teachers'
rellection on their teachings. Most of the teachers do not take steps to evaluate their teaching practice
carelulll'. nor evaluate the impact of their teaching methods. I should emphasize on the word carefully,
because I believe that many teachers have evaluated their teaching either voluntarily or designed by the
school systems. Yet- rvhen the evaluation is targeted lbr notin-e in detail of r.vhat they have done in class and
recording in detail on the impact of their teaching practice, as can be referred to as teachers' reflection (Zhu,
2014). maybe not many have been done.

This research is conducted in trying to see. thal rvhen the teachers ale given a chance to evaluate their
oun teaching practice, rvill it be possible lor the teachers to pin point their main difficulties in teaching? Will
it be possible lbr them to acknorvledge their strength and r'r'eaknesses? Will it be possible lbr the teachers to
see the impact of their orvn teaching? Will it be also possible lbr the teachers to picture out an ideal teaching
method or to provide more appropriate materials fbr the students in the future?

lr9

PDF Compressor Pro

http://www.pdfcompressor.org/buy.html


Proceedinss of the Third Intenrational Seruinar on F-rrglish l"anguage and Teaching (ISELT-3)

By conducting this research, it is hoped that not onl) are the questions above answered, but it is also
hoped that the research' result $,ill give a better insight of what can be done by the teachers to ease their
dilfi culties in teaching.
Defining Teachers' Reflection

Reflection as a word suggests a meaning of looking back at our own picture in a r.vay that rve will be
able to see the good and the bad things lve have. In the context of language learning- reflection in general is
meant as a process to see. to digest every thing that has been in learning and be used in language (Brown,
2000). Reflection can be used as an effod to recognize the success ofthe learning and at the same time can be
used to improve the learning process. Lam (2011) quoted the philosophical ideas of Dewey in progressive
learning, one of rvhich emphasizes the importance of authentic thinking. Bv doing authentic thinking.
leamers are asked to think of what they are learning (Pring, 2007). If this concept is applied on teachers, it is
also possible for teachers to conduct the authentic thinking, in a way that they are asked to think ofrvhat they
are teaching.
.. In doing "thinking of what they are teaching" teachers are prompted with the idea to see hou their
ways of teaching may influence their students' reaction in learning. By looking at their ways ol thinking-
teachers,rvill be able to achieve the four points proposed as the benefit ofdoing reflective thinking; those are

to name a problem, to analyze the problem, to find solution to the probleryr, and to put the solution into
practice (Lam. 201 I ).

Teachers' reflection can be conducted in various ways. Teachers may be asked to write journal diary
to note on any necessary information on their teaching practice within the classroom discourse (Orland-Barak
& Yinon. 2007). ln doing so- teachers are welcome to write any notion- without thinking of whether such
information is considered to be important or not. Later on when all of the information has been compiled, it
will be easier for the teachers to make use any information which relates directly or indirectly .with the
problems they encounter in teaching. Another way in doing reflective thinking, teachers may also be given or
create notes as the guidelines oftheir reflection in teaching practice (Laboskey, 1993). This note serves as the
tool for the teachers to be aware of rvhat they are doing in class, to help them see that there could be many
factors - including the teachers themselves - causing problems in teaching. .

Research Methods
The research is conducted by asking l8 English teachers to participate. The teachers are teachers in

English Department, Diponegoro University (UNDIP). whose main tasks are teaching English Department's
students. However, they also teach classes in other departments, in non-English Departments. It is the setting
of teaching English for non-English Department that is used as the setting fortaking the data in this research.
The teachers are 5 male and 13 lemale t€achers. Horvever, the number is only to acknowledge that the
teachers are both males and females, but in the analysis. I do not put any distinction because I find that
gender is not factor contributing to the unrvillingness to practice reflective thinking. given that all of the
materials needed for reflective are given.

The data are taken from the questionnaire u,hich must be tllled by the teachers throughout the
semester. The questionnaire is targeted to collect information for describing the teachers' teaching practice. It
rvill cover the questions on rvhether teachers encounter difficulties in teaching and they will be led to see

what could be the main factor causing such difficulties. In finding the difficulties, the teachers are directed
toward their own teaching practice. hence they rvill also be able to see that perhaps the problems are not onll'
caused by their students. For examples- if the teachers find that the students are not motivated to learn. the
teachers are asked to see whether it is their teaching method or their materials that may contribute in creating
unmotivated environment. Besides asking to describe the teachers' teaching practice. the questionnaire also
asks the teachers to describe the teachers' reasons behind choosing certain methods and materials for their
teaching. The teachers are also asked about their expectations and goals in teaching and lvhat can be the
hindrance in achieving those expectations and goals.

Teaching English in non-English Department at UNDIP
Since there are three minors in English Department. UNDIP. linguistics, literature, and American

Cultural Studies. these teachers are also specialized in teaching subjects u'ithin each of those minors.
Therefbre. in English Department only. thel'do have responsibilities in teaching and conducting research and
communitv service. 

-lhe 
classes taught bl,each teacher in English Deparlment range from 3 to 4 classes of

once a week meeting of 100 minutes for each class. Furthermore. the teachers are also actively involved in
department activities. such as holding seminar or rvorkshop. and attending them as well. and also other rvorks
designed by the deparlment.

In addition. the teachers are also asked to teach English fbr non-E,nglish Department students. ln each

semester, the department receives nearly 70 classes of English for non-English Department, therefore. each
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teacher may be asked to teach 2 or 3 classes in average, extra classes, of E,nglish tbr non-English
Departments' students. Hou'ever. the number of classes taught by the teachers is not distributed evenly. Some
teachers teach only I extra class, but some others may teach more than 3 classes. In such condition, some
teachers mal, have more than 8 classes to teach each semester. Along u'ith other works in the department-
some teachers indeed feel overrvhelmed rvith the many works that must be accomplished.

Description of the English Teaching
a. The teaching materials

In teaching in non-English Department- most of the time teachers are free to design their orvn course
outlines. There is usually very little communication between the department and the teachers in setting up for
the goals of the class (only I 8% of the r.vhole departments communicate their goals in offering English class
to English teacher). In other words, the departments may have no exact expectations of what should bc
achieved in offering English course- except that the course is one ofthe basic general required courses thatl
must be offered to all students regardless of their major. e:

Because teachers do not have to fulfill any goals demanded by the department, teachers may decide
their orvn course outline based on r.vhat they considers important or based on what makes it easy for them.
95%' of the teachers consider that they need to make more appropriate course outline because the existing
course outline, the one that comes along with the English for University Teaching handbook, is considered
not suitable for the students. The same percentage,95Vo ofthe teachers also considered that teaching English
is difficult because they do not find easy materials that are suitable with what they want. Because of that
difficulty, they tend to rely on what is easily available for them, some teachers use the English for University
Teaching. the handbook r.vritten by some teachers from English Department Undip and has been used to
teach English for many years, and some others, for the convenience, use the materials that they have used
earlier for other classes.

English for University Teaching handbook is quite complete, actually. It consists of exercises in
reading, grammar, and writing. Holvever, the reading topic is in general, and most of the exercises in
grammar and writing are more focused on sentence patterns and tend to be simpler for university level. Most
teachers claim that they are bored in using that same book again and again every year. Even so. some
teachers still use it again.

Other materials mostly used in English classes are reading material (33%o) and grammar exercises
(34%). The reasons behind the use of such materials are mostly due to its easiness; it is quite easy to find
reading and grammar exercises compare to finding materials which focuses on other areas/skills. Some of the
teachers are trying to use reading materials that are familiar with the students, as they are taken from the
students' orvn major lletd. claimirrg that at least they are trTing to teach English for Specific Purposes,
although thev understand that the real English for Specific Purposes needs a lot more materials to cover.

b. The teaching method
The method in teaching English still relies heavily on grammar translation methods by focusing on

the teaching ofsubjugations or subject - verb agreements. There are many reasons behind the application of
such method in teaching. One of the reasons is due to the fact that they use English for University teaching
handbook- ',r'hich fbcuses more grammar teaching. as the reference. Many teachers claims of the convenience
in using only that book in the class. because the materials are already in the book. and students can have eas1,

access to the book. Besides. u'ith the manl'classes they have to teach, having handy book that they can use
easily throughout the semester is surely helpful. Since the grammar is still become the focus of the materials-
the teachers are also led to teach grammar.

The other reason in leading the teachers to teach in grammar translation method is related rvith the
big number of the students in the class. 827o of the teachers say that they teach more than 50 students in a
class. With such number of students. it is understandable that the chance to use other method is limited. For
teaching rvith communicative method- for example. teachers need to make sure that the materials could
involve all ofthe students. and rvith 50 students. and more. it rvill be difflcult for the teachers to involve all of
them.

37oh of the teachers state that they encounter difficulties in teaching English for non-English
depaltrnent because the students have onlv little motivation to learn and that they have dif'felent level of
English competence. Some teachers evaluate their students' reluctance to involi,e actively in the class as the
sign of lorv motilation. Considering that English is the basic required course. and not the students' main
targeted competence. the teachers mav vierv that the students do not leel the need to master the skills taught
in the class. and therefore f-eel less motivated, especially when the materials taught is not an easy one. It is
difficult for teachers sometimes to flnd materials that will fit all of the students need and competence.
Teachers many times are baffled with the facts that there are some very good students in a class- and yet there
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are many others who only know English very little. With the various level o1'competence" teachers need to
think olmany ways to provide materials and ranges of activities that will be able to address the need of every
student. Because of that fact. the teachers flnd themselves easy to teach in grammar translation method,
because they may be able to deliver the lessons in a range suited with students' ability.

The competence targeted in English Teaching
Often times. in oflering the course, the depaltments do not have parlicular goals aimed as the

targeted competence, nor they communicate it with the teachers. Thus. teachers starl teaching rvith the
knowledge that it is up to them to decide the goals cr the targeted competence. Because of that, the
competence targeted in teaching English is also various, although the classes are set up as parallel classes.

Many teachers do not have clear goals in deciding the target ofcompetence. In fact only 3o/o allocate
time to design the course outline. The others state that they are just focusing on rveekly materials, and
rnention that it is hard for them to think of the whoie materials throughout the Semester due to time constraini
and the many class to prepare. The same percentage, that is only 3% of the teaqhers need to adjust the lessons
with the main competence of the students' field; that is to teach English for Academic Purposes. With this
goal of competence, teachers are directed to provide students with the exercises to use English for their
academic activities, such as to.tead and write within tlie academic context or to listen and to take note
(Master and Brinton, 1998). In that way, teachers need to learn as well the major of competence students
lcarn, so that they can initiate the discussion and encourage students' involvement. Such materials are also
considered difficult for the students; that is way not many teachers are willing to work more on that purpose.

Because teachers do not have certain goals oftargeted competence, many teachers set their focus on
teaching grammar with the purpose to correct students'sentences. As such, the model of their evaluation is
also heavily relied on grammar. Many teachers complain ol the difficulties experienced by the students in
understanding correct English grammar. Their test scores mostly are not satisfying. In one way, teachers
complain that the test questions are easy, targeted only on checking the subjugation in English. and yet
students make a lot of mistakes in ansrvering accurately. In another way, students may find it hard to answer
accuratell' because the type ofquestions are focused entirely on grammar per se and not necessarily the ones
used for the communication or reading comprehension - the types ol'English' they encounter more through
the media ihey vierved or listened- or through their readings in their field.

Every student. regardless their major. is required to have TOEFL test score. The scores range from
'100 - 500 depending on students' major (Wulandari, 2015). Although every student must have TOEFL score.
5i?i, of the teachers vierv the need to teach TOEFL type of exercises negatively. They consider that TOEFL
score is not important to support the students' main competence since not all of them will continue pursuing
higher education either here. in Indonesia. or in English speaking countries. There are better test scores
needed by the students such as TOEIC. The negative view toward the need for TOEFL score leads the
teachers to vierv that TOE,FL score is not relevant rvith English subject. There are many reasons behind this
vierv. Teachers t'eel reluctant to teach TOEFL type of exercises because TOEFL type of exercises is a
difficult material to learn and that it is difflcult to master it only within a semester. Besides, they argue that
En-elish class is designed lbr general English and it is not necessarily TOEFL based. The departments itself
never ask the teachers to specitically teach TOEFL type ofexercises; and this adds to reasons for teachers not
to ds'ell more on such exercises.

Exploration, Problems and Expectation in Teaching English
Teachin-s English for non-English departments can be enjoyable as well. Many teachers have positive

vievr in teaching English for non-English department, even in giving the materials which emphasize the skills
other than grammar such as speaking and writing. Some teachers may enjoy teaching English for non-English
departments due to several reasons. Teachers may experience a ditlerent type of teaching other than the
subjects the)' taught in English department r.vhich mostly segmented on certain skill. such as rvriting. or
spcaking only tilr the rvhole semester. Because they have a chance to teach dilferent type of exercises-
tcachers may respond the teaching practice more enthusiastically.

Another positi"'e view stated b1' the teachers is the possibility for the teachers to arrange materials in
accordance r.vith n,hat is consider important. 64%o of the teachers state that it is possible to teach speaking in
iinglish classes. though onll half o1'them really conduct the lessons. For those who indeed tbllorv trough
u'ith the plan to teach speaking find it eniol,able because students are enthusiastic as well. It is true that in
spcaking activities. especially s'hen there is a big number of students in a class. it is very difficult to involve
all students to speak. an,1 mostll' onll, those u,ho are already good in English who dare to speak. Hou,ever-
the tcachers ar-s.ue that b) teaching speaking they can get two beneflts. First, it will give more motivation ro
the students because by giving speaking activities there will be variation in teaching method, and that mostly'
speaking activities are conducted in a more relaxed environment where students do not feel the tense to learn
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English. Second, by giving speaking activities. the teachers give more challenging activities so that srudents
can really apply what they have leamt so far.

73%o of the teachers also consider it possible to teach writing in English for non-English department
students. The teachers teach r.witing with the believe that although it is difficult fbr the teachers to provide
equal feed back for the students. it is important to give students more challenging exercise, in r.r'hich students
are not only able to apply what they have leamt but also to help students to strengthen their understanding in
using grammar rules (Harmer" 2001).

The main problem in teaching English lor non-E,nglish department students is the big number of
students in a class. All teachers state that such numbers are not ideal for teaching ideal English, in which the
students can learn all different skills and have an equal chance to involve actively in the class. All teachers
agree that with the number of the students it is really hard to teach speaking - to give equal chance for the
students to involve, and to teach writing - to give equal feed back for all of the students. To resolve the
problem teachers come up r.vith many ideas, among others are to give a pnrject task- in which the students are
asked to write an essay in English in a group and to present them before tire class. ln that ways. students can
have collaborative works with their peer, and teachers have less work in giving feedback. They also mention
about giving tht guided'writing, in which students are asked to write sentence based exercises and gradually
the level ofdifficulty is increased into paragraph based exercise.

The other problem in teaching English for non-English students is the time constraint - that is students
are only offered the course for one semester only. In addition to the big number olthe students in a class,
many teachers think that only one semester of English is not ample for the teacher to design a course
sufficient for the students to learn either English for Specific Purposes or English for Academic Purposes.
However, with the abundance of internet sources available for the students to learn independently. such
problems may be eased by giving access for the students to those sources.

In the future teachers expect that the main problems in teaching English will be solved. Almost all of
the teachers mention that they want the class size to be reduced into the ideal numbers of 25 - 30 students in
a class. They argue that such numbers are the ideal numbers for an English class; hence the teachers may be
able to provide students rvith various materials focusing on all of the four skills and u,ith various teaching
methods.

Conclusion
Most teachers teaching English for non-English department in general experience difficulties in

teaching English due to their reluctance to evaluate their teaching practice carefully and tend to blame factors
other than themselves rvhen the problems occur. Hor.vever, u'hen they are u,illing to take a look at their orvn
teaching-practice, they are able to explore their teaching practice and are able to pin point and evaluate their
teaching materials, their teaching methods, and also their goals in achieving the targeted competence. By
doing such evaluation, the teachers r,vill be able to realize the actual problems they encountered. By
acknowledging the actual problems they rvill be able to see that their teaching methods and materials may
also contribute to the lack ofmotivation students have in learning. They are able to pin point that their focus
ofteaching so far has been driven by the fact that they need to prepare teaching materials which are easy and
readily available. and in doing so they maf ignore their student needs for better materials which rvould suit
them better.

By doin-e the reflection, teachers are also able to explore on the situation u,hich encourage them to
teach better (Farrell, 2007), they rvill also be able to detect their main problems in teaching and think of
solutions for those problems.
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