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Abstract

Tenching English in oniversity setiog for non-English deporiment is mony times considersd to be o
frustrating experience, with 1h= teachers” complaining of the difficultics in managing te closs. both becayse
uf the many cinsses (o teoch wed the big number of the students In the cliss. This article is almed of toking o

J fook gl bow teachers are able woreflect on their own tesching oo woy that they are searching within cheir
experiences of what could be best tnken by their students in leaming English, This erilale will be focused on
18 English teachers who are asked 1o fill in guestionneives about their own teaching practice, the reasons
behind the prociice; the problems they encowster, and thiir goals in teaching, os well os thelr cxpeciations, -
The results of the study show the fact that the teachers are tenching prammos as the madn msterial though
they are aware of its being ineflective, and yet they seem to be unable or unwilling to explore other options.
There are wlso coriain issues thet the feachers sddress such as the goals of targeled compeience and the
shundunee of available source in intermet. All of the teachers shure the same expectations of the possibilisy
irt teaching the English skill independently, including speaking and writing skills, Howewver, they refuctamtly
think of ways to realize such expectations os they felt that they are being restricted with the design of
English claszes.

Keywords: teachers” reflection, teachers” explosation, teochers” expectation

Intraduction

Muony times, English teachers are fated with the difficulties in fepching: When asked on thelr
difficulties in tesching English, teachers vsually can come up with verious answers spointaneously, among
which are the students wre mal very clever, the leachers hirve many classes to each, the depariments do ot
give envigh support for the teaching mnd so on, When the queestions go furher in details, 12achers can
continues without being kesitates, and many of the focus relies on things sther than the weochers, or things
that were fell heavier by the ieachers, and stch feeling maosily isin geneml terms,

wduny teachers fieel the difficulties in tesching due to Factors other than themselves. By that, | oo not
menn b say thol teochers ure unguolified o teache on the conrory, | ihiok today we hove mony exeellan
English teachers who are trained not only to be able 10 communicate well in English, but also to be able o
teach well, by utilizing the many sources available, such as internet and other computerized simees. Wit 1
mean by stating thay it is perhaps the teachers who contribute to the difficulties in waching is mol that the
teachers ore not the good teachers. Rother, | would like @0 emphasize that perhops tenchers are nob oware thng
they can sctuglly improve their ieaching methods, I might alao be the Fact that teachers are not willing 1o
explore mone on fieding solutions on their problems due 1o the et that they mre overwhelmed with te
clusses that they have to teach or that it s just oo confusing 1o stan a1 fixing, thinking that the problems may
copmect in woys that it is difficult @ pin point each stnge,

One of the reasons for tee difffeulties espenenced by the teachers relies on the lack of weachess’
reflection on their teachings, Most of the teachers do pot take steps 10 cvaluate their teaching practice
carefully, nor eviluste the fnpact of their teoching methods, | should emphasize on the word carefilly,
because | beliove thor miny gochers have evalupied their ieaching either voluntarily or designed by the
schood systenms, Yeu, when the evaluation is targeted for nting in detail of what they have done in cliss and
recording in detail on the impoct of their weaching practice. as can be referred 10 os teachers™ reflection (Zhu,
2004 k. movbe not rrany have been done,

Ihas sesemrch is conducted in trving o see, thit when the teachers are given a chance 1o evalute their
ownl leaching practice, will in be possibie for the-teachers 1o pia point their moin difficulties in weaching? Wil
i bt poesable e them to seknowledge their strength and weaknesses™ Wil it be possible fr the teachers n
see the impact of their own teaching? Will it be nlso possible for the teachers wo picture oul anidenl iebching
meLhod or W provide moee appeopriale materials for the sadents e the futwre?
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By eonducting this research, it s hoped that not ondy pre the gueshions sbove onswered, but 115 glso
hoped thot the resewrch’ result will wive a beitey insight of whol cen be done by e leuclers 5 case s
diffielites n ieaching
Defining Teachers” Rellectlon

Reflection 35 o word sugiesis 3 meuning of lookbng bk ut our own picluse md say thal we will be
ible i see the good und the bad things we have, In the context of longsape leamming, rellection in general s
reant ds @ process o wse o digest every thing that bos been jn leorming and be used o languspe | Beiown,
2000y, Reflectron can be used a5 an effort wo recoginize the success.of the lenrming and o) tve s time can by
used 1o improve the leaming process, Lam: (201 1) quated the philasephical ideps of Dewey in progressive
bearming. one of which emphasizes the importonee of authentle thinking. By doing suthentle thinking
bearmers wry dekod 10 think of what they are leaming (Pring. 2007). 1T this concept is applied oo feachors, it s
alsn posaible for teachers to conduet the authentic thinksng, in & way that they are asked i think of shat tes
ape lenching

In duing “thinking of what they are tenching™ teachers dre prompled with the idea 10 see how theis
ways of teaching moy influence their studenis™ repction in lewming, By looking i their ways of thinking,
eacherswill beable 1o schieve the fodr points proposed as the benefil of doing reflective thinking: those dee
i name g problem, 0 unalyvee the problem, 1w Gnd solulion o e problemp, and woopul the solutbon fnio
practice {Lam, 200 1),

Teachers” reflecticn can be conducted in wvarious ways. Teschers may be asked to write journal diars
L ke an any pecessary information on their ieaching practice within the clessroem discourse (Orland-Barak
& Yinon, 2007 In doing so, teschers are welcome towrite any pition. without thinking of whether such
information 5 considered to be imponiont or not. Loter on when all of the mformotion kos been comipiled. 1
will b= eagier for the wachers (0 make wie any information which retates dicectly or indicectly with the
problems they encounter in leaching. Another way In doing rellectve thinking, teachers may alio be given or
create nobes a5 the guidelings of their reflection in eachipg peactice {Loboskey, 19930, This nole serves as the
ool for the teachers to be wware of whot they ore doing in dass, to belp them ses that there cowld be manmy
tactors — incleding the wenchers themselves — cansing problems in teaching.

Besenrch Methods

The reséanch 15 eonducred by asking |8 English teachers 1o punticipate. The teachers are teachers in
English Deparment, [Mpomegors Universsity (MNP whose main ek are waching English Depariment’s
studenis. However, they also teach olasses in other departments, in non-English Deporiments, 1t i5 the setting
af teaching English for non-English Deparorment that i5 used as the setting for mking the data in this research,
The teschers are & mube and 13 female teschers. However, the number is anly o gckrowledge that e
teachers are both moles and females, bar in the analysis, | do nol poe any distinetion because | find thoy
pender i2 pob fetlor copribnding to the unwillingness o prectice rellective: thinking, given that all of the
muierinls needed for reflective are given.

Tlve dota are taken from the guestionmire which must be fitled by the teachers throughoutl the
semester. The questionnaine |s trgeted 1o oolliect information for deseribing the weachers” reaching peactice. It
will eover the questions on wheiher teachers encoumier dilliculties in teaching ond they will be led (o sse
whal could be the main faeor cawsing such difficulies. In finding the difficulties, the wachers are direcied
tvward their pwn teaching practice, hénce they will also be able w see that perhops the problems are ot only
cugsed by their sodents. For exomples, iF the wachers find thar the sbudenis are nol mativated o leam. the
teachers are asked to see whether it is thelr teaching methed or their materiols that may contribule in credting
unmotivated envirdnment. Besides asking {0 desceribe the teachers” feaching praciice, the questionnuire also
asks the teochers o deseribe the leachers” repsons behind choosing cemain methods dnd materials for their
teaching. The ieuchers are also-asked obout their expeciations and-goals in teaching and whot can be the
hindranee in schisving those expeoistions and goals,

Teaching English in non-English Department st LMNDIP

Gumce tbere mre e miners e English Depaniment, LFNETP, Hnguistics, Bevatere, and Americon
Cultural Studies. these teachers are alsp specialized m resching sulsjects within each of those minoes
Meretone. in English Depaniment anly, they do hmve responsibilities in teaching pns condfucting ressirch and
commiuniy seevice.  [The elosses mught by eoch weacher in Engiish Department ronge from 3 10 4 clesses of
onee o woek meeting of 10 minuies for each class, Ferlthermors, the leachers ore aldg setively imvolved n
deparirment activitigh. such as holding seminar or workshop, and aitendirg them as well, ansd also other works
desipned by the depariment

b adddithon, the teachers are 2l ashed o teach Enghsh for non-English Depariment stedents, In each
semesier, the depuriment reeeives nesrdy 70 elasses of Englizh for oon-English Depariment. thesefore, each
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legcher may b asked (o feach 1 o0 3 classes in average. extra classes, of English for non-English
Depuriments” students. However, the aumber of elasses mught by 'the eachers (5 not distribuied evenly. Some
ieachers ieich only | oestra class, bl some others mny leach move than 3 classes: [n such condithon, some
teachers may hove more than § ciasses o temch cach semester. Along with other works in the depariment.
st leachers indeed feel overwhalmed with the mooy works that muost be soccomplished.

Description of the English Teaching
a. The teaching materials

In teaching in nen-English Department, most of the time teachers are free Wodesign thelr own course
outlines, There is usually very little communication between the departoent and the ieachers in setling up for
thee goals of the class (ondy FE% of the whole departments communicais thefr goals in effering English class
to English teacher). In other words. the depariments may have no exact expectations of what should be
achizved in offering English course, except that the corse i one ol the basic peneral reguired courses that
st b qlfered 1o all studems regardiess of thelr mnjor '

Because teachers do not bave to fulfilEany gouls demanded by the departmaent, leachers may decide
their own course oulline based on whal they considers important or bosed on what makes it easy Ffor them,
P5% of the teachers constder that they need 10 make more appropeistes course outline because the existing
coiarse putling, the one thot comes along with the Enplish for University Teaching hondbook, & considered
et suitable for the sudents. The same percentage, 85% of the teachers alse sonsidered that teaching English
iz difficult beesuse they di ol find eosy minterials that ore sofable with what they want. Because of that
difficulty, they tend W rely on what is ensily svsilable for them, some teachers use the English for Universite
Teaching, the handbook written by some teachers from English Depsriment Undip and has besn used 1o
lzich Enghish for many vears, bnd ssme others, for the convenience, use the materials that they have wsed
earlier for ather clesses,

English for University Teaching hondbookl i quite complete, acbually. 1 consists of exencises in
reading, prammar, and writng. Howewer, the resding topke 5 in geneml, and most of the exeroises in
gramvmar pnd wriling are muase focused on-semence patlems and tend to-be simpler for university level. Most
teschers claim that they are bored in using that some book agnin and sgnin every vear. Even so, some
tenchers still use it geain

(hher materiald mosdy used in English cladses ane reading material {33%) and grommar exercises
(34%%), The reaspns behind the use of such muterfals ore mostly doe 1o s casiness; & & qule easy 1o find
readimg 2nd grammar gxercises compare to (inding matesialy which focoses on other areswiakills: Some of the
teachers are trying 1o ese resding moterials thot are Gamiliar with the students, a8 they are token from the
students” own major fiehd, claiming thar ot besst they are foviog &0 weach English for Specific Purposes,
pithvorugl they understand that the real English for Specific Purposes needs o fot more moterials i oover.

b. The icaching method

The method in wsching English still relles heavily on grammar frensiafion methods by focusing oo
the veaching of subjugations or subject = verh agreemsnts, There are meany reasons behind the appiication of
such method in teoching. One of the reasons is due 1o the fect that they use English for University paching
handbook. which fociuses more grammar teaching. as the reference. Many teachers olmims of the convenience
in using onky that book io the cluss, begause U materials ore mlresdy in the book. and studenss can have easy
aceens Lo the book, Besides, with the many classss they have i feach, hoving hendy book that they =6 uge
ensily throughout the semester is surely helplul. Since-the grommar i3 still becomé the focus of the moerials,
the teachers are aiso bed W beach grammar.

The wther reason in leading the teachers (0 feach in grommor trunsiofion method & related with the
big mumber of the students in tee class” 82% of the teachers say thut they each more then 50 stedenis in o
class, With such number of sudents, 1S uniersdandable thal the chanee io wse alher method 1= limited. For
tesching with communicstive method, for example, teochers need o maoke sure thot the matevials could
imvialve all of the studeats, and with 50 students. and moee, iowill be difficult or the tenchers 1o mvaelve sl of
them.

37% of the reochors stale thod they encounier difficultics in weaching English for non-English
department because the students have anly lile mogivation o learn and that they hisse different level of
English compeience, Some ke evplunte their sudents” rebuctonee o invalve octively In the class a5 te
sign of low motivation. Considering that English |5 the basic required course. and ot the students” main
tiegeted competence, the reachers may view tear the siodents do ool Feel the need 1o masier the skills tnught
in ihe class, ond thevefore feel fess motivoied, especially when the moterials tought is not an essy ose. 0o is
difficuly for eachers semetimes o find malerials thar will' fe all of the students, sneed and competence
ledchers many times ore haflled with the facts that thers are some very good students in u class; ond ved thera
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ure-rmany others whis onfy know English very finfe. With the varous level of competence, 1eacher need to
thimk of msey wiays W provide msterats end rnges of actvities tht will be obfe to sddress te need of every
studicnt. Becisse of that fuct, the teachers find themselves easy to teach in grammar ranslation method
bicae they may beable (o deliver the lessons in e range saited with siedents” ability,

The competence targeted in Eaglish Tenching

Cifien times, In offering e course, the depariments de pob heve partieolioe godls abmed a5 the
trpeted compotence, nor they communicade i@ with the teachers. Thos: teschers starg waching with the
Enwhedge that B is up o e W decide the poals o the largeled competence. Becomss of that, the
competente wrgeied in wenching English bsalio various, although the clisses are sel up s parallel classes,

flany teachers do not have clear goals in deciding the target of competenoe. In fzcl only 3%5 allocaie
time W design the course outline. The olhers State sht they are just locusing on weekly moterials, and
risenticn that it i3 hard for them o think of the whoke materials throughoul the semester due 1o time consiralnt
] thg srmny s o prepare, The sumie percentage, that is anly 3% of the teac'swrs need to adjust the lassons
with the main competence of the stodents’ ficld; thot 15 o teach English for Academic Purpesss, With this
poal of compelence, teachers gre directed W oprovide sludents with the exercises o use English for Ui
scadernic activities, such as to peod and write within the acedeimic context ar 1o lsten and to take note
{Master and Brinton, 19985 Inthat way, teachers meed 12 lewrn as well the mujor of compelence sudents
lear, so that they can indtiate the discussion end encournge students” invalvement. Such materials are @lus
considered difficult for the students; that 15 way dot many leschers sre willing to work: more on that parpose,

Because teachers do nol have cerinin goals of targeied compelence, many leachers == their foous on
teaching prammer with the purpose o ciarrect sludients” sentences. As such, the madel of their evaluation s
alse heavily relied on grammar, Many teachers complain of ihe difficulties cxperiemzed by the students in
understanding dorrect English prammar, Their test scores mostly are nof satisfving, [noone way, leachers
complain thid the test questions are easy. torpeted only on checking the subjugation in English, and vet
students mike g b of mistakes Tn andwering accurately, In-anather way, students may {ind it hard 1o answer
accurately beesuse the Wype of questions are foeused entively on grammar per se and not necessarily tee ones
uged for the commumnication or reading comprehension — the fypes ol 'English® they encaunter more throdgh
the meafia they viewed or listened. or through thelr readings In thelr fezld,

Every student. regardless their major, is required 10 hove TOEFL test score. The socores range from
SO — 500 depending on sudents™ magor { Walandar, 200 53, Although every student must have TOEFL score,
3% of the teachers view the need to teach TOEFL type of exercises negatively. They consider that TOEFL
sore 5 nol impanznt i support the sledenis™ main competence since pod ol of them will continue pursuing
higher edwcation either herey In [ndonesia, or in English speaking countries. Thore mre betler tes) sooees
meeded by the studems such as TOEIC. The negative view toward the need foe TOEFL score fends the
teachers o view thot TOEFL score is not relevant with English subject. There are miany restons: behind this
view, Teachers feel reluctant o teach TOEFL type of exercizes becawss TOEFL type of exercises s a
difficialt matevial 1o feam and that it s diffieoll b master it onby within g semesier. Besidei they argue thal
English cluss is designed for genern] English and it is not necessarily TOEFL based. The departments itsell
never a3k the icachers 1o specifically teach TOEFL iyvpe of exerceses: and thisadks 1o reasons for ieachers niol
to dwell more mm such exercises.

Exploration, Problems and Exvpectation in Teaching English

Teaching English Tor non-English departments can be enfovabile as well, Muny teachers have positive
view i eaching English for non=English depariment. even in giving the materizgls which emphasize the skills
ather than grammar such s speaking and wriling. Some leachers may enjoy teaching English for non-English
dupariments due 1o several reasons, Teschers may expenience & different tvpe of teaching other than the
tubjects they wught in English department which mostly segmented on certain skill, such as writing. or
speaking only for the whole semesier. Because they have a chance 1o teach different type of exercives,
ieughers my respond 1he leaching praciice more enthussastically

Andther positive view stated by the eachery b5 the possibility for (e leachers o arrange materfals 6
negordance with what is consider important. 64% of the teachers state that it is possibie 10 teach speaking in
Enplish classes, though winly half of them meally conduct the lessons, For those who indeed follow irsugh
il the plan e each speaking Tind it erpoyable beciuse stedents ore enthusiostic as well. [t is vwe that in
spakang ativitios, especially when there 50 big number of students fn & elass, i very difficull iooinvolve
il madenls 1o spesk, ol mostly only those whio are already gosd in English who dore 1o speok. However,
ihe lenohers arpue that by deaching speaking they can pel twa bereliis First il will give mose molivalion
ihe students because by giving speaking activibed there will be vadiaton i ieaching method, und that mosils
eeakeing activities are conducted in a mone relased environment where students do oo feel the 1ense 1o fearn
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English. Second, by giving speaking activitids. the teachers give more challenging activitics so that students
can really upply wehat they love lesmit 5o far

T3t of the teaschers nlso consider it possible 1o teach writing in English for non-English department
students, The teachers tesch wiiting with the believe that although v §s Jdifficult for the teschers o provide
equal feed buck for te studepts, it is mportant 1o give students more challenging exercise, in which stedents
ere ol emly nble 1w apply what they have leamt but also to belp sudems w grengthen their understanding in
uking grommaor roles { Harmer, 2006)

The main problem in iwaching English for non-English depanment students is the big number of
sludents in g class. All teachers state thal such numbers wre not ideal for esching ldeil English, in which ihe
students con learm all different skills and have an-ogual chanee winvalve octively in the closs. AH feachers
ngree thut with the number oF the students it is really hard 10 teach spenking — 1o give wqual chance for the
dpdents to involve, and to fesch writing — to. give equal feed back For ol of the studens. To resolve the
problem teachers came up with many ideas, among sdhers are @0 give o projeet task, n which tve siudents wre
asked w write an essay in English in o group and 1o present them before e cluss. 1n that ways, students con
fmve: collnborative works with thelr peer, and teachers bave less wirk in giving Feedback. They also meinion
about giving te guided writlng, in which students are asked to write sentence based exercises and geadually
the bevel of difficuby is increased into paregraph basesd exerdise,

The: ather problem in tedching English for non-English students is the time constraint - thai s students
are only offersd the course for ohe semmester only, In pddition to the big number of the soedents in a class,
many teachers think thal only one semester of English s not ample for the teacher o design o coorse
sufficient for the students to learn either English for Specific Purposes or English for Academic Purposes.
Howewer, with the sbondanee of internel sourecs svpiloble for the students to leam independently, such
proflems moy be eated by giving nceess for the stusfents (o those sources,

In the future tenchers expect that the main problems in tesching English will be solved, Almost all of
the tenchers mention that they wani the class size 1o be reduced bivig the ideal oumbers of 25 = 30 students in
0 closs, They argue thut such numbers e the Wdeal numbers for an English class; hence the feachers: may be
ghie-10 provide students with various materisls foousimg on all of the four-skills und with verious teaching
vt o

Cnelusiinn
. Muost leachers leaching English for non-English deparmment in penerad experience diflicufties in
teaching English due to their reluctonce to-evaluate their leaching praceice carefally and tend 10 biame faciors
ather than themselves when the problems occur. However, when they are willing 1o take u look at thefr awn
seaching ‘practice. they are able to explore thelr waching proctice ond are able (o pin poine ond evaloate ther
tenchity materials, their teaching methods, ond slso their goals in schicving the targeted competence. By
doing such evaluntion, the teachers will be ohle to realize the scual problems they encoontered, By
scknowledging the actisml peoblems they will 'be-able o sée dhay their teaching methods @nd materials may
also contribute to the lack of motivation studems buve in learning. They are abie to pin point that their focus
of leaching so far has been driven by the fact thal they noed 1o prepare teaching moterialy which wre easy and
rendily available, and in doing so they moy jgnore thelr stwder needs for betier mnterinls which wesld suit
them better,
By doing the rellection, teachers are-olso oble w0 explore on the shuation Which encoerage them
tznch better {Forrell, 2007, they will alss be able o detect their miadn problems in ieaching and think of
salutions for thoss problems.

Helerences
Brown, Douglas H. 2000 Principles of Longaoge Learning and Vi, Mew York: Pearson Education
Farrel, TS0 2007, Refleciive Langrage Teoasiing: From Rosearch i Practica, Mew Yook, NY: Continuum
Harmer, Jeremy, 2000, Fhe Praciice of Englisk Lavguaze Teoching. Englind: Pearson Education
Laboskey, Y. K. H63. & conceplual framiwork for reflection in presservice eachers education. In J,
Calderhesd eval. Conceptwlizing Reflectian fn Teacher Developaient, po 23 — 38 New York: The
Paleer Prisss:
| Lam. Bick Haor., 2011 HReflegtive aocoont of pre-service teachers” offont io implemen o propressive
curtculum in Beld practice. In Sieofes ir Edvwemiion. Vol B, Mo, | poge. 22 - 30,
pebusier, Peter & Donna M. Brinten, (9 Aew Wenyw I Elealinh for Spesific Purposes, D558 TESDL Ine

| Orlan-Barak, L. & Yo, H, 3007, When Theory meet prctice; Whot pre-services lean from guided
i reflection un their ovwn classroom discourse. Teaching and Teavher Educaron Vaol, 33, No, 6, p 957
— a0,

Pring, R. 2007, Contfmurn Libeary of Educeation Thingle New Yorks Continuam International

[23



http://www.pdfcompressor.org/buy.html

DF Compressor Pro

ISELTA
?l'll._- Pmr-ullqll;"s ull il Thind listerumiinmal emnr mn Enslich |4.|||_‘|_-||q_-|- and Tt-|_-|||'J|p .}IF-F,I.,E'-.1.|

Wukandore, Dwi. 20135, Examining studenis’ needs for English as regquared conirse In Diponegoro Lniversity
o b published in Parali,

Ahu Hongmet. 2014, Reflective thinking on EFL classroom discouss. 10 Jouwrmal af Langweyge Teaching avd
tascmrie Vol 5. Moo b, p, 1275 1284

Shaping the New Trends of English Tearhing aed Tedavki 1 o Shielles
24



http://www.pdfcompressor.org/buy.html

