PDF Compressor Pro

ISELT-3
ISBN: 978-602-17017-7-5 9115

WHEN VERBES BECOME NOUNS: GRAMMATICAL METAPHOR
IN STUDENTS' ACADEMIC TEXTS
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Abistract

e mujor challenge, according to Systemic Functional Linguistics (SFL), foe students in writing courdes is
the frequent use of grommpical metphor in scademic texis, Grammatical metaphor &s the key elemem of
seademic discourse and @ “single most diginctive characteristic” {Hallidny, 200M) of written lanouape
compared W spoken longuapge, This siudy is focused on the we of grampmalieal. melaphors o stodents’
absiracis. Lising content snnlysis a5 dela collection techiiqui, this study cxomines 20 students” thesis
abntract. The findimg shows that the wse of grammatios] metaphors is oot vel optimal due 0 siidens® lsck of
understanding of grammatical mesaphor functions in written English. The conclusion is there 15 a need for
students on the improvement concerning the wse of grammutical metaghors,

_Keywaords: grammatical metaphor, systemic functional linguistics, scedemie writing, abatrac

Iatrailuction

Metaphor came into prominence. research inieresss when Lakofl and Johnzon (19800 published
Metaphors We Live Hy In this book, they view metaphor as ublquitous in the representation of heman
experience and in the formation of mental models, schemeta and presuppositions of social greups. However,
their interests in metaphor were limited on lexical metaphor, which is very closely related 1o engnitive
linguistics and' other schools. It was Hallidey who introduced the podion of grommntical metaphor in his
systcimie Tevctionad lnguistics {SFL) a5 on extension of thin interest in mefaphor in the represeniation of
haman expertence, Although grammatical metaphor differs in meaning and epplication 10 lexical'conceplual
metaphor, both have one similur characteristic, both involve making a choled between s more straightforword
and 8 more dblique realizntion of meaning: both involve iransference or transporiation of menning frem one
domnain of relerence (o the other,

There hove been a gresd many of researches on grammatics] metaphor i leguistic areas since
Halfiday for the first time ndvanced the grammatical festure of “grammatienl metaphor™ in 1985, The studies
are- mgsly oo the charscteristies of prammatical metaphor;, ypes, fonclions and the representmion of
metaphirical forms; metaphor in spokeén and writlen language; the nominalization asd idestification of
English grammuatical metaphor and discourse analyvsis; grammatical metaphor and sivlistic featores of English
scicnee writlng cognitive effects and semantic analysis of gremmatical metaphor; and nominalization in
English and ns discourse function, Grammatical metaphor a5 non-congruent wavs of encoding language 1
the chomneteristic of all adult discourse, written English and science wriling. As Forelgn bngunge feamers.
hoving awareness of the grammatical features of the turget lonpuige and leaming how to use them o develop
their spoken and written commumietion are more important than just onalyzing or desoribing the longuspe
phenmsmenan,

Grammatical Metaphors

Metaphor, 85 we kniw, is a figure of specch in which a name or descriptive word or phrase is
transterred to un ohject or action different from, bot analogous to, its origing referent. Some peophe
pistakenly belleve that the wse of metaphors i3 limited o specisl forms of language only, such o lierniure:
et metsphior s really quite common in most ordinary varieties of language.

tn troditional lierory criticism, metaphors are distinguished from similes. A metaphor states thot
romething s equivalent to mnother thing which i3 el wsually assocted with i, A simile siates that
siammething i like another hing which it ks not ususlly mssocinted with. For example, ©The o & o Mo’ is 8
(lexical) metaphor, while * Tine man &5 fike o fon® i 0 simile. Other lexical metaphors are a dead metapior
tonly animate beings can live or die), cooyhriahl oot (leet don’t hove feslings - their possessor does! L and
o bank fhonk =¥ u place where something voluable is kepd)

Foley (1997} states that the bagic idea about mewphor i85 the information we hove about one kpown
domain {3ouree domain] is wsed o struciore s ssseriion shboul the properiy of another less known domain
{target domalng. Source domains are usually well-known every doy experience or things which are phesxical
world, such as unimaly, plant, and things, while tasget domaing are generally more abstmel, sich as.a person
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churacter of behavior, Moreover, the choice of Bgurstive language for sseme domuins §8 nol nerely modom
but gives the reflection of some basic culiural understanding one has of el domaln,

[Macussions of mewphor ofien begin dot with what 15 cplled bosie concepiual mewaphors, but ruther
with a supposed definition of meétaphor. This “definition’ suys that when two things share salient properties.
e el be wed a5 & mewphor for the other in order o eveke our recogrition of some of these shored
properties. Metephor 5t déffoed os on expression of similerily, and the definition presupposes that the
rebesant properties (hal pre shared dnd thal clnstitute the similaciy ire slreody embodied inoowr conceptoul
represeniations.

Halliday nnd Muoithiessen (1599 and 2004 ) aay thot the troditionnl appropeh bo metaphor 1s 10 ook it
‘Tromm below’ and ask what does. o ceninin expression mean. They alsa sobe-tha there sre Dwo pes ol
mictaphors, lexien] metaphors and grammatical meiphors. The shove explanation of metaphor is oll about
ku;-:ul metiphors, Grammaticnl metaphor is enother kind of metophor that 5 especially chorscieristiz of

rithen lengunge,

Wherean traditional lexical metephor fransfer: a deminem gquality/atiribute of one thing omo anothes

thai 5, from the “source domain™ to the “target domain”™ {ss in ARGUMENT 15 WARL grammmanical
melaphor transfers meaning from one promemsatbesl statusclass W another, for instance, from verb = (Process)
- dor pould — [ Purticipant), Wheress lexion] mitaphor b5 on one wordfdes insteed of onother, grommatieal
metaphor fmvolyes one grammatical form instead of another, Grammatical metaphors are ereated throwgh the
pnmmaiienl process df derivetion by which a verb ar an adjective s converied inio g noun, or vice verst, For
example:

Husnah acts silly {verb)
Hozsnah's actions are silly (noun ereated by derivation=grammaticnl metaphor)

Pednrtin {1992} savs thet bexical snd grammatical medaphors are not twe different phenomiana; they
are bodh aspevts of the sume penernl metaphoricad stralepy by which we expand pur semantie ressames for
consiruing experience. The main distoction between them i oo of delicaey, Grammatical metaphor
invelves thie reconstrual of one domain inerms ol another domain, where both are of o very general kind
Lexical metnphor plso involves the reconstnl of one domuip i jerms of anober domaibng but these domnins
are monk delicale in the overall semaniie systenn.

The spproach o metaphor stpted by Hallldas's (198505904 and hodfiday ond Matthizssen {2004
uies e p ey bighlight the Fict thid metaphors are more prevalent in langeage ihan is often assumed, The term
Holliday and Muothidssen use in relolion to gramivaticnl constrections thal gre nol meaphorial s
podgrpmree. They assume, b thelr discusabon of grammatien] memphor, thad some consirictions which ore
i eongruent o apparenily congruent were metaphorical of one fime in the history of the langunge
Abthough this may create the ditficulty of demarcating what s and what s pol metaphorieal s which
particulor point in the history of English, it does indicste thot in the English langusge, there i3 o consistent
movement lowards metaphorization for some gremmotical condtructions, and @ concommitonl countes-
enemenl against melaphorization for others which were once regarded o5 metaphorical in the kistors of e

lznpmmgee
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oo {including modaliy ) and metaphors of transitivity, In terms of model of semantic functions. thess dre
interpersonnl melnphor ond idestional metephor,

fetetrprorsounal msnapliors

Furnctional fmguisiics held thal intesperscnal metaphors are one of the devices o realize
interpersonal meuning. Interpersonal metaphor imvolves nomscongruent ways of informal spoken language
which concerns with estabfishing and maintaining relstions with other people emacting interaciion cormelabed
with & fendency to deow on the resources of inlerpersonal metphor involved, Interpersomal metaphor
Includes metaphor of modality and metaphor of mood,

The lirst type of iMerpersonil memphor s meapdor of modaline The madality femure can be
consirised a5 0 propositon. A projecting clause @5 imvolved (7 modaliny 15 expressed metaphorically, shich
ety las noword oF propositon (o indicate. beliel, fkehhood, cerninty or other fentures connecting with
mndality, Interpersonal metaphor of modality. encournges praple weuse the grammiar metaphorically, Pegple
cury say 1 think”, when they mean prodabls; or 1 bebieve™, when (hey mean almost certainky; or Sdon™ vou
think™. when they mean definiiely. The pmbor mas hove the folloving possibilities of peegle express the
Ikelihond of Jomaon hoving pone 19 Bandung olresdy:

(1) Jarmaan e Bave 2eovie to Bendse,

(27 Jarmaan will iy fove gome o Bandurg by no,
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(A} thierk Juminan has slresdy @one o Handu.m_L

(4} It is very fkedy that Jamaon hos niready gone o Bandung,

(Claneses { 1) angd (27 show that the same meaning of Iikelihood is realized by a2 moded verb “must” in
clouse (1} or-o model adverh “cerdninly™ in elaise (2). Hallidey ealled ihise axpressions metaphors of
mizdality which ocewr within the clause strocture itsedf While in {31 (4}, the modal meaning of ceralnty in
dilferent degrees are decided by the verby like “think” in clause (3}, or particalar types of adjectives “llkely”
in elguse (47 Halliday § F994: 354) called such expressions inlerpersomn| metaphors of maodality, becmse the
meddal meaning s realized outside the classe (in contrast with the standard encoding by means - of miodal
verbe or ndverbs, which lie within the clawse structure]. In English wrltbng, Interpersono] metaplos is o imeril
language device 1o realize the intention of the wriler and o have o gread ingight into the theme of the exe

The other muin type of inlerpersonal metaphor is the metaphors of mood. According (o Halliday
{1994: 363}, mood expresses the speech functions of stemend, guestion, offer and command, The choice
hetwesn Uhese different mood tvpes enobles people (o give imformution by means of siabements, wing the
declarntive mood; o ask information by peeaneof questions, using the interrogative mood; o pul foremsnd
semething 1o be comsidered and accepted or refissed by means of offers, using the interrogative mood. of o
ask for something o ke place by meaps of commaonds, using imperative mood

(1) The car is In the garage,

{2) Whese did vou park Use car?

{3} Show me the car!

Clanmes (1) and {25 illesteate the expressions of smiement and gueeston ond they ore fairly
sieafphiforward, but with regard to command in elpuse (33, o locge varely of expressions can be wsed 1w
express the same command.

{1} Tedl me where you parked the car, pleass,

{2} Could you tell me where you parked the car, pleyse?

(33 I would advise vou 1o tell me where vou parked the cur,

{#} ¥ou are kindly requeested to fell me whare you parked the car,

(53 Iv s recommended that you pell me where you parked the caor.

{67 It in advisable 1o tell me whene vou purked the car

According o Halliday {19942 363}, the vanous expressions in the above example are under the
heading of the notivn of interpersonal metophor of mood, becsuse they are considered as metaphorieal and
doviated from the standard, most straightforwand reaftzntion of & command by means af the imperative mood.
Interpersonal metophor is mostly associated with mood which eopresees the speech funclion

Fdverdfonal metnphors {Metaphors of romsitheibyg
Ideational metaphor i an incongruent representniion of the experientisl meaning, IV s mamly

represenited by the transitbvity system. In the English transitivity system, there wre & main ypes of process
materiol, mental, relational, behavioral, verbal and exiswential processes. and these can be found In the
gramimatical categoriss. A process consisis of 3 components! (1) the peovess itself; (2) participants in the
process: and () clreumsiahoes associsted with the process. The trunsformations con be between the
processes or @ shifting. of participants and circumstances ond this is what Halliday revealed grommatical
metaphor, Metophors of trunsitivity gre the ways of making people’s speech or writlng not oo flal or ioo
artificial end contrived; therefore, getting 1o know the metephors of Iransitivity is necessary lor loreign
language lsamers. Metophors of trasitivity ore italicized in the following example.
{1} o Hilma saw something wonderful,

b, Hilmaa gore apowr oo wonderful sight.

. A wonderful sight med Hilma's eves,
(v Jonai pat the mil into the plonk sick o baommer, (Dicumsimnee: masner)

b The bgmmer pui the nail into the plank, (Paricipant)

¢, Jonnd haemmrered the moil anto the plandk, {Material process)

Cluses (Vb ond {1 e are interpreted s metsphoricsl sorants of (15 In (15, ihe mentil process
Ysow™ hos been represented os o modeinl process “came upon el the percepiion has been twrmed mo @
“participant” “a sight” In cimse (1), the process has been split up into Actor =8 sight™, material process
“met” nnd goal Seves™ msd “Mory™ represented simply ns the possessor of the eves, In claws: (2, ihe
circumsianee of manner is represented by "with o hammer”™ Inoclaeses (23 aid (23 “hommer” represeots

the participant and material process.
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Hulliday offers a general theors of the phenomenon of neminalization, which he refers to s
grommntical metnphor (e siustion whee measings ivpieally reofived by one ype of linguspe patierm get
reallzed by other less typreal finguisile choices. Bosically, his ides is thal meanings and the ways we word
them have unmarked correlations which evolved liest in oor culture, which we develop first as children, ond
which tend to unfold first in texts, Some of the most impiriant of these unmarked correlations dre a5 lollows:

* Mok encode pacticipants (people, places, things.,.)

= Veris encode processes (actiony, thousghis leelmps...)

#  Addjectives encode gqualities (size, shape, color,.)

= Conpunstions eneode bopical relations {bme. couse. conirasi..

Bui meanings and their wordings do not adweys correlate in this way. Here's nshord checklise of

some oF the ways in which meanings con be mowved mround;

n,  C“guality” as moun {insteed of odiective), for example: unstoble’ as festabiling

b C“process’ as moun {insed of verb). Foe exiomple, transform’ o drongfarmation [event], will/be
goimg tokta proaspecd [tense], iy Lo" W aim | phase], eanfcould" to possibilingparentiol [midslic |

c.  ‘'logienl relation' ns nown (instead of conjunction). For example. 'so’ 10 coneefproof wnd i 1o
cewrclitiion

d. Mlogicnl celation'ns verh (instend of conjunciion). For example, then' w folfow | o’ o couse, ‘ond’
1o coampde el

e 'logical relation' as prepasition (instead of conjurctdon). For example, 'S’ @0 beoawse affis Hght of
Land G w e dke evesr of

Hafliday interprecs these macked codings as memphoss because they have o be repd on pao fevels--
liverally inowerms of the actusl grammotical dags of the ifem under question, ond Ageratively in weoms of e
‘underlying’ meuning that is being encoded. This means thot in order @0 fully understand o noming group, ke
the nited for more land due fo the growik of populotion, we kave o intecpret imded 85 8 nou finked o the
nesn growdl by the preposition diee o, snd in addition [nierpred seved us a process which 15 caosoiby related w0
the process behind geawil, S when we unpacked e meed S more Tand dee to the growth of popalation i
population grew and xo people nevded wore land above, we were fogusing atiention on thése two levels o
inerpretition.

Bopuilaging nih-nhmp_-dm-waﬁ' mﬂmum]md
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The above example shows that the processes (grow and seed) are renfized metaphorically through
the participants (e seed and e geowrh). This is what we call aominalization. Moreover, the participam
{poputaticn) which |5 normally realized throagh o noun of o noun phrase is oo realized though an adjective
{paptons), This grammaticsl metaphor is known as adjectivisation, Firmlly. s logical relation (se), which is
noemally realized throagh conjunction, is now meaphoricolly reatized through preposiion {dve fe), This is
the cxample of changing from conjunciion into prepasition.

Mast of us find the de-riominalized version exsier o understand. 1§ is simpler in the sense that lis
meaning and wording malch—nouns encode paricipants, verbs encode processes and conjunctions encmde
logical relations. This 5 the way voung children tlk, especially before puberts, dnd the way people in
general chot with their friends. in cosusl comversation. Bal it is nol the way educniod people write
etgumentition; where information is packaged dilVerenily. Powerful written Tangusge In our culiuse usualls
involves o greal deal of grammatien! metsphor—and one renson for this s that it mokes i1 easier 1o construct
the fhetorical srocture GF the tex

Aendenic Writing

Academic wiiting encompasses gl writing ks that sre the peosdugt of thoroigh research.
imvestigation or engquity used for the advoncement of kmowledge in academic or professional senings. b the
educational institutions, (his may be oF Dwo kinds: Arstly. profesioos] resenrch writings which are the
pnshiegutisites for nnnuel sppratsls of seademics whe muost “publish or perish™, The second is the studen
icademic writing which invoalves wiiting of tems papers. reseanch projeciss theses amd disserations

Because academic writing s o depersonalized discowrse, 0t s more consistentty idestionul |5 its
orienEation as it conoenirotes on the Geld of discourse, the subjéct moiter o the content of rescarch fndings
I follows & oonventbonalized formal wilh specilicutions én U pumber of pages ond length of report, L
ihercfore requires a spesinlined pottem of information packeging and texture in wavs which nol ooly mikes
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Foor weosowtny’ oF wards, bul-ali retainy the sophistication and erodite touch which mark s parieular test a5 an
acwdemic discourse,

e of the syaemic sraregies for achievmg infomibon density in ocademic writing s through
grammaticsl metaphor ol the idestiorad bvpe. Our concem i this paper i8 o Bighlight the salutaryefects of
idestionnl metaphor especiolly nominalizotion in schieving word coomamy snd information density in the
writing of research absiracis

A ubstract, scoording i Bhatin (19939, 05 o description o felul summory of ihe much longer
resgnrch report. Ui mennd e pive the sesder an exact and concise Knowledps ol the full report. 11 eontaing
iformsation on the following sspects of the resenrch thot it describes: what the amhor Jid
(purpose/objectives): how the nuthor did it (methodologyl; wha the author foend | findingsresulis) and what
the author concluded (conclusions), This format 5 régarded by Bhatis e the genenic oo the cognitive move
struture of o wellswritten ohstrovt. A stondard ebstroct in most . scedemic joumals and conference
procecdings is wseally specificd bebweeis 200 — 230 words and In o fow instances up o 300 = 350 words,
Some appliestions for fellowships would even findt the appiicants 1o es low as 100 — 130 word abstrets
Theese specifications demand the greatest economy in textunl organization and information peckaging,

A cursory ook at some absiracts especially those wiitten by graduates of Siate University of Padang
disploy 4 total lsck of knowledee of the systemic resource of grommaticn] metophor with the result thet most
of them are oo verbise and the word counts exceed standard specifications. An atempe is made in this paper
1o demonstrate the applicotion of nominalization in writing abstmeces and how these nominalized versions
helped to ochieve lexical economy and infonmation densily in the selecied abstracts, At this jupoture, el us
first asf all explore the concept of grammatical metaphor as explicnied by Hulliday with pasticular emphasis
on ideational metaphor and nominolization,

Finding and Discossion
After selecting, observing, classifving, and studying 20 absiracts written by praduate  siudents
majoring in English Langusge Teaching, the use of grammatical meimphors can be prcwnied as follows:

Typesof Grammatical Metaphors Froquenay Perceniage
Experieatial ‘quaality® ns nowun {insteed of sdjective) is '11:-3
:ﬂ":upm::i“‘“l *process’ as noon {insicad I.Df verh) 40 T1% |

“logical relation’ as noun (insleod of conjuncion} 3 4%

“logheal relation’ns verb {instesd of comjunction] 2 %

“logical relation’ as prepasition (inscad of conjunction) L i
Interpersoanl | Modality Metaphor o s
Wiciagpturs Congruent relationship between mood and speech lunction | § LEe

Taiad i 1%, |

The above mble shows that the frequeney of using process” a5 moun finshesd of verd) |5 the highesi
among te types of grammatical metaphors (7 1%, followed by ‘guofine” as mor fGenead of adieetivel, This
implies that the spucdents try o mmiplement the languoge features of acodemio writing, choracterized by the
dominant use of nominal groups. and the use of owide voriety of modnlity ond modulation.

Mominalization |3-Use dwmivant feature of grammatical melaphors, It bds two (main] fesual
pdvailages (Eggins, 20041, First it allows us b gt asvay from the dynomic and vsually real world sequencing
thal goes with speaking. By nominalizing actions end legical refations. we can ofganize the ext in @oms ol
phoas, reasons, causes ele, Rhelorical organization made possible by nominalization only becomes on aption
because written text i reheamed, polished, redrafted, Second, nominalization alse allows us 1o pack in more
texival content, which relates o the potential of nominal grodp in English. The sominal groep s the part of
clpuse that comaing noqdes dand the words that can aecompany pouns.

The follewing examples are some grammatizal metaphors wsed in the master thesis absrocts

Cerrapips ward e mesafeplon
= Dt fo ek ol wederatanding of the: bavie prindiples of pronp work
- Targel langivage complesiiy
- Fhrere 1a cen fmfetroachion e tueen e L

Liging o weltieg fedd ab o techmigiees of dota ealfecnion



http://www.pdfcompressor.org/buy.html

PDF Compressor Pro

i'lﬂrl""'lllllp'\- of the Thurd [nemmmenal Semenar e Eaglish Lospumes nm Teankimng {ISELT-A)

| =y
| ISELTS
2015

However, the frequency of grammationl metephor ocourrences s signilicanily low. There are unks
& nodminplizslions in 200 abstrocts, In means ihe average nominalizsiion in each iext s 3.3, In sddifion, the
cocurrence of oller grommotical metaphors, spch os verbaliention, pdjectivisution, modality. and others, is
much lower than that of nominalization. The fsot thal gremmatical metaphors are wed minimally implies that
stusdents™ pbsirocts ure SUI writen bn spoken misde. Thelr writings are still dominated by the vse of dywmamic
structure, grammulich] complexity, lexicnl sparse, human actors. sction processes. and dvnamically reluted
clouses, Fimally, it ¢un be stated that the needs for improving students” ability in making use of wrummarical
mietaphoes in their ohatraces s very dermpnding

Cine strtegy that can be used in improving sadents” abifity 1o e gremmuotical metaphors in
academic writings, especially In abstrect, is to lot them proctice transfierting the congruent forms o
metaphorical forms. The following example shows bow the congruent forms are transferred  into

metaphorical forms,

| Congruent Form

H:Iapl‘mn:‘nl Form -

This research was simed to know how English tcachers of
MAN | Mudang implement group work 6 edaching speaking.

The: purposes of this resenrch ore 1o deseribe the. woy the
LCnglish teachers implerment the group work, 1o fnd teacker’s
pmb]:ln It Implemienting group m.:ﬂi; and f0 explain ihe

|||||

This study is fooused on group '.'mnrh.l
implementation by English  teachers. of
MAM | Padong in teaching spesking, the
problem of group work  fnplemendation,
and the covses of the problems.

——rarorm e ernonalaion

| The data were el fected t:.- uynﬂh{ﬂ'ﬁu’\alm and inberview

Dbservation was done before intérviewing the participants, then
inferview was done aller tesching and learning process in

Using oheervation and interview o3 dods
collection  technigues, this  descriptive
quililative  stody  velved all Eaglish
temchers of Cerade X at bAM 1 Podomg.

| mplementing group work

The panticiponts of this research were all English tenchers in
| class X al M.‘\N e

 The T Fmdmg_{ showed that the English teichers had  noi
implemenicd  proup work  optimally, due o lsck  of
unsferstnnding aof the basic principles of proup wark.

The weachers found some difficultics in implementing group

wiwk for students ]
Besides, the 1eachers found difficulties in munaging time, lack |
of teweher’s creativity, closs size, moierial resources, teachers”
ability in giving motvation, end swdents” responsibility in
| teaching and learning process
[Tt can be concluded thy English teachers of MAN 1 Pudfang
peed mwe improvement concerming the implementation of

group waork, especinlly in teaching speaking

The findings shoss that groap work
implomentation §s not vel oplimal due @&
eachers” lock off understanding of group
wiork  basic  principles: and lack  of
cretivity, time n'r.u.nu.'u;:'.m:nl. class sive,
meterial respurces, inability o0 improve
sudema’ motivation, and students” low
responsihility in teaching and learing
progess,

The conclusion is there i a meed for
English teachers ot MAN | Padang an the
improvement comcerming the proup work
implementation in teaching speaking.

Concluding Remark

The above discussion leads to bwo considerntions thoi canm be made; Firsn o mctaphaeic
iransformation there is & peneral drifi fowards “thingness", The direction of metaphor bn g mosve iowardy the
concre: and the noun s the most metaphofeslly srscnve calegory, Second, there @5 3 close relationship
between the two aspects of the melophoricnl process: the shifl in ok ond the shifi in unction/closs
Moreover, the more we Use prammotical metaphors In our weitkeg the closer we are 10 the ideal wrillen
lapgimige used I academic writing. Howewer, o much use of grammatical metaphors can also lead o
vogueniess of the messede that we infend o offer, and the minimum use of grommatcal metaphors will resuli
i the spokien lnguape in the writtén form.
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