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Abstract

Charges of curnculom commonly fece auch resistances by educational practitioners. The resistances
cormmany appesr becouse the changes of curmculum give impacts not only on gims of edecstion, but olso
o the process of ks implementation. During the process of implenienting & sew Guardculum, many asgcets
e mfluenced, such as svilabd, weoching materials, teaching techniges and 5o on that shonby deal with
iruchers’ performance. Thus. icachers are demonded o gcclimatize  with any changes on the naw
currbculuim. The teachers ad one ol educational practitionees-are required io hove p depth- wndersionding on
running & new process of EFL clossroom ss demonded by the pew curriculum, Thus, teachess
uniderstunding sboul the pew curriculum iz 5o essentiah since i directly influsnces ther performance in the
cligapoain. This artbele, which s derived and luther developed based on research condocied in 2013,
discusses and annlyzes how the change of curriculum in Indonesia affects teacher™s performance on EFL
classroom even when i hos been implemented for vears, 11 specifically explains teachers’ perfoemance in
implementing school-based currlculum; whether the teachers' performance has been in line with aims and
ol of sehool-based corriculum or 18 neieds further development
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A, Imtrodoction

The development of eduestion in Indonesia cannl be separaled from the development of curriculom
ppplicd. Curviculum o o mein core of education lepds the education intn & systemntic plunning and. s
implementation that direct the education for achieving its goals. Thus, o systematie and stmong concept oF
curricuharm applied should be ercanged and planniéd os well & i implementation,

Mowadays, in Indonesia, curricule hove been chamged {or severnd times bused onsuch considerations
proposed by povernment.  The government has provided many reasons behind the clvnges by podnting our
ihat the main point is o develop and o0 make & continuity of leamer's edosation progeam o @ better pesult
Irs last 10 vears, curricdlum b Indonesie has been changed for 3 tmes) Keeikfumr, Berbaris Kowpetensi
(AL Kerikalumy Tinghat Sptvan Procdidibon (K75, and Kurikplnem 2003 The changes of these curviculs
include mnny ospects. such ns the wims and gogls of edecation, leaming macerials: tesching approacly
eviluation. et In fel every change certninly roquires many processes and lors of Tund, 18 certainly, demands
i signiffcant improvement in edecation goal, However, during the impiementation of these 3 cumicoln, the
veral of changing the dumgufum canped be reached well, The paneral result found for each ehanging Is the
implementation of new eurvicalum ks categorized (i, One of the significant factors for Uhis fatluse B omost of
thiz educatod and practitioners of educanion at school did aot Tully comprehend the contepl and the way LG
implement the new curriculuem, As stated by Wiles and Bonodi (2007}, * 90% of new curmriculum were failed
17 be implemenicd becavse lock of managerinl skifls and knowledpe necessary 1o deliver a now curriculum”
I b oz of s msadomd why many educators and gpraciitioners resisted the change of the eurmcalum,

Ihis article is derived from o opart of the research resulty of the author” thesis in master degres
copducted in Solok in 2005 entitled Proffematic Sidex v Toplomeniing Learner-Confered  fsmruciiop
Parviligmer in Eaglizh Claaroon: A Phenomdiolagionl Sivdy o VAN Korr Sofek The thesis discusses: the
problems during the implementation of Leorner-Centered Instruction Puradigm by analy#ng she woy the
iedchers and ihe students ploy their mles in the classroom, One of the research resulis deals with eachrs’
performance in implementing the curvicalum by looking at the way they plaved thelr roles in the classroom
This neticle pariculorly disgsisses how the ieochers rm thedr mdies i the olassrobm thot deals with the
imptermentaten of such oumigulem wsed. 1t also discesses whether the weachers have performed well i
irmphomenting the cumiodlum or they still need Tuher developmen s ther compeiendes and performances

A sinted ohove, omy chimge of eurriculum required o lod of efforis and Funds in order o implement i
Al school, Hewever, the problem appeirs when the teachers g5 the prociilioness of education cannot
implernent il well because of leck of comprehension and ability in implementing the new curmiculum. [n
every elrricalim. the teachers shoald be gble o nadily the muin geals and comprehend sech differences in
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Implementing it o the previous cumricolum, IF obvioasty needs time. process, and lots efforts 10 fully
comprebend the currieulum, Shorky, [ can be stied thar this change cannol be conducted in & shon time.

Based on the fdeas above, tenchers” comprehension about o curriculum &5 4 significant factor that
influences their performaonce in implementing a new curriculum. Thus. this paper explores bow the teachers
opply the concept of the curriculum in the classroom. 11 speeifically esplaing whether the teschers have
performed well in implernenting the cumigulum used now (school-based corviculam), even it his been
implemented [or vears. or they need more dme ond moee in-service training 1o implement it,

B, Review of Reloted Thearies

L. Comcept of ciwrriculum

Curriculuen is commaonly defined as an education system thal consists of such roles thut guide the
jproceay on tesching and feamping processes in the classtoom. Acocrding to COméstein and Hunkins (2013:8-9),
currigulom can be defined into. 3 definitions: (i) o plan Tor achieving. goals, (i) leamer’s experienees, (i} &
systemn [or dealing with people, {iv) a feld of study with icown foundacions, knowledge domains, resenrch,
theory, principles and specialists, and (v) subject mutter (math, English, ete) or contem (the way we organize
and assimitate information). Each of the definition can be used as a génern] concept of what curricilum is.
The point of view in defining the curriculum should be in line with the scope and situation whep it is wsed

Curriculum nommally is planned by considering whether it can be implemented  In implementing &
curriculum. there are of least 3 factors that influence it seccessfulness; people, proprams snd processes
(Omstein and Hunkine, 2003218 To implement @ curriculum, people are directly involves by changing
their habits end theie views during tesching and leaming processes. Many currfeuls are fuiled o be
implemented because the government mostly focuses only on the program of the corriouln while ignoring the
people who are involved in implementing i, o foct, people should Tully understand an comprebend the gonds
of the programs run and how o procesd it

Accondingly, many resistances for changing n comiculum afways appenr from many  educators und
prectitioners. Omstein and Hunkins {200 3:223) propose same redsont why the educators and the practitioners
maostly resist any change of currbeulum. They ane lock of ownership, Iock of benefit lnek of sdminlsirtive
support, boredom, chaos, differontial knowledge, sedden wholesale change, ete. These podnls commoniy
appear i the resson behind any resisionees of curmiculum change.

Consequantly, any decision mode by the govemiment dealing with chonging the curviculum. should
follow strict speps-and procedures. 1L s aimed o guaranter that the change of currlcalum i urgently peeded
and every aspect has been evaluated us the basis for this change, 1t is suppased to be 4 bogical procedure that
can avedd any resistanees thot may appear,

£ Teachides ' roled v lorplemanting o curricanlum

There have bien several roles of teachers during teaching wnd leaming processes proposed by some
experis. Karovas and Dhkas in Hedge (2000 26-36] exploing thal o teacher has four main roles; expenise,
minnagemiend reles, source of device, and facilitator of leerning, Those mles ore expanded into-a more deil
roles, Indeed, they propodie that there are 9 roled of eochers. They are sfowee of éxperiise (insiructor,
presenter, input provider. source of knowledge, etc). managemenr roley {manager, organizer, aranger, e5),
soprce of aduiee (Gounselor. advisod, personal tuoe, pavchelogist, elcl, focilitmior of Jearning (learning
facilitaber, helper. and guidel. shariog roles {negodiator, participant, ond student), caving roles {friend, sister/
mother, curgiaker, supporter), creafor &f cfassrossr (fmospiere {enterainer, motivator, and source of
inspiration], evilvate, and exaple o belnedor o Rord wiek

Mloreover, Hormer (2000 : 37-66) explains that theee are elght rodes of teachers in case of their funciions
i the classsoom. Controdber s one of (e leacher™s mles inwhich the ieocher controlis students” activity in the
clissrisom boe giving an epalitarion atmosphere for the students. Besides. the teacher also functions as an
organizer. It ivvolves giving information, piving direetion hew 1o do the soivity, and managing the e For
the sk, The other role is a5 an assissor mowhich it deals with giving leedbock and correction of what have
done by the studenss. Next, the teacher linctions as g prompier who gives ony help for the students in order
to build studends’ creinivity in bearning procedune. Moneover, the wocher also becomes & participant who is
ivedved setiveby mostsdents” work, Mext, the tescher bas o role as-a resource who gives any information and
wuickanee needed By the students. The fast rofe explained b Harmsde (2008: 57-66) is a5 an observer thot §8
atmed tek mel disy indeemzitlon Toe studens” leedback.

Im @ more detoll esplanation, Kojime ond Kojima {2005 67-6%) explain that there wre sighl mbes of 3
fedcher in terms of impeimenting leasding insttsction. The first role s oas an informoilon-garkered. The
infprmstion gathered by the teacher relites 10 students needs. stadents interest: students” bebavior, and their
soio-cultural context, Ay information abisl stedents” peed and stidents”™ interest con be wed us goidance
foor the teachers in deciding the materials and aciivity that swall be used in icaching and learning process. In
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other word. il mformation is needed 1o decide e materials that would be developed Tor 2aohing and
enrning process,

The second rele for the teacher, aceording 1o Kojima and Kojima (2008: 67), & as a decision sater. The
deciskins that ure usually made by the teacher are about goal-setting, choice of maberials. sctivity selection
and organizotion. oml evalustion. Related to decision of teaching ond learning gosl, Xiongyong (2012 123)
says that the students will be eusicr to Improve their ability when thers is a chéar leaming goal that thes
ahould schieve, The poul showld be based on siudents” need and interest in order to Tl the real need of the
students, Besides. gecision of materials and nctivity in the chissroom should also o line with the goal of
teaching and leaming provess

In waddition, Kojima and Bojima {3005 67) stute that the next mbe for the wacher (3 635 8 motivan. This
rode refers o an effon w maintam studenis”™ interest by stimulnfing studens” inirinsic motivation, 11 oo be
makniained through severnl actions. 1t includes seiting 2 pessonal example with teacher behaviar, presenting
the task propedy, developing o good relstionship with the learmer, inerensing learners [inguistics seli-
confidence, crealing an imeresting lsnguage class, promaoting learner autonomy, incrensing bemmer's pusl-
ortentedness, and fomiliorizing the leorners with the farges culture,

Furthermire, the teacher alio functhons us o facilitator of growp dimamics (Kojime and Kojimn, 2005
i), 11 refers (o teacher’s ahility to decide and to organize different types of instructional tasks and tvpes of
students” grooping that is based on cobperative’ coltaborative leaming. Besides. Kojima and Kofima (2005:
67) also say that the tescher should also build positive interdependence in playing his'ber role as 3 facilittor
of group dynamic, promote individual scoountability, ask the leamers o be responsitle for accomplishing
thedr individunl and groap task. promote fice to face interaction, social skill, and group processing.

A teacher also fimctions as. pravider of appoctunities for commumicoive ond outhentic fanguage 1wve
(Kojima and Kojima, 2005 68). Those authemtic materials help the students w use the lanpuage in o
commuticalive conlext and a real use of language, It purpeses to reinforce the students to direct relazionship
between the language classroom and ootside world {Ouwrn. 2002: 68), In this case, the teacher can provide n
texd thot deuls to students” daily [ife.

Besides, Kojima and Kojima alio explain that the teacher also becomes & cpmeselor Tor the stedents. It
deuls with tesches’s functions to support and 10 motivate students whenever they need. monitore studenis’
learming progress, give constrective and dmely feedback,

The next role i & o promoier of o eltficsiirad perspective [Kojime and Eofima, 2005; 63, The ieacher
helps the students {o olerant foe different cultures, (o respect 1o ke diverse culture, and i avoid stereotyping
others. In other words, the teacher should be able to involve cultural value in teaching English. As explabned
by Hesar, i al {2012 46}, the learmers should be éntournged fo understond & new culiure whille mninisining
their own eufture

The last rode for the teacher, according to Kojima amnd Kojima (2005: 69) is as a reflective procitioner
and rexearcher. In this case, the teacher demands 1o reflect and evaluate tenching snd leaming process. i
includes self-improvement. self-development, and also understanding the contest in which the 1eaching and
learning tnke place. At the end, it is aimed to improve the quality of teaching and lewrning in educational
context It is linear to the idea stated by Mathers {2008: 2) in which she explaing that tepcher evaluntion could
be usedd g5 @ tool fo promote feacher prodessional growth and 10 measure teacher effectiveness i the
clussroom. In gther word, thie eacher is demanded to evaluate eaching und learning process in onder 1o
migasure hiz! ber saccesaful in the clissroom.

The thearies proposed by the experts-above point out that teacher his an impartant rede in implementing
& curniculum, especially when it s dmplemested in school level, Thus; teachers” performonces in e
classroom ane directly infleenced by their comprehension about curriculum wsed.

O, Data Awalydis and Discuassion

e research wis done i MAN koto Silok, West Sumatra by invalving 3 English teachers. Resenrch
datn were analyzed based on 3 of K indicators of teachers’ rofes in implementing teaching and leaming
processes OF o curmiculum. These indicotors were chosen because it represenis leacher s 1asks that have dromg
correlifion o any change of surcleslum used, These roles include an information gatkerer, decision maker
provider of opporunities foe communicative und owhentic langusge wse, promater of multiculioeal
perspactive and veflective practitiones and researcher. Each of the roles iflustmies tsschien roles in rumming
teaching ond |earning process a5 a process of implementing the curricolum in the classronm. Shonly, these
robes were the indedors o anafyze how the teachers perfomied in the clasproom; whether they peiormed
optimnily diring implementing school-hesed curriculum

Rezenrch linding proved thal most of the teichers in MAN Eoto Solok did not opoimally s iheir noles
in impdementing school-based curriculum, Bt of the research were simplified inthe following bl
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Teachers’ Performances in Implementing Sohool-Based Curriculurn
| Mo Indicators of Teachers” Roles Teschers™ who Teachers" who didn™y
performed well perform well

! | | Information gatherer | | 4
{ 2 | Decision makers 3 ]

3 Frovider of spportunities for communicative amd ] 5
{ | duthentic languoge use

1 Promoter of multicultural p:t*smm'.e- 1 F]
E Relletive proctitioner and researcher = il Y 5 =

The data ean be interp r'1:|.-J that Lhe Leachess cinnot mm every robe optimally. Although it cumnot
represents all the eachers, but' most of the teachers failed in apply their roles jin e classroom. As pm-.-mu_m.lu.
mentiongd, an informoton gatherer i5 the frl Tndicator of teachers” roles. In this case, the leacher is
demmanded o e sble o0 collest sny fommation sbowt swdents’ needs, thedr interest and their social
backpround. In fact, there was anly Tof § tenchers who gathered Infirmation of students” needs.

There were severnd causes of this problem. One of them was related 10 leaming muterials that were not
adupted to studenis” need and students” resl life, Besdes, the decision muking whout the materinls was only
based on the curritulum. However, any information sbout students” need und students’ interest were very
erucial to the decision making of the materials (Kilic: 2010, 80), The aim is to develop such materials thar ave
approprigle o fulfill stodents’ need for achieving the gonl of tesching ond learning. In other words, teochers”
mle &= an informsion gatbeeer bngeected o their mole ns a decision maker,

The teachers” performances s the information gatherer above prove that the teacher did not optimally
coemprehend their role ond Tts reipdion to thelr role a5 o decision maker. 1t con be assumed that the leachers
did not fully eomprehend that the curriculum actustly offers a chance for them 1o creste and develop such
materials as the necds of the students,

Since there i a relationship between teachers” role 35 an information gutherer and o declsion maker,
there is atso o conse and effect relationship on how the teachers performed as the information gatherer w their
performance as the decision maker, Theoretically, the teachers have to decidea the tenching goals, mazerials,
tenching actvity, and eveluaiion system. However, the fict from the Gebd proved that the English seachers
did not maximally consider the tedching activity snd the evaluation sysiem, There were 60% teachers who
ifid mod vary their teaching setivity. The dats proved thal the reason behind this phenomenon wis teacher’s
mativation to find out-any other classroom activities. In firct, teschers' motivation would give o significant
impact to their leaching competence and performance (Kubanyiova, 2006; 9-11), In ather words, the teachirs
carnol perfonm optimally when their motivation s low. In addition, the otber cause was tack of reflective
teaching culture. When the teacher did not get any reflection and evalumtion of their performanes in the
classroom, they would not realize the wenknesses of their performance. [n other words; they connot develop
their profiessionslism. sach as knowledge and practice of varintion of weaching otivitics. i they did not do
urry rellection and exalostion of their teaching techiiguee.

Besides. as a decision maker, the teichers are responsible to decide the evabuation ystem, However, the
fel proved thal mest of the teachers did not kave any clear evaluation sysiem for esabuting students'
performainee, such as scoring rubrie, for evaleating students’ work, 1t sffected the reliability of students”
scare. When the feocher did nid lave aay evaluation system, there would be a hias scoee In MEAsUrng
students” performance. As explained by Kojima ard Kojimae (2005; 67-69), the leachers should be oble 1o
decide any evaluation system. 1 is important sinee it is used to reflect sudems” schicvernent by avoiding sm
by, Theoreticalls . Megee (20087 |14} also grgues Uit ofe of the weochers” roles s 1o decide any assessmeni
for evnluating studems’ progress. (1 is aimed o measure students’ competence and achievement in using the
lanuuipe

Mhe oher mole of ihe feochers was a4 provider of opporunities for communicative and awthentic
fanguage used. I deals to teschers” technigue to provide any authentic materials and to bring the real world
bt the classroom, The fact shoveed that most of the teachers could be categorized fall in doing this rale, The
materiols thal were used by the weachers were ot the authenic ome, bl it was weally 2ken from et book
iind wirk-sheet. This situition aifeced stedents” achievement in ooguiring Englisl a5 o foreipn langunpe. The
slidents did mod know' hooy (he linguage s wsonlly osed in the ceal life of communication. [ was the reseon
why the materisls shoubd be authentic und refiect the mal use of nguzge i real Gife. 1 ois exploined by
koofirma and Keyjima (2405; 67<6%) in which they propose that the weachers sne sugpested to use an authentic
muterial i order (0 hefp the stidents o ase the dasgesge 0 o commuenicitive comext and g real wse ol a
anguige.
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I acdelerpom, thee feachers-alse have:a role a5 a promoter of & midlneoiisrl perspeciive: linelides-the s
the. bescher provides any cultural knowledge Tor the siudents 1 can be done by encourging students o
undersiand that they have o alerant any culiural contlict. respect diverse culiure and oyoid dereitvpe others
{Kioghima and Kojime, 20605 67-6%, The et was noae of the wachers related the materials o the cultaral
perspective. Inclact dhey did moleonsider which materfals thot contained o culiural valie and know lodae thai
could be trondferred 0 the studenis. However, the teacher should remembier that ihe leamers should be
grvomiraged 14 undersiand & new cultuee wihile madintaining their own culture (Hesae. et sl 200 2 dag

The last role for the leachers as practitioners in implementing curriculum was as & sefloctive practitioner
aind resemrcher. The foct wos the teochers did not evalusle their leaching process or even did sueh kind of
research. In oher words, they did pol develop their teaching competence ond performaonee. It eighe affece
teachiers” shility in reaching, [t is explained by Farrell {2008 3} in which b seys “teachers who engage in
reflective praclice can develop a deeper undestanding of their tcaching, assess 1heir professioml growth
develep informed decision-making skills, and become proxctive and confident in their teaching.” Because of
that, the eachers wers really demonded to play their rele as o reffective practitlonet

The unalysis of teachers” performonces obove proves that the tenchers actuallv did not peally consider
the curriculum guidelines in teaching m the classmom, The conventionnl teoching technigue ks stll the
catnmon Wiy used by the teachers, In other words, the curriculum used nowadays does nol give o significan
impact on teachers’ performunces. Since the teachers only look for the guidelines of materials, they ignore
oiher imporiant points that have beien provided in the ciemculum, Shorily, it oon be staled that thie shoild be
somie: geifons aken by government and sny curriculum workersin order foogive 8 deep compeihension aboo
what the cirricalum expects and what the practitioners need to dis.

. Conclusion and Suggestion

Change of curriculum is alwayy done by considering many factors. However, the chunge does not alway's
guarpniee that the result will be as good as the vxpectathon. 16 cased by many foclors thot influesse s
successfulness, such us people, programs and process, Such implementation so for in Indonesia proves thal
every change of currculur always faced mony restsances by educoiors und praciitioness beeause they argue
thay the changes are nog in line with studenis’ needs. 1h£5 point of view oubomatieally afferts ther
perfonmunces during teaching und learming processes. Slmply, they did not change the way they waght. In
ather wieds, they still use conventional teaching lechnique as whot they think the best for their sosdents,
Shonly. it cun be concluded thot baachers’ performances are not Wffected By andy change of currleulum
because these changes cannot help them 4o open their mind and look for new views in teaching

Accordingly, change of curnculum cannot be decided in sl tme withoul mony preparation and deep
anafyzis. Besides, the teachers should also be involved directly in comprehending the sew concept of
curriculum wsed. [t iz aimed o help the teachers undersiand their role and be responsible foe those miles. In
order & do that, it is suggested to give bots of in-service training for e teacher before implementing o new
curriculum

Relerences
Farrell, Thomas. 2008, "Reflective proctice in the professional developmient of ieochers of adult English
languzpe leamers,” Retneved at 27 December 2003 from hip/62. 27107 21 —rellect vi-

pomient/uploads201 104/ ReflectivePracticelinal Web-Famell2.pdf

Harmer, Jerémy, 2001, The Procrice of English Langivege Toaching Loagmian,

Hedpe, Tricla. 2000, Teacking and Learvilug I e Leviguoge Classiogr, Dtord: O lord Universine Press

Hesar, Mohmmimad, Yafuz konca, ELbam Zarfsam. 2012, Why ond how o upply cubiure in an EFL
classeoom, fmermafonal Conferences an Langwage, Medla, and Cidvere JPEDR 33 1125, 68:72

Fordens, Absharini. 2043, “Problemsatc. sides an implementing lesmer-centered insrruction parndigm: in
English classrpom: o phienomenslogieal study ot MAN Koin Solok." State Universing of Padang,

keilic, Ahdurrabman, 2000, *Leamer-Centered micro teaching in tencher education.” friermational Janurnad of
fnxfenetion 3 1) 97- 100,

Rojim, Hideo und Yuko Kogima 2005, “Teacher roles in leurner-comered communicative EFL insirsction,”
Fetrigved af 4 June 2007 from  hitpdreposiions ol hirosaki-nac jprdace ditsiremm 10179/ 544
LANDOR] 1300 04 39 paf,

kubanviove, Mogdalenn 2006, Developing o motvational weaching pracice in EFL wachers i Shovakin
cholienges of promoting teacher change in EFL context, TESE Ewelich Soprmad 1020, 1217

Mathers. Carvie. 2008, fogprovisg fecttrction teongh Efecinve Teacher Evalvadion Opilors for Srares aivd
fistricie. Washinpton: Wational Comprehensive Center foe Teacher Qunliny.

Sl o New Teenedy of Englink Teaching ond Teaching amd Spudies
S0




~ A
| TSELTA/
ISEN S7BE02-17017-7-5 \ 015 |

Moeee, Judith, 2008, Applyving léarmer-cepterod pringiples 1o middle schosl ediscation, Theory lmio Praciice
42 (2}, 10891 14,

Oesteine Allan dan Francis Hunkins, 2003, Cwevlcalfum, foundotions. primcipler, omd fsomves. Mew York:
Pesstan Edution, Ino

Cluira, Gl 2002 Wuthentic task-fased matenind: bringing 1he resl woeld inte the classroom,” Beirieved o1 23
Janupry 2013 from hiips!wwss re sophinas jp'kivouki2 Leaio.pd|

Wiles, Jon ond Jowseph Bondl 2007, Cweeriendivn Developaent:  Clulde tn Pracrice. 10 ed, Upper Saddle
Biver, NI: Pearion,

Kiomyong, Cheng, 2002, Evaluation on EFL teacher roles from the pesspective of mediation; case studics of
china’s secondary schaol classroom practices. fafermarional Neviow of Sociel Sclences and
Mromaniries 3010 10T-134,

3




