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Abstrict
The present study explores lexical eolloontions and their relafion o speaking proficiency of Taiwanese
EFL college students leamimg English for academic purposes (i, EAFL The daa is obtadned from 92
English mojors of a national univgrsity of science ond lechoolopy i southermn Tabwon, The mesolis show
that {a} direcl eollocation instruction promotes the subjects" performanee on ther speaking fluemcy tests,
puizcaring the other (wo metrseion types; (b)) the sdvanced level susbents seem 1o benefit most 2s they
vulperformed the pther thred groups after receiving each of the ihree instruction tvpes {i.e., lexical
colfocations. single-item woopheilory, und no instruction); and {c) no significant differesce can be found
between the high-intermediste ond intermediote grodps with regerd wothelr post-instruction performances,
Therelore, the current study concludes that direct collocation instruetion deserves immedinte atteniion and
colls for o seres of sysiemstic sodics o be done on the possible connection between lexical eollocations
and English proficiency of EFL leamess,
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1. Imtrodwetbon
L1 Development of Collocan onnl Stiufies

[ e Tield of applied Enguistics and TESOL, i b4 now widely aceepled thal longer, multi-word,
phrase-like lesical unis constiiule an esential portion of prolicient lonpgoege we (Schmitt, 2008; Wy,
200KY, 2ZY. In recent vears, the field hos olso witnessed tremendoss efforts contributed o the understanding
of lexical units. According to Elfis (2008), 329t the 1980 snd T papers in the 1990 investipating the
phenomenon of “phrasealogy’ can be found from Profues-C5A dotnbase, 1§ is becoming more opparent thet
these lexical wmits are paramount not only. 1o lngunge woquisition but wlso pedopogical peactioes { Schmit,
2004k Terms |ike “lexical phrases” (Mottinger & DeCarrico, 1992 “formiolas” (Efa 19948), “multd-word
items” [Moon, [997), lexics] bundles” (Biber, Johansson, Leech; Conrd, & Finegan, 1999, ‘constructions’
(Ellis, 2003, 2006), ‘lexkcal patteming” (Schmii, 2004), “formulsic sequences” {Schmin & Carter, 20045,
‘restricied exdlocations® (O Keelfe, McCorthy, & Carter, 2007), “phraseciopical units® {Meunier & Granger,
J008} have been previously used to describe the bonper chunks of words. Among these labels, oollocations,
perhaps the mogt discusged lexbeal witg, Hein the center of the past stedies.,

Just Ik what Schmin (2004} pinpointed, “these schobors have gsed o wide range of terminelogy, . .and
the research has seaftered ocress various fields. This led o @ quite limited awsreness of feeal pattéening in
the applied linguistios field._.." (p %), The same problern applics o the studies of collocations. While oo
many pesple are irying 0 ciplure ond desorbe the. wigueness of collocations, ol hove approsched from
different perspectives and, therefore, reached conclusions which did noi share hormony, For instance,
rescirchers of three mnin trepds the lexical composition trend (Fieh, P98 Halliday, [90b; Sinclair, 1966),
the structural pattern irend (Bensca. [983; Benson, Bemson., & Hson, 1997 and the formulaie languags frend
iMatinger & DeCarrico, 1992; Powley & Syder, 1983) have begoun their studies on collocations since the
1950s. The lexicu| composition trepd [0oks ot collocations as wavs of deserfhing word meamiags pt dilferent
levels, The strectural pattern teend refles on geammatienl pottorns o describe word  combinations as of
collecntions. The formulaic langunge trend recognizes collocotions os g part of English vocabulary as it
muinining that vecebulory con inclede longer und lnrper lexicnl chunks wnd swch muliword ity sne resied
as building Blocks of lexicon.

For elassmaom teachers and lenrners, i s perhops best ooseile down with an operational definition fsr
collocations which s of precticel value. This paper sitemps o ereate a leamer-friemdly definiton of
collocotions firsl, and reports on ihe effects of dirgct eollocation instruction on college EFL swdeisis’ oral
proficiency

Very [ew studies have examined the redationship between the scquisition of collocations and EFL/ESL
leamers” generl prodiciency; fewer have looked inio speaificully the effects of direct collocation instroction
an English langunge skills, wuch a3 hatening. reading, writiee, and speaking, To date, only five emgirical
studies, Tseng (2002, cellications: ansd wrifing), Lion {2883, coliocations and reading). Boars, Evckmans,
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Kappel. Sengers, and Domecheleer (2006, collotuions and speaking), Hau and Hiw {2007, collocatbons bod
listening |, Lin (3007, collocations and resding), investigated 10 direcd collocution insdruction enhanced 1.2
leamers® fanguage penfiviency. The findings reported ore promizing and enconraging. Whereas Tseng did not
report sy obvious improvement inher siudems’ writing, the other four studies all revealed thul tesching
cillocations: brings positive influence on feamers knowledge of collocations s well ps: longusge skills
Paged on the [rmer empirical studies, the stdy hopes (o uncover pew insighis from collocation-targeted
instruction by oddressing the following research questions:
[. Are there differences in Tolwanese college English majors’ speaking fhuency as i resuft of lexical
collecatbon instruction, single-lem vocabulary instraction. ard no instruction?
ba. Are there differences in Toiwonsse college English majors’ speaking Awency  tested
immedintely after the three instruction {vpes?
Ity Avre there differemees in Tapwanese college English majors’ gain of speaking Aeency nfter the
three insirwction tvpes?
2, Are there diffeiences m Talbwanese college English-majors’ speoking fluency smong the four
English fweney levels ws o resoll of lexical collocation instruction, single-item vocabulary Hstrection,
and o nsrection?
Za. Are there differences in Taiwonese college English mojors” speaking fluency tested
immedintely afier the three Inatruction (ypes among the lour English fTeenoy 2vels?
b, Avre there differences in Torwonese college English majors’ goin of speaking Meency after the
theee insiruction types among the four English fluenoy levels?

L2 Dafimivg and Classifiing Collecariars

I"rior 1o Handl {2008 atien (2000} has already proposed the =ame idea of using several sets of continum
o define colfocations. Alhough most of Mation®s continua overlap, bis “grammatically structured™ [p.330)
continuum can be sdded o0 Hondl"s dimensions 0 help collocations exelude wad strings of quantiative
nature like free-combinotion “lexical bundlbes.” Any recurrent string of words, regardiess of diomatkeity und
siruciuee. ocewring at leasi 10 times per million words, necording to Biter and Coneed {1955, are termed
lemical bundbes which give less arention o Tarm mnd mesming (O Keelfe el al, 2007} Handl and Mation's
multi-dimensional delinition can be therefore combined w defive eollocations as “grammatically structered
(as contrasted o free combination) word combinntions which Irequently co-occur within o short distanee,
carrying semantically transgparent meanings {as confrosted o idioms)" As the presend study intends to teach
EFL stufents the concept of lexical collocations’ in Hght of many previous studies (Aghbae, 1990: Bahns &
Efdnw, 1993; Benson, ef ut., 1997; Hsu, 205; Heu & Chud, 2008; Heu & Hsa 20073, the |eans-oriented jnd
operationa] defindtion of bexical collocations is hence simplified a5 Two to five’ closely adjocent and
grommatically correct content words of transparent meanings which recurrenty co-poour’. This newly
crested definition of lexical eollocations 35 adopted as a guldeline for teaching as well as dada collection and
analyzis woughout the entére stdy.

1. Review of Related Studies on English Callecations
2.1 Effeces of Direct Collocation Teaching on the Exglish Skills of Taiwnmese EFL Smidenty

Working with 94 senior high school Tariwanese students in o bwelvesweek period. Tseng {2002} twugh
her experimental group lesical collecations explicitdy  during  cinssroom  oclivities. She emploved o
questionnaire, on identical pre</post-course [ill-in-bask collocatbornl kaovwledpe e, and iwe essays o
examiine the differences of her students in the experimentsl group m contrast o e control group, Her resahis
showed that EFL high sehool students elearly vould not acquire collocations on their own, Teaching ol
colfocations, in Tseng's ease, was peoved b have direct effects on broadening: students” knowledge of
elbocations, although obyious improvement on weiting was nob repored,

Lign {2003) investigated the effects of collocations on Taiwanese college English majors” reading
comprehension. She divided B3 gudents ot three participant groups scoording 1o their academic levels. and
provided esch group oo rondom order thres kinds of instruction: lesical collocutions, single-hem
vocabulary, and no instruction, o theee conseoutive weeks, Immedistely following esch mstructizaal

U present siudy mretly Tocuses oo levioal collocations. as emplass. will be pleced on devcal collocatees onle The two iemm. sl
eolbatnim and “bafinculicns will be used intendangeakd
= The S-woed span-of o collncaie i deterrmingd beriad on the suggesions of Fennedy § P9 2004 | amd Rend & Rabon {2004}

Seven lexical colicomtiony fypes are mcloded in oy 887 Pverhomery, (Senson, eral 3597 Their ongmad type | “werh 4 noun joensm | amd
rpe 2 verh + o {emdicemim)’ lexical collocibons are prvipeid e exacal ooflecaion pype 1—verh + moun i jhis ey Ai sddinamad
‘w4 nn' ppe colléceion recopnzed By Hoimrenn {1999 amd Kemimes (NG 2 mlpdal sso, Alwaicther, seven vpes of lexicsd
pellosations e evascivated mthis sudy, They mchade lexical collocation e —eb + e, levien] collocation type 2—adjscing + moos
leical eallusaism Iype T— moun + verbs samesg an ariion. fexical coliocation bepe 4—noun | of foun 2, leeal enllicnison ppss S—adhier +
scdjective; lexical enlbeemion e h—verls + adverty, anil lesical coliacaiem fype T—aoun # mam
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ireptimenl, an esisyegueslion meeding fest was given o e fuedents b order fo meosore thein reading
eomprehension, Lien concluded; (o) collpcational mstruction enbamed her participants” reading Huency o
soime degres, (b single-iten vocabulary imstruction, almost like oo instruction, hed ro positive effzct on the
sudents” rending comprebension, and (1) upon receiving: collocatien instrection, the lowest level e,
saphomore) susdents performed even betier than the other two higher levels. Lien lurther stoied thot
knowledpe of collocations deserved more nnéntion becawse it might hove encournging influence on L2
students” flmeney and it is pot something mon-native speakers can noquire withoul explicit teaching.

Also examining the effecis ol lexical colloguitons on Tpiwanese EFL stodents” resding floency
development;, Lin (307 pliced her focus oo volilionsl high stidents. Adopting o eonind-versos-
experiment] madel, she toupht the two clisses hersell noan 18-week semester. Lin used one set of ldentical
pré- and post-coarse Lest, consisting of o reading fleency ond @ colloontion competence fest, i order o
measwre her fwo student groups” longuage devetopment, [n eddition, o delayed post-course reading 1es1 was
given b the parlicipans sgaimone month later a5 o Toliow-up resding fluency chéck, Lin"s lndings were
relatively encouraging s she [ound that the experimental group. with explicit wnd systematic colbeention
tezching, mude significunily gresier progress in the reading fluency et than s counterpart. She even
reporfed direct. dollocation instruciion was beneficial 0 EFL sudents of all proficiency levels, a linding
contrasted to Liens (20 in which only thedowest level made more obvious improvement.

Hsu ard Hsu (2007), sdopting 8 research design similar i Liens. (200030, pove two groups ol colicge
English majors {i.e., sophomores and junfors) collocation, single-word, no indruction treatments and lesied
thise swidents’ liening comprehension reflected by a multiple-choice TOEFL model fest. The resulis
showed that the instroctional testments bpd more @fect than the scademic levels on the paricipants’
performance of listening comprebension. The two groups both rescied best ailer receiving instruction which
emphasized lesical eollocations, Because the siudents’ tesi secores afier the single=word and no instruction
were 50 close, Hsu and Hgw went on o ¢loim “as o longuage learmer, belshe mioy as well not receive any
imstrection ut oll &s hefshe is receiving singhe<item vocabulary Instruction™ (p, 26-27)

Ini shiwt. the stuwdies targeting Taiwanese EFL students yielded some meaninglul resulis. For example,
the mapeeity of e fescarch Mndings support that direct collecation leaching seoms helplul to stedents”
langmage Msency whether the instructkon is pre-time only o longitedinal. Iy is however difficull to delermine
i L2 studenis of higher or fower langunge Jevels. would bepelit more from the eollacation-focused
EaElrcthoa.

L2 Effects af Birect Colforation Tewekig oo the Emplinh Speaking Fleeacy of Belgian EFL Sty

In a Belglan university, Boers ef ol {2006 ) have slso joimed i the trend of studying the effectivenss
of collpeation teaching, which they called “putiing o Lexical Approsch o the test™ (p 245) They included
both collocntions end idiomatic expredsions under the term. *formulaic sequences,” defined by Wiay (2002)°,
in their classroom insiruction with college English majors. In o 23-hour course, they provided authentic
minterizls of formalaie seguences in reading ond listening activitics consistently to their experimental group
whereas a conventional clus of conlrol proup was tooght alonpside. In the end, the toed student groups wers
evaliated in oo interview' by two blind judges on the oral peoficicncy while the same interview dato, were
fater rated by two additionnl judges mainly counting the valid formulpic sequeences, The lndings revealed by
Boers and his colleagues [ B were peomising, The instructional method which mised EFL leamers”
gwareness of formulwic sequences resulted in the- inereased number of such sequences lollied in the post-
pourse interview, Boers and his colleagues also noted that the frequency of Tormulaic sequences correlated
witls the students” speaking proficiency scores, Their trget leamers were found 1o use & farger reperusine of
Engfish formulaic sequences and swch feature ensbled them o be recognized as proficient speakers by the
teacher-evaluntors.

Ihe Tour erapirical studies {Boers el al., 2006, Hew & Hsu, 307; Lign, 2003; Lin, 2007} conducted
with EFL kearners have given supports 1o the teaching of collocations as o rewnrding part of clasimoom
gotivities. Boers and his collezgues (2006) supgested ther presented evidence can be regarded as on
invitation for fuluee investigation intes the relationship between phrasnl knowledge and language proficiency,
i ~Tor firther evalustions of the elfectiveness of proposed variants of the Lexicsl Approach™ {p. 259, 1L is
i possible direction o stady whether Tatwanese college EFL learners® speaking fueney would also benefit
from the same kind of collecationnd iesrwetion, Therefore, the current study imends (o investigate the elfects
of diredl " pre-speaking wird insructions” 1ie; lexical eeliocation dnd single-item vocabulary instrustions)
i Telwanese college English mojors™ oral profichency, This study is certamly meaninglul in providing new
insiphts and fndings of pracical salue adding toihe understunding of the lexical approach,

Uiy (2002, p 51 defined Tormulaic eguener i R S, pOMIuoG o i i bmesceds, o vwnidy or other elemenie, whech 1, or sppears o b,
prefshrizmied tha &, siores ond reineved whole from memuey ar the dime of e, miher dan hesng subject g0 g=nemion o alvsss by the languape
prasrmar
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3 Methodology
3.1 Siucy Sepitng and Subjecis

The participants were 92 English majors enrolbed in o nationud oniversity of science and 1echnology in
Keohsiung City, southem Toiwon during the full semester of 2004-301 5 academic yamr, Prior to the siady,
the resewrchir went to esch cliss to explain the niture and possable benefits of this study and invite students
o atbend volmtanby, Orviginally, 102 stadepts showed up In the beginning. but gnly 92 siaved throughout the
erifiie study, The dofs of the 10 sudénts who Biled 1o complete this course were eliminated, Alogether the
reseurchier recriited nltogether [0 semiors, 22 juniors, 40 sophomorgs. and 20 freshomen {oce 80 females snd
12 males, gges betweon L8 and 245 wha voluntanily paricipsied in this shon-teem clase during thelr spape
time, All the participonis received o Small omoust of fee o the form of gil certificates Tor therr Gme pnd
contrzbution to the study,

13 Rasearch Desige .

The present study was conducted i twiocsiges, In the fira stage, the porticipants were divided into
four groups (ie., low-intermadiale, intermeafiste, high-imemediate, and advinced ) sccording (o their general
langrage proficiency determiined by a placemont test This st comadsted of an institutional English
proficiency exwm {mechering grommar, bitening and reading comprebension) ond o simplified [ELTS
spenking test (mensuring oral fluency), The instituiional English exam was o multiple-choice model test and
administered us & sit-in proup fes2 in & regular closspoon. The simplified |ELTS speaking est wsed in the
eurrent study was adspled frim the sevond part of an 1EL TS speaking test”, It was chosen because it is o form
ol monolopre during which the test-taker freely composes hisher speech without interference. Because the
speaking test was conducied in u fob where each student kad oceess to o computer, evervone recorded hisfer
answer 1o 8 microphone upon secing the question shown on the computer sereen, The students” answer was
immedintely converied o ond saved as oudio (ies a5 soon s the test was completed. Unlike a normal face-
fo-face |[ELTS speaking test conducted between n student and an evalwator. this stedy mmde ose of ihe
recording fecility, which enabled the researcher 1o collee! the spoken duta of & student grodg al one time.

In the seoond sage, every participanl group was tauehl three sample wests for speeking, esch of
which with s differsnt instruction focus—lexical collocations, single-item vocabulary, and no instruction—
mid given & simplified IELTS spraking test immediately after tach instruction type. Similar 1o the placement
bt stuge, instroctionsl iveatment wis glven o U studends o 8 group-by-group basis; teoral lest following
each feslruction type was sdministered in @ compaites |ob as well where g groupoof students took the snme fest
but esch responded individually 10 & compuler. The entire siudy lasted” for four weeks, The reearch
instrumvents and dato collection procedure are presented in Toble 1.

In facd, the present siidy can be compared and controsted witly tee studies by Lien (2003) and Flsu und
Hau (2007) in many ways, Firt, all the three studies investigaie the relationship between direct collocation
mstruction wnd Toiwanese college English majers” npuspge Muency (e, Lben. reading: Husu & Hsu
fistening, this study, speaking). In termis of the resenrch design, they all adapied o Latin Squaré {Furlong,
Levelnoe, & Lovelace, 200KE Winer, Brown, & Michaels, 1991} in presenting irestments 1o their subjects
Such desipn enables this sudy o conirel the differences between the three sample speaking texis used for
teaching and the order of instructions! trentments {Furlong et ol 2000 Lien, 36035, In addition, these thres
sdies e al] short-tenn, elassronm-based courses taught by a reseancher,

Mevertheless, the present study |5 alse unique in Hs ovwn way, IF investignied the impact of collocotion
teaching on Taiwoness EFL leamers” oral fluency, o longusge aspect not vel addressed particulorly o the
lwge group of EFL students wiose mother tongue is Chinese. Moreover, by implementing the placement pes.
this study hopes o Ond out (7 EFL learners” peneral proficiency: level can be a key factor affecting their
performanee. This 5 o point not dissussed previously siee Lien (20035 and Hsu and Hsu {2007) arbitrariiy
prouped their subjects by academic levels. Lasily, other than mensuring stedent perlormaisce immedizuely
ofter gach mstructonal treatmenl, this siedy olso looks inky the siudents™ gain in speaking uemey detecied
babwesn the speaking predesd (as a part of the plocement besl) and esch posi-instruction speaking test. By
doing so, this siudy may be able 1o provide additional insighis-as 1o how collecation instruction helps EFL
studenis of different language levels progress more precisely.

Tahie 1
Hezearoh frdreivimeits o Dt Colfectlon Procddwes of e Sividy

Placement Test (640 min. )
Simplified IELTS Epu:aklug Frivtes f Topie 410 lﬂ]_ll:l

Week |

'A =andard IELTS speaking test a5 compoved by thee pasts part one soxf hest are alis condocted betwonn o ies-taker and on
aymlumbar
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t-.r.'ﬂ'-'l'llrtrmhlh't[r .I.rllfnnudlnw High-intermediate Aibwunced
Single-ltem Voo, | Mo Lexical Collocation Single-item Vo
Wik 2 Instroction I ntrisction [nstruction Instroction
e {301 Trmin. ) L3 b LM min.) | 130 miin. § i)
Simpdified IELTS Fﬁr:t::lkjl;lﬂ Peat (Topic 1) 10 imdn.)
Lexkenl Collpestion Single-item Yooa, | Mo Lexleal Collociiion
Week 3 Instruetion Instruction Instructicn In=truction
ceo G0 ming {30 min.) (300 min. {30 min.)
Simplified [ELTS Speaking Test { Togic 1113 (10 min.)
Mo Lewken] Single-item Voca, No
. {oflecation 3 .
Instroction : Instructeon Imstruction
Week d F Instruction ; h
130 min.) 1 {Mimin.) {H) min, b
430 rwin }
simplificd IELTS Spesking Test { Topic IV { 1 min.}

Nowe, "Woca." stands Tor “vocabulary:™ ‘mibn® refers o *minuies.*

I3 fnstrumenty
A3 Placement test. Institutionit Englich proficiency evam and simplified (LTS speaking fest

The present sudy divided iis participss by employing & plocement test. This tes) consisted of &n
institutional English proficlency éxam, measuring general langoape fluency, and a simplified [ELTS
spemking test, measuring spesking fluency. The panicipants” performance on the institutional English exam
was groded and interpreted by g becal privaie language sehool which had sdministered the same exam with
tested valichity and relizhility, As for the datn of the stedents’ speaking test, they were rated in the form of
dudve files by iwa judges wha'sre both experienced EFL teachers”,

4.3.2 Imtractional treatments: Sample speaking fexiy wsed for reching

e major instruments of the study were the four ssmple speaking tesds selected from Tes
Preparation Gulde for IELTS Speakimg ond Liviening” (Tseng, 2003), including “fevorite food™ {p. 117
“means of transportation™ (p. 177}, “lewrning & foreign langoage” {p, 193), and “perfect holiday™ {p. 230,
Although they were originally written as sample snswers for test-tnkers to moded, they were used as the
teaching materials from which the resenrcher collected targeted words and lextes] eollocations. These fouir
lexts were selected if they (a) contained almaost equal mmber of lexical eollocations, (b) were close {n 1he
text length, and (¢) approved by the researcher and the two speaking test judges ns toplcs familiar o the
tnrget students. They are used accordingly (see Table 1) as the fest topics for the speaking pre-test and the
three post-instrsction speaking tests (i.e., speaking pretest Topic |—"fvorite Toid,” speaking iest Topic 11—
“means of transportation,” speaking test Topte [1—"fanguape leaming experience™ (p 193], and speaking
test Topic IV—"perfect holiday™) though the sample speaking text for the prefest was not taught to amy
studenis ot all.

In terms of the two instroctional treatments, e, callocation instruction and single-ftem vocalulary
imstruction. they were implemented by the resesrcher, following the procedure in Table 1. All the Texicnl
callocutions were selected based on the working definition proposed in this study, I contrast, single-item
vocubulary was chosen from the “sironger lexeme™ (Handl, 2008, p, 60} within & lexjes! collocation us 1t
enrries hesvier meanings which might trigger i3 periner words or the so-called *coliocates.” Take the
collocation, “twvercome difffculies’ as an expmple. *Ohvercome’ wis selecied over “difficuliles” when
teaching single-item vocabulary becawse it was regarded the stronger lexeme,

During a J0-rminute teaching session. the researcher provided either the lexical collocation list or the
targel single-item word Hst Lo the students and informed them to form in groups to discuss the st first. The
stiden| groups were given another list of the collocations or wards with the Chinese transtations aftervards.
Each small groap was told 10 compose o sentence by wsing o trget collocation or word Croaps then fook
s presenting their semences orally wntil they finished thi 15, 'When any eroup had difficulty
understanding the Chinese translalions, the researcher would provide assistance. In short, the mador
instructiongl difTfermmee wis thid the researcher did mol o prossitle lesdeal combinations s examples o the
atudimts when presenting the single-item vooibolary instruction iresmment,

" The nteérraie refmbidiny wis confirmed o the senres swarded Iy e o judppi sberved 2 correlmonoor 0 GA3, 000 By rannimg & PeEarsin
curelniion cocfficien:
" The eeeginal book i-wonen bifmguadhy i Englmeand Clinese, Bl o R i Chinese tile
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Ad for the no nstrustion fremment, no teaching material. aciviny, or discussion was performed in
the class. Dhuring this 3d-minute period: afl the pomicipants conducted self-smdy befoee aking the speaking
tesl,

I o Chintia Aenelynds e Srenianiveyd Procecinggs

All the data were tiliiod into Microsofl Excel and Inter computed by Statistion] Pagkage for the Social
Science (SPE5) version 14, A preliminery dnolyvsis was Gl conduecied by computing the deseriptive siatisics
of the Y2 Toiwanese collegs English magor” test performonces. Later. o Repested-Mepsure ANOVA and
Past Hoe Multiple Compurisons {Bachman, 2004; Hastom & MoGary, 2003: Weiss, 2003) were emploved 1o
answer respectively the two research questions sddressed in the saudy,

4. Research Results and Discoassion
o Amplvsin of Reseoroh (luession Owe

Research question one asked: Are there differences in Taiwanese college English majors’ speakin:
Huency gs a result of lexlenl collocation mstructkon, single-item vocaholary ingruction, and no instruction?
This question 5 answered from two aspects by examining the 92 students™ performance immedintely after
thet instruetion and tseir gain of speaking fluency detected between the pre- and theee post-tesching speiking
PEsth,

A L1 Srirdand pertormance immediately ofier insfruciion
In order 1o determine whether the 92 students performed differently right nlier ench instruction type,
the means und the stundard devintions from the sudents” holiste scores of spenking tests are presenied in

Table:2.

Table 2

Meav of Speaking Flvency after the Theie Tdtrireiion Types
Instruction Type Student Mo, Mean of Speking Stumdard Deviation
Lexical 3 : 3
Collaeation e i ]
Single-iem

o

Vocabulary E ik i
In'[]
Instruction n 4473 iyt

Mentie: * indicates the highest student score: in the IELTS exam. the highest score for speaking test is 9.

The data from Teble 2 evidem |y show th the stedents™ performances measwred immediately afier the
lexien] collocation insruction wers the st A Repeated-Measure AMOVA (sse Table 3] was furihier
adopied fo-see i the mean diffevences among the three instruction types were statistically meaningful. The
resulis from Tabke 3 indicate that a signifrcunt dilference existed omong the participants immediately atier
recerving eiach of the thres trpes of instruction, F {1, 88} = |M46.979, p < 005, Likewise, the results also
show thod the stedent performances among the four levels immediately afier the three instructional {ypes
were significantly different, F(3, 58 = 51,0, p< (5,

Tuble 3

Sepgatag-Measure ANOVA fae phe Thweee faapaenion T o
Sowree ol Varintion i F . Significance
Instruction Type L | 104697 [

Levels F | F1.TiM Alpree

Within Celly A

At TR o LS

Becauss there were signifeont difference s in the subjocts” performances aller receiving each of the thres
instructional freatments; Most Hoe Mulepie Compernsons, as shown in Teble 4, wepe further carried out to
compare the eHects of insirectisnal treatments onthe subjects’ performances of Speaking tests,
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| Garomp (I Coroug () . Mlean DML (1-0) Significance
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= Mo Insiructicn 209 DO0*
Mo Instruction Lexical Collocition i LDQreY
' Single-item YVocabulary [ -.200 LHs

Mo [2%*% g 55 Bofean DRIT, =mn diffecence.

Tabte 4 suggests that the 92 studenss performed bester in speaking tests after receiving either lexicul
collpcativn or single-item vocobulary instruction slthough lexieal collocation fnstruction seemid to relatively
helped mbore if compored 1o vocsbulary instruction. In sum, regarding the student performanee immediiately
after the three Instrumental treaiments, the dits Suggest that:

{ 1) The pre-speaking direct word Instructions {i.e., lexical collocation and single-liem vocabulary Instructions)
were found 16 be beneficinl o Teiwanese college English majors” oral proficiency:

{71 The lexieal eollocation instruciion, wes regarded the best temching chidee, i cohfrasted o the single-itm
vocabulary instruction, because it had grester positive effects on the students” speaking skill.

#. 1.7 Sendernt impreovement between the pre- aed post-fests

To further investlgate whether there were differences in the 92 studensts” gain of speaking fiuency after
receiving the thres types of Instruction, the means and the standard deviations from the sludents’ gain
between their pre-test and three post-instruction tests are presented in Table 3. The data from Table 5 indicude
thal the studenis’ Improvement of spesking performances was the best after the lexical collocation
instruction. Therefore, it is necessary 1o comry oul & Repeated-Measure ANOVA (see Table 6} 1o determine if
the gain in the mean differences among the three instruction types were statistically significant.

Table 3
Gl fer e Mean of Speaking Flwency after the Three Instruction {ypes
Instruction Ty Stondent Mo, Mesin of Speibiag Stamdard Deviation
Lexlienl .
Collocation W bos i Lol
Single-ilem
. ik
Voenbulary 3 13, 3k e
e a2 1081 0018
lnstraction

Nove: ® indicates the highest score.

Toble o
Repeated-Aleasure ANOVA for the Gein tn the Mean of Speaking Fluency after i Three lstrancticon Tipes
Source of Varation dr F N Signifivanee
Instruction Type I FHA S 1
| Levels 3 | 72 333
Within Cells ar

Mate: *** p= QD05

The results o Table & show that there swos u significant difference in their Seore improvement
wminng the paricipants afler receiving each of the three types of instruction, F{L 8T = 183,940, p « 0%, O
fhe contrary, Table & presents thut the students” gain in their speaking performances among the four levels
ufter the three instructional types wene nod significant,

Fahle 7
Multipde Comparisans of the Theee fnvtrwctional Treatments on the Ciaiet of Speaking Fivency (N=921

Shegping tne Neaw Treoudy of Englich Teaching and Teaching and Stwidies
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Cirauag (1) Coroup (M) ) Mean GFE (103 Significonce |

Lexical Collwation ::ﬁ;;l:g:]mmmwk _?:{t 'mg:::

G R Leienl Collocaton BT JH=e
P Mo Instruction 219 | nnnes

o bk “Lexical Collgeuion 720 00077

v inspetion Single-item Vaocabulary «219 [Hpyh e

Vo T “‘p-i.ﬁi: ‘Wbean DAIT =mean difference.

Mgain, as there were significant differenices in the subjects” goin of spenking MTeency after receiving sach
of the theee insrictional trestments, Post Hoe Multiple Comparisons; (lustrated fn Table 7. were further
carried ol o compare the effects af insinctional treatments on the subjects” improvement of spenking tests.
Table T supgests that the 92 siudenls seemed 19 have improved most after receiving collocation instruction,
although single-item vouabulary instruction was found to be afso helpful. To s up, between the pre- and
pusit-tests, the participants woald progressed as long as they hind receivid direct “wordslangeted” pre-speaking
instrugtion. Among the three instructional choices, lexical colloantion can be prioritized s it seemed 1w help
the participants improve mast in the goin of speaking test scores,

In the study by Boers et al. (2006), similar findings were reported. Monitoring the jmp‘rl:l-\ll:mr_l_'l[ of
their EFL students, Boers and his colleagues also foaind the experlmentsl students who have received
consisient teaching of “fommulake sequences” (Mdandordized phrases such a5 collocations and (diomotic
expresslons” (p. 245} outscored their conirol peers in the course-fingl interview. The twe studics baoth Toumd
that ool location instruction had beneticinl effects on the improvement of EFL leamers” oral proficiency.

4 I Analysiy of Researcl Question Tve

Fesearch question twa asked: Are there differences in Taiwanese college English majees’ speaking
fuericy among the four English fuency levels as o result of lexical collocation instruction, single<item
voenbmibiry instruction, and no instruction? Similardy, this question s snswered [rom two mspects by
exnmining the four student groups” performance wanediately ofter the msiruction and their goin of speaking
fiuency detected between tse pre- and three post-teaching speaking tests,

4 2T Bredend performances iy B four English Tuency levels Fonmecfiotely after insiretion
The mesna frem the four gudent groups” holistie scores of speaking tests are presented in Table 8,

Table §

Meam of Speabing Fliency after the 3 fnsiviction Types among the 4 Strdenr Growups (8 =23]
Instruction Advomeed High-intermedinte Intermediate Low-lntermediate
Lexkeal

- & -
Callecation 347 i = 437
Single-item
Veeshulary A7 498 468 J.6l
e 552 463 424 3.60
Instruction = x
Avernged 33N 44 44 im

Nore: * indicaies the lorpest score,

The data from Tubde § cleasly show that the advanced group outperformed the other three regardless of
any instruction by It immediatels received, The nesulis of 8 Repested-Measure ANOVA (see Table 3 above)
hove shonan thot the student performances-aosng the foue levels immedintely afier the three instructional tvpes
wiere sjunificantly different (e, (3, 8B} = 51.704, p < 0655 (1 s therefore necedsary o look Inio the Posi
Hex: Sultiple Comparisons of the means of the Four studen groups:

Tuble &
Muiyipie Comparizoms of the Means of the 4 Studenr Lirnups with 3 [mstruction Tipes (=820 -
Lorvup (1 iroup (1} | Mlenn DG (1-0) Sipnificnnce
Advanded High-tntermediate | a0 Log===
Intermediate | 921 oope= |
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Lew-intermedinte | Lib | o |
High-intermesdinte Advanced -6ED | fnp=e
Intermedinte 232 076
Low-intermedinte AT | .Oon=E=
Intermedinie Advanceil oy | aog=*=
High-ntermediate | 232 076
Low-intermeidbiate L . | nogees
Adqivanced - 1.k (op=e=
Looww-knfermediate High-intermediate =371 Lnp===
intermedinte 139 [Lonoees

The results of Post Hoe Multiple Comparisonson Table 9 jndicae: thae e sdvapced group responded
heat s the studens in this partioular prowp outdid their peers of the gther three lower English Muency levels
In needition, Tuble @ alag shows that ao sionificant difTerence was observed between the high=imermedinte
end Intermedinte groups and the students of the lowest fluency level seemed o perfiem worst when
exaimlning the four student groups” performances of speaking wsts alter the three mstructional rreatments, To
comzlude, the resulis from statistienl analvsis revealed that 3 significant difference smong the stodents of four
Muenay levels existed as g result of Immediately receiving three tvpes-of instruction.

4 2.2 Seuderrd improvenrend bitwerit e pre-aind posi-feses amtong the foue Englinh flacicy levels

To further shedy whether there were differences. in the gain of speaking fuency after the thres
instruction types among the students of four fugmcy levels, the means from e stedents” gein between et
prestest and three post-instruction speakling (ests are presented in Table 10, The dato from Table 10 reveidl
thai the siudents. of the lowest fluency bevel were found fo improve most in their poin of speaking
performances, However, the results [ o Bepeated-Measure AMOVA, In Toble 6, previously hove
indlopted that the studenis’ goin in thelr speaking peclomunces among thee Tour Jevels after the ee
Jmstractional Depees wiere not statiically sipnificont. Post Hoo Muoltiple Comparisons were henoo unnecessacy,
The renson why the differences n the gain of speaking performances among the fsur student groups. wene
insignificant coold be due o the fct that the length of the sudy was short, It eould be difficult o see the
students” obvisus improvement fn their speaking performances measured by the foor speaking tests durking
the four-week period.

Fable 10
Gralw tn the Mean of Speaking Flwney after the 3 Taairvetion Types among e f Studens Growps (Y=21]
Imstrucibon Addvaneed High-intermedinte Intermedinte Low-intermediate
Lexicul oo q e
Colloention 033 a.3 0% L7
b, A 053 052 024 .00
Viocabualary
Mo
. 0.2 B Xip, =[11k4 0.3
Instruction
Averaged .4 033 (.39 (b 45

Norg: ** indicites the larges siore; ™ refers bo the sevond burpest score in the iable,
4.2 3 Snrnerary on the stadent perfavinaices aiiong e fowr frency fevels

I shert, the identified differences in the Tawanese college English majors’ performances amnng the
Fosur Moy fevels as o result of the three instructional types con be summarpeed as follows:
{11 The lexieal eollocation instruction improsed the students™ spesking Auengy more recopmizably than the
sther pwe pvpes. of instruction scross all four Tuenes lovels:
{71 I termn of the speaking performance measured immediaely ufter instructions, the advanced group
performed best whereas the Tow-intermedinte proup scored the worst. and no significant difference was found
Betwegen the high-intermediate snd Tmtermedisle groups;
{3 With regard 1o the gain of speuking performance, the intermediate and low-intérmediate groups seenied
harve Improved peost, even though the differences among the Toas Nuency levels were not significantly enoagh;

Sheyrimg tive New Trewls of Englivh Teaching and Teacking qmd Stwdes
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The present study investigntes the elfects of direet collocstion frstruction on 92 Talwanese college
English majors’ speaking proficiency. The resulis show tht (o) the teatment of collocation instriction
promates the subjects” performance on their spesking Muency tests, outseoring the other towo instroction types:
(B} the advanced lovel students seom to beneflt most s they outperformed the other three groups afier
receiving each of the three instruction types; und () no significam diffevence can be found botween the high-
intermediate and intermediate groups with regard to their post-instruction performances

Thie present study has provided several invalushle pedagogicnl implications. For instance, direct
instruction of kexical callocations was regurded heneficinl to English majors with advanced language fluency.
In regulor speaking courses, EFL teachers of colloge settings can sctunily odd in this type of *collocation-
fcused” presteaching activities while teaching learners of higher English fluenoy, such as seniors and juniors
enrolled in English departients, [n wklition, this study, similor to the one by Boers et al, (20063, has foond
that college English majors made significantly obaervable progress i their ornl proficiency as bong as they
received collocation instructivn. The samé tpe of instruciion max be provided o eollege EFL learners of
diffevent LEs word-wide. This concurs with the findings of Luoma (2004 y and Towell, Haowkins, and Brzesgui
{1906) n which they reported 12 learmers who used a range of lexical phrases were perceived 10 be more fluent
sevemd lingupge speakers. 1T class time B limited, what we ought 1o choose gz a priority to ieach our sudents
should be lexical collocations,

A2 Limurefiong of the Sty and Recommendanions fov Futnre Studies

First of all, the lengih of insiructional iremtments was' perhops the most obvlous limitation, As each
irstruction type wis provided once within a limited time period, effects of direct fstruction might ot have
been ensily detected. Furthermore, the subject pool was somewhat limited snd ench subject was not randomly
selected. Al the research site, the senior and freshmen were relatively more difficult o reerit, It was the
major reasem that the current study sdopled o stendardized English proficiency test s¢ o placernent test prior
to the gprouping of subjects, Thirdly, the foor speaking tests {Le., peetest and 3 post-instroction ests) wers
finwless, Unlike testing language ‘skills of recepfive natwre, such a5 reading or listening, it was very
thallenging to find four speaking tests of the same bevel of difficutty. Measuring the piin in the four student
roups’ speaking perlorminces was therefore difficult. This might have been the main reason that the present
study eould not find significont differences in the studenty” gain of speaking performances among the foer
l=vels nfter the three instructiomal treatmerts.

As the present study investigated the effects of collocation insruction on the speaking fluenay o
Taiwanese college English majors, many possible directions con be sugoested for future research on
collocations, This study was conducted in 0 4-week period with o Latin Squoere design for trestmenis. The
trestments wene implemented in the same order and oumber of tmes (Fudong et al., 2000; Liea, 2001), An
alternative design can be having two gronps of English majors—an experimenta! und & control-—attending o
course of one complete semester. The subjects” performances on spesking (Tuency can be later compared
upon the end. of the experiment. The effécts of insirectional iypes moy be more evidently examined along
with the Inocreased sudy time, : :

In addition, this study has found that the upper-level swdents. Ee, the sdvanced level proup.
performed best whereas the low-intermedinte group did worst after immedintely receiving lexical collocation
instruction. The same study should be reduplicated with eollege English majors in Taiwan with the same
EAP leaming purposes (o further determine whether only the advanced level EFL students of better language
proficiency benefit from collocation instrection. By the same token, non-English muojors whose Imnguage
Muency is generally inferior w English majoes con be included ima the some study so that o moee thorough
picture ul the mstrectionl effects of lesieal colloeations on EFL leorners should be presented,
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