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This study aimed to evaluate the impact of the Campus Teaching Student Innovation
Program on improving the literacy skills of elementary school students. This study
utilizes a Quantitative Research Method with a Pretest-Posttest Design to
evaluate the effectiveness of the BeCa (Belajar Baca) and PoCi (Pohon
Cita-Cita) program in improving literacy skills at Cikaratok Elementary
School, Cianjur. Conducted in a fifth-grade classroom setting, the research
involved a total of 28 students as participants. A pretest-posttest design was
employed to measure the effectiveness of the program, with data analyzed using a
gain index to assess progress. The findings indicated a moderate improvement in
literacy skills, with an average gain index of 0.42, demonstrating the positive effects
of the intervention. However, individual variations in progress highlighted the need
for more personalized and targeted teaching strategies. This research underscores
the importance of creative and innovative approaches in literacy education to
address diverse student needs and foster meaningful learning outcomes.
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1. INTRODUCTION

Literacy is a dynamic and ever-evolving concept that transcends traditional notions of reading

and writing. It exists everywhere, woven into the fabric of our daily lives, and is continuously shaped
and reshaped by the spaces we inhabit and leave behind. Each environment we engage with, from
classrooms and workplaces to digital platforms and community gatherings, influences our understanding
and practice of literacy. These spaces provide unique contexts, challenges, and opportunities, molding
how we interpret and interact with the world around us. As we move through different spaces, literacy
adapts, reflecting the diversity of our experiences and the complexity of our modern society (Zygouris-
Coe, 2007); (Barnes et al., 2023).

Literacy is the ability to use written and printed materials to navigate daily life, accomplish
personal objectives, and expand one’s understanding and abilities (Willis et al., 2007). On Breadmore
et al. (2019); Smith & Warrican (2021) point of view, literacy is fundamental to daily life and societal
progress, with poor literacy negatively affecting education, employment, and health. It is a key indicator
of socio-economic development, and its deficiencies significantly impact the economy. Children with
limited literacy skills struggle academically, often resulting in poor educational outcomes. In the long
term, this reduces employment opportunities, increases unemployment rates, and can even harm health
outcomes (Niklas et al., 2020).

According to a 2018 survey by the Program for International Student Assessment (PISA),
conducted by the Organization for Economic Co-operation and Development (OECD), Indonesian
children's reading, math, and science skills are below average, with scores of 371, 379, and 396,
respectively. Additionally, a 2019 report indicated that the Alibaca index in Indonesia is 37.32%,
highlighting that literacy activities in the country remain below average. This is concerning, as strong
literacy skills are closely linked to better future opportunities. From an academic perspective, literacy is
a key determinant of education quality and overall academic success (Abawaini et al., 2022).

Reading literacy is the fundamental foundation for developing critical thinking skills, as it
provides individuals with access to diverse information, perspectives, and knowledge (Rahmani et al.,
2021) (Wulan, 2022; Parapat et al., 2023; Harahap & Purba, 2023). Literacy not only enables
comprehension of texts but also equips individuals with the ability to solve problems, broaden their
horizons, and foster creativity (Silinskas et al., 2020). Through literacy, people can enhance the critical
thinking capacity required for both daily life and broader societal participation (Bustomi et al., 2023).
Unfortunately, low literacy skills and a lack of interest in activities such as reading, writing, and listening
are major contributors to students' poor academic performance (Kusuma,dkk.,2022); (Hidayah, 2017);
(Nur Fitria, 2023); (Boyle et al., 2019). This highlights that reading literacy is not merely a tool for
academic achievement but also a key to building essential critical thinking abilities needed to face life's

challenges and future demands.
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The government continuously implements programs aimed at improving students’ reading skills,

one of which is the "Kampus Mengajar" (Teaching Campus) program. This initiative encourages
university students to engage in teaching activities in elementary schools, providing support to enhance
literacy skills among young learners. By involving students from higher education institutions, the
program aims to create a positive impact on literacy development and bridge the gap in educational
resources, ensuring that all students have the opportunity to improve their reading abilities.

The government's "Kampus Mengajar" program is an excellent example of how universities can
harness their immense potential to foster innovation in teaching and address real-world problems
(Meilia, A.T; Erlangga, 2022), (Arifin et al., 2024). While universities possess a wealth of expertise,
research, and technological advancements, these resources are often underutilized in tackling the
educational challenges faced by underserved communities. The "Kampus Mengajar" program bridges
this gap by encouraging university students to engage in teaching activities at elementary schools,
particularly in rural areas (Halimah, Nurviyani, et al., 2022), (Lestari et al., 2022). By directly
applying their knowledge and skills to improve literacy, universities not only contribute to solving
societal challenges but also create sustainable solutions that make academic learning more relevant and
impactful. This initiative empowers students to actively participate in real-world problem-solving,
enhancing their education and fostering a deeper connection to the communities they serve.

The Teaching Campus Policy was initiated by the Minister of Education and Culture through the
Minister of Education and Culture's National Higher Education Standards Regulation Number 3 of 2020.
This program is a form of implementation of the Independent Learning concept, which provides freedom
and flexibility to educational institutions to optimally explore their abilities and potential owned by
students (Meilia, A.T; Erlangga, 2022), (Arifin et al., 2024). “Merdeka Belajar” opens opportunities for
students to develop independence and responsibility in learning. Through this program, participants are
given the opportunity to determine and take part in learning on campus for one semester and off campus
for a maximum of two semesters in various forms of activities, such as studying in other study programs,
work practice at off-campus companies, teaching assistance at school, collaborative research, social
projects, entrepreneurial activities, independent projects and village development or employment
thematic realities (KKNT) (Halimah, Suryani, et al., 2022). Student participation in these activities
can provide learning experiences that help them live a social life in society masyarakat (Halimah,
Nurviyani, et al., 2022), (Lestari et al., 2022); (Manurung & Nahor, 2022). This is reinforced by
the views of students who say that the Teaching Campus program not only provides teaching experience
in the classroom, but also contributes to improving collaboration skills and soft skill students (Suwanti
et al., 2022).

With this, the "Kampus Mengajar” program offers dual benefits, creating a mutually enriching
experience for both university students and elementary students. For university students, participating
in this program provides valuable opportunities for professional growth. They gain hands-on teaching
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experience, develop essential skills such as communication, leadership, and problem-solving, and

enhance their ability to work in diverse educational settings. On the other hand, elementary students
benefit from improved literacy outcomes as university students contribute to their learning by providing
support and guidance in developing reading and comprehension skills. This collaborative effort fosters
a positive learning environment that not only helps bridge the educational gap but also empowers both
groups to grow and thrive in their respective roles.

The purpose of writing this article is to describe the efforts undertaken by university students to
improve the literacy skills of students at Cikaratok State Elementary School, Cianjur Regency, through
the Teaching Campus 5 program. This article aims to explore the challenges faced by the school,
including inadequate facilities, limited access to technology, and the students' struggles with basic
literacy and numeracy skills. Additionally, it seeks to examine the role of university students in
addressing these challenges, highlighting the impact of their involvement in enhancing the reading,
writing, and arithmetic abilities of elementary students. By documenting these efforts, the article aims
to provide insights into how such initiatives can contribute to the improvement of educational outcomes
in underserved areas.

Although numerous studies have examined literacy improvement programs in elementary schools
such as (Sri Wahyuni, 2017); (Genlott & Gronlund, 2013); (Ho & Lau, 2018); (Mayer et al., 2020), there
is a lack of research specifically exploring the impact of the "Kampus Mengajar" program on literacy
enhancement in rural or underdeveloped areas, such as Cikaratok State Elementary School in Cianjur.
Previous research has primarily focused on the use of technology in education, with little attention given
to the integration of university students as direct teachers in schools with limited resources. Furthermore,
studies have not comprehensively explored how university student involvement addresses not only
literacy skills but also the improvement of school infrastructure and curriculum relevance in
disadvantaged areas.

This research offers a unique contribution by investigating the role of the "Kampus Mengajar"
program in improving literacy at elementary schools with limited facilities, specifically in rural areas
like Cikaratok State Elementary School, Cianjur. The novelty of this study lies in its approach,
integrating university students as direct instructors to tackle literacy challenges in schools facing
resource shortages, such as inadequate classrooms, lack of technology, and limited internet access.
Additionally, the research examines the dual impact of the program, enhancing both students' literacy
skills and the professional development of university students involved. Unlike previous studies that
focus primarily on technology use or structured curricula, this research provides new insights into how
collaboration between universities and schools can create practical, sustainable solutions to address

literacy issues in underserved areas.
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2. METHOD
2.1. Types of Research

This study utilizes a Quantitative Research Method with a Pretest-Posttest Design to evaluate the
effectiveness of the BeCa (Belajar Baca) and PoCi (Pohon Cita-Cita) program in improving literacy
skills at Cikaratok Elementary School, Cianjur. The research follows a pretest-posttest design, where
students' literacy levels are assessed before and after the implementation of the BeCa and PoCi program.
The pretest is administered to determine students' baseline literacy skills, and the posttest is conducted
after the program to measure any improvements. The design aims to assess the impact of the BeCa and

the PoCi program on the literacy abilities of students, particularly in reading and writing.

2.2. Location and Research Subjects

The study is conducted at Cikaratok Elementary School, located in Kubang, Sukaresmi District,
Cianjur Regency, West Java. The school has been chosen due to its current challenges in literacy
development and the need for external support, such as the BeCa and PoCi program, to improve literacy
outcomes for its students. The participants of this study include 29 grade 5 students from Cikaratok
Elementary School. These students are selected based on their participation in the BeCa and PoCi
program and are evaluated for their literacy skills. The students' age range is typical for this grade level,

and they represent a cross-section of learners with varying levels of literacy proficiency.

2.3. Data Collection and Analysis Technique

The data collection is conducted using two main techniques: Pretest and Posttest. A Minimum
Competency Assessment (AKM) pretest is administered to all students at the beginning of the program
to assess their initial literacy levels. The same test is repeated as a posttest after implementing the BeCa
and PoCi programs to measure any improvements in literacy skills. The pretest and posttest consist of
multiple-choice questions to evaluate students’ reading and comprehension skills. The pretest and post-
test scores are compared, and each student makes a Gain Index in terms of score improvement.

Data analysis involves the comparison of pretest and posttest scores using descriptive statistics to
summarize students’ performance and identify trends. Key metrics such as the average, maximum, and
minimum scores are calculated for pretest and posttest. Additionally, the Gain Index is computed to
determine each student's improvement level, and an average gain is calculated for the entire group. The
gain index allows for assessing the overall impact of the BeCa and PoCi programs, highlighting areas
of significant progress and identifying students who may require further support.

This method provides clear and measurable insights into the effectiveness of the BeCa and PoCi
program in improving literacy skills at Cikaratok Elementary School. The quantitative data obtained
from the pretest and posttest allow for a comprehensive analysis of student performance before and after

the program, facilitating the evaluation of the program’s impact on literacy development.
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3. RESULTS & DISCUSSION

3.1. Pretest Results

Before the BeCa and PoCi program started, students at Cikaratok Elementary School underwent
a Minimum Competency Assessment (AKM) pretest to assess their level of reading skills. The AKM
Pretest for this class was held in February to be precise on 10-11 and was attended by 29 students. The
pretest results are presented in Table. These results are used as a basis for measuring student progress
throughout the program. The BeCa program, with its interactive approach, aims to develop reading and
writing skills through the application of various types of learning methods that suit learner
characteristics, such as word games, interactive stories and group activities. The impact begins to be

seen when students show increased confidence in reading and understanding texts.
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Figure 1. Post-Test Results of the Implementation of BeCa in Improving Literacy
of Elementary School Students

Figure 1 summarizes student pretest results before implementing innovative student programs in
the Teaching Campus program. This test was taken by 29 grade 5 students. In this test, students answered
20 multiple-choice questions. The calculation results of the test are outlined in Table 2.

Table 1. Obtained Pretest Scores for Implementing the Campus Student Teaching Innovation
Program in Improving Elementary School Student Literacy

Indicator Score
Sum 1095
Average 45
Maximal 65
Minimal 0

The pretest results showed that there was significant variation in student performance. Of the 28

students who took the pretest, the highest score achieved was 65 by 5 students, while the lowest score
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was 0. The average score was 45 out of a maximum scale of 100, indicating that many students had

difficulty achieving half of the maximum score. Only 17.24% of students were able to reach or exceed
65, indicating that most students need additional support to achieve better results. The low average
scores and high variation in the pretest suggest that current test materials or teaching methods may not
be effective enough in ensuring that all students understand the material well. Students who get a score
of 0 may need special attention and additional guidance, because they may have great difficulty with the
material being tested.

These results indicate that teachers and educators need to evaluate teaching strategies and provide
additional assistance to improve student understanding and performance. Tutoring programs, more in-
depth teaching sessions, or more interactive learning methods may help students improve their skills
before the next assessment. These pretest results are an important starting point for designing

interventions that can encourage all students to reach their full potential.

3.2. Posttest Results
After program implementation, students undergo a post-test to assess how far they have
progressed. The increase in scores between pretest and post-test is presented in Table 3.

Table 2. Increase in Scores between Pretest and Post-test

Score Pretest Posttest
Sum 1095 1960
Average 45 70
Maximal 65 90
Minimal 0 50

The posttest results show an increase in student performance compared to the pretest, however
there are still several things that need attention. From this posttest, the highest score achieved by students
was 90, the smallest score was 70, and the average was 50 from a maximum scale of 100. This shows
that there has been significant progress, especially with the highest score increasing from 65 in the
pretest to 90 in the posttest. This is a positive indication that some students have shown increased
understanding and better performance.

However, an average of 50 indicates that many students are still below the expected level or a
level that represents half of the maximum score. The lowest score of 70, which is higher than the pretest,
also indicates overall improvement. However, the fact that the average is still at 50 indicates that most
students have not achieved optimal performance. This may indicate that despite progress, there is still a
need for more effective support and learning strategies to drive better outcomes.

Changes between pretest and posttest indicate a positive impact from the intervention or learning
strategy implemented. However, the still low average emphasizes that teachers and educators must

continue to work to improve students' skills and understanding. An approach that focuses more on
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individual student needs, more creative learning methods, or additional tutoring programs may be a way

to help more students achieve higher grades in the future. Then, to see the significance of increasing the
application of creativity by Teaching Campus students to literacy skills, index analysis was used Gain .
Table 3. Significance of Increasing the Application of BeCa to Literacy Abilities

Participants Pretest Positions Gain
P1 65 75 0,29

P2 10 50 0,44

P3 65 80 0,43

P4 35 55 0,31

P5 65 80 0,43
P6 55 55 0,00
p7 50 65 0,30
P8 65 65 0,00
P9 35 60 0,38
P10 50 60 0,20
P11 55 85 0,67
P12 65 85 0,57
P13 50 65 0,30

P14 65 70 0,14
P15 0 80 0,80

P16 20 50 0,38

P17 55 60 0,11

P18 45 65 0,36

P19 25 70 0,60

P20 45 60 0,27

P21 45 90 0,82

P22 55 85 0,67

P23 45 85 0,73

P24 35 80 0,69

P25 60 75 0,38

P26 50 80 0,60

p27 0 50 0,50

P28 60 80 0,50

Total 1270,0 1960

Average 454 70 0,42

Maximum 65,0 90

Minimum 0,0 50

The gain index of 0.42 shows that there is a significant increase in student performance after
implementing the program by students. The gain index is a measure used to calculate the magnitude of
progress in pretest and posttest scores, with a number between 0 and 1. Based on this gain index value,
which shows an average gain of 0.42, this increase is categorized as moderate improvement.

In other words, the implementation of student programs has shown a positive impact on students'
abilities, although there is still room for further improvement. This moderate improvement can mean
that the strategies and methods used by students are effective in helping students understand the material
and improve their abilities, but may still need improvement to achieve a higher level of improvement.

Achieving a gain index of 0.42 indicates that the changes produced by the student program are not only
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statistically significant, but also have a practical impact on improving student learning. However, to

reach the high improvement category (with a gain index close to 1), sustained efforts and teaching
strategies that are more focused on individual student needs are required.

This interpretation provides a clear picture of the effectiveness of student programs and shows
the direction that must be taken to make improvements to achieve the expected goals. With this
understanding, teachers, students, and other educators can reevaluate their approaches and plan steps to

ensure student growth and development continues.

3.3. Discussion

In an increasingly digital era, literacy skills are one of the fundamental skills that students must
have from an early age (Martina et al., 2022). To increase literacy at the elementary school (SD) level,
students carrying out campus teaching activities have created unique and interesting program initiatives.
This program not only teaches reading and writing, but also invites students to find joy in learning
through creative methods. With this approach, it is hoped that students will not only be able to
understand the text better, but also have a higher interest in education. The following section describes
how these students implemented these programs and their impact on increasing elementary school
students’ literacy.

The first program introduced by students in the Teaching Campus is BeCa, which stands for
"Belajar Membaca or Learning to Read." This program is specifically designed for students in grades 1
to 6 who have not fully mastered reading skills. BeCa offers a fun and interactive approach to help
students recognize letters, assemble words, and read sentences fluently.

The program aims to address reading challenges at various skill levels through activities such as
word games, picture stories, and group activities. The students involved in this program work closely
with the school’s teachers to ensure each gets the attention and support they need to thrive in literacy.
BeCa has shown encouraging results in helping students understand the basics of reading, building self-
confidence, and fostering a love of books and learning.

BeCa was carried out every day for all children who cannot read. Children who cannot yet read
will be tutored one by one. They will be given an alphabetical order from A-Z for them to memorize at
home and they will also be given instructions on how to quickly learn how to read the results. When
they are at school, they will be taught to read, whether from direct subject books, story books, or from
Smartphones through learning videos. This is done so that they don't get bored with learning through
books, so with video interludes, they will be more enthusiastic. And the results obtained were very
satisfying. Many of them are starting to read fluently and are starting to be enthusiastic about learning
to read. Some start regularly reading independently when they come home from school.

The second program developed by students in the Teaching Campus initiative is PoCi, which

stands for "Pohon Cita-Cita of The Dream Tree." This program encourages elementary school (SD)
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students to explore and formulate their dreams. Using a creative approach, PoCi invites students to write

and describe their dreams on paper, which is attached to a "tree" created in the classroom or school
environment.

The findings of this study highlight the positive impact of the Campus Teaching Student
Innovation Program on improving the literacy skills of elementary school students, as evidenced by the
changes in pretest and posttest scores. The results show an average gain of 0.42, indicating a moderate
improvement in student performance after implementing the program. This gain index is significant,
suggesting that the intervention successfully enhanced students’ literacy skills, although there remains
room for further development. These findings align with studies that demonstrate how innovative
teaching programs can positively affect student literacy. Innovative approaches in education and training
have been shown to enhance learning outcomes across various disciplines significantly. For example,
as Ferro et al. (2019); (Chandra et al., 2020) highlighted, integrating advanced technologies and
personalized learning strategies has proven effective in addressing diverse learner needs and improving
skill acquisition. These principles can be adapted to literacy education by leveraging creative methods
such as digital learning tools, problem-based learning approaches, and individualized instruction tailored
to students' specific challenges. By incorporating such innovative trends, educators can foster deeper
engagement and facilitate substantial improvements in students' literacy skills, aligning with the growing
demand for effective and adaptable educational practices in contemporary settings.

The moderate improvement observed in the results signifies that the strategies employed by the
student participants effectively addressed students' literacy challenges. These methods likely contributed
to a deeper understanding of the material, fostering skills essential for literacy development. According
to R. Smith et al. (2021), literacy improvement is closely tied to both the quality and creativity of the
instructional strategies employed. However, the variation in scores, as seen from the individual
participant results, suggests that the effectiveness of the intervention may depend on factors such as
individual student needs, teaching styles, and the adaptability of the strategies used. The need for
personalized strategies is also emphasized by Tomlinson (2011), who highlights that tailoring teaching
approaches to individual student needs leads to better learning outcomes.

For instance, the improvement in students like P15, who showed a remarkable gain of 0.80,
illustrates the program's potential to create significant progress in certain contexts. In contrast, other
participants, such as P6 and P8, showed little or no improvement, highlighting the need for tailored
approaches. This underscores the importance of adjusting teaching methods to suit individual learning
styles and needs better. Santos et al. (2020) discusses how differentiated instruction, which adapts the
content, process, and product based on student readiness, learning styles, and interests, results in higher
student achievement levels. Furthermore, the data suggests that more creative and engaging learning
methods and additional tutoring programs may benefit students who did not show substantial gains.

These could include personalized learning plans, peer tutoring, or integrating multimedia resources that
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align with students' interests and learning paces. Widiyana & Sabiq (2021); Kim et al. (2020) Highlight

the value of scaffolding and providing multiple means of engagement for students, which could help
overcome challenges faced by struggling learners.

Despite the moderate improvement, the results indicate that sustained efforts are required to
achieve more substantial progress. To achieve a higher gain index, closer attention should be paid to the
barriers students face in literacy development. This could involve providing more focused support in
areas where students struggle the most, such as comprehension or vocabulary acquisition, and
continuing to refine teaching strategies to make learning more interactive and enjoyable. eaching
creativity has been recognized as a powerful tool in enhancing students’ literacy skills. As noted by
Tekmen-Araci (2024), teacher’s creativity in the learning process engages students more effectively and
encourages them to think critically and develop a deeper understanding of the material.

The BeCa program is characterized by its one-on-one coaching method, allowing for personalized
guidance and targeted support tailored to each student’s needs. This approach has positively impacted
students by boosting their confidence in reading and improving their comprehension of words and
sentences (Georgiou et al., 2021). Similarly, 1zzah (2023) introduced a mentoring initiative, a literacy
clinic, to support students struggling with reading fluency while implementing the KM class 4 program.
In another approach, Febdia Pradani et al. (2022) implemented a Wall Magazine program to enhance
students’ interest in reading and writing, showcasing it as a flagship initiative within the Teaching
Campus program.

The positive impact of this program is increased student confidence in reading and better
understanding of words and sentences. (Georgiou et al., 2021) This mentoring program by Izzah (2023)
is also carried out to guide students who are not yet fluent in reading during the implementation of KM
class 4 using the term literacy clinic. Meanwhile, Lestari et al. (2022) used a program called Wall
Magazine to help students increase their interest in reading and writing as a superior program
implemented in the Teaching Campus program.

In addition, providing a pleasant environment, such as the availability of pictures, improves
students’ understanding of reading content. The application of image media in the form flashcards has
been proven effective in helping improve students’ literacy skills (Shabrina, 2022), (Sudarso et al.,
2023). Flashcards are a type of teaching media presented in graphic form and displayed on small picture
cards with pictures, symbols, or photos attached to the front and back. They are equipped with words or
sentences to provide descriptions of the flashcard. In other words, flashcards are small notes in the form
of cards used to help maintain and improve memory by practicing information.

On the other hand, PoCi (Tree of Dreams) aims to build students’ motivation and inspiration by
encouraging them to think about their dreams and life goals. Researchers use various names for similar
programs. Fudhlah et al. (2023), Girsang et al. (2022) use the name Literacy Tree in the campus teaching

program as one of the programs to increase students’ knowledge and willingness to learn. Meanwhile,
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according to Dewi et al. (2022), the use of Literacy Trees can help increase students’ understanding and

interest in science learning. Still related to the use of Literacy Tree media, Halipah & Utaminingtyas
(2022) Use the Weekday program, which is based on student work, as a supporting program for School
Literacy Movement (GLS) activities. Students read for 15 minutes before learning begins. Rosdiani &
Puspitasari (2022) initiated a unique term, namely Policindo, which stands for Indonesian Product Love
Literacy Tree. This program is an innovation from the previous Literacy Tree and has its own
characteristics. This literacy tree program is important to foster enthusiasm for learning and direct
students on a path that suits their interests and dreams. By discussing various professions and sharing
inspiration, PoCi gives students insight into future possibilities. One of the impacts is increasing
students' enthusiasm for learning and the desire to achieve their goals.

These two programs can be a catalyst for positive change in elementary schools. By combining
basic skills development (through BeCa) and long-term motivation (through PoCi), students receive
comprehensive support to grow and develop. Innovative approaches like this contribute to creating an
inclusive and empowering learning environment, so that students are more enthusiastic about learning
and pursuing their dreams. Student involvement in the Teaching Campus program also enriches the
student experience with energy and fresh ideas (Hanafi & Minsih, 2022), (Widiyanto & Desstya, 2023).

In conclusion, the Campus Teaching Student Innovation Program has positively impacted
elementary school students’ literacy abilities. The findings suggest that, while the program has
successfully fostered improvement, there is a need for continued innovation and adjustment to maximize
its effectiveness. Teachers and educators must remain committed to enhancing their teaching strategies
and ensuring that interventions are personalized to meet the diverse needs of students. With sustained
effort and focus, it is possible to achieve higher levels of student achievement and make significant

strides in improving literacy skills across elementary schools.

4. CONCLUSION

The findings of this study demonstrate that the Campus Teaching Student Innovation Program
has a positive impact on improving elementary school students’ literacy skills. Through creative and
innovative approaches, such as the BeCa program’s one-on-one coaching, students showed moderate
improvement in reading confidence and comprehension, as evidenced by a gain index of 0.42. This
aligns with previous initiatives like literacy clinics and Wall Magazine programs, which further highlight
the importance of personalized and engaging teaching strategies in literacy education. While the results
are promising, variations in individual progress underscore the need for sustained efforts and more
tailored interventions to achieve higher levels of improvement. These conclusions emphasize the value
of integrating innovative methods into literacy programs to address diverse student needs and promote

meaningful learning outcomes.

423

A
) —G)
Published by: @'s This work is licensed under a Creative Commons Attribution CC BY 4.0 International License.

R,

o



https://doi.org/10.24036/jippsd.v8i2.128460
http://creativecommons.org/licenses/by/4.0/

JIPPSD: Volume 8, Nomor 2, 2024
Available online at: https://doi.org/10.24036/jippsd.v8i2.128460

Halimah, Dinni Nurfajrin Ningsih, Siti Sukma Rahmawati, Eva Patimah, Fretty Putri Aulia
ACKNOWLEDGMENT

We thank the Ministry of Education, Culture, Research, and Technology for initiating this
remarkable program and providing financial support. Our thanks also go to the Principal of SDN
Cikaratok in Cianjur Regency for welcoming the students of the Kampus Mengajar program and for the
support and collaboration. We also appreciate the Cianjur Regency Department of Education, the
University Coordinator, and the students of Kampus Mengajar 5.

REFERENCES

Abawaini, F., Dahlan, T. H., & Rachmawati, Y. (2022). Development of Family Literacy Culture
through Read Aloud: Literature Review. Proceedings of 3 Rd International Conference on
Psychological Studies (ICPsyche) 2022 , 2017, 275-281.

Arifin, A., Puspitorini, P., & Santosa, C. A. H. F. (2024). Program Merdeka Belajar Kampus Merdeka
untuk Meningkatkan Micro-Skill Lulusan. Jurnal Inovasi Pendidikan Dan Pembelajaran Sekolah
Dasar, 8(1), 160-174.

Barnes, E., Anderson, K., Yurkewecz, T., & Anderson, K. L. (2023). Examining Guided Reading
Practices in Kindergarten Classrooms. Reading Horizons : A Journal of Literacy and Language
Arts, 62(2).

Boyle, S. A., McNaughton, D., & Chapin, S. E. (2019). Effects of Shared Reading on the Early Language
and Literacy Skills of Children With Autism Spectrum Disorders: A Systematic Review. SAGE,
34(4), 205-214. https://doi.org/10.1177/1088357619838276

Breadmore, H. L., Vardy, E. J., Cunningham, A. J., Kwok, R. K. W., & Carroll, J. M. (2019). Literacy
Development: Evidence Review. In Education Endowment Foundation (Issue July).

Chandra, P., Tomitsch, M., & Large, M. (2020). Innovation education programs: a review of definitions,
pedagogy, frameworks and evaluation measures. European Journal of Innovation Management,
24(4), 1268-1291. https://doi.org/10.1108/EJIM-02-2020-0043

Deda, Y. N., Disnawati, H., & Daniel, O. (2023). How Important of Students’ Literacy and Numeracy
Skills in Facing 21st-Century Challenges: A Systematic Literature Review. Indonesian Journal
of Educational Research and Review, 6(3), 563-572. https://doi.org/10.23887/ijerr.v6i3.62206

Dewi, L., Jumini, S., Adi, N. P., & Fisika, P. (2022). Implementasi Media Pohon Literasi untuk
Meningkatkan Literasi Sains Murid pada Mata Pelajaran IPA. JET: Journal of Education and
Teaching, 3(2), 247-262. https://doi.org/10.51454/jet.v3i2.190

Febdia Pradani, Y., Rozak Umar, M. A., Anggraeni, A. D., & Lestari, Y. P. (2022). Meningkatkan
Budaya Literasi di Era Digital Melalui Pojok Baca Lentera limu di Desa Sengguruh. 1-Com:
Indonesian Community Journal, 2(2), 89-98. https://doi.org/10.33379/icom.v2i2.1203

Ferro, A. S., Nicholson, K., & Koka, S. (2019). Innovative Trends in Implant Dentistry Training and
Education: A Narrative Review. Journal of Clinical Medicine, 8(10), 1-11.
https://doi.org/10.3390/jcm8101618

Fudhlah, 1. N., Haerani, R., & Yektyastuti, R. (2023). Meningkatkan Minat Baca Siswa Sekolah Dasar
melalui Program Kampus Mengajar dengan Penggunaan Media Pohon Literasi. Karimah Tauhid,
2(5), 1467-1477.

424

A
) —G)
Published by: @'s This work is licensed under a Creative Commons Attribution CC BY 4.0 International License.

R,

o



https://doi.org/10.24036/jippsd.v8i2.128460
http://creativecommons.org/licenses/by/4.0/

JIPPSD: Volume 8, Nomor 2, 2024
Available online at: https://doi.org/10.24036/jippsd.v8i2.128460

Halimah, Dinni Nurfajrin Ningsih, Siti Sukma Rahmawati, Eva Patimah, Fretty Putri Aulia

Genlott, A. A., & Gronlund, A. (2013). Improving Literacy Skills through Learning Reading by Writing:

The IWTR Method Presented and Tested. Computers and Education, 67, 98-104.
https://doi.org/10.1016/j.compedu.2013.03.007

Georgiou, G. K., Inoue, T., & Parrila, R. (2021). Developmental Relations Between Home Literacy
Environment, Reading Interest, and Reading Skills: Evidence From a 3-Year Longitudinal Study.
Child Development, 92(5), 2053-2068. https://doi.org/10.1111/cdev.13589

Girsang, B. M., P, A. P., & Nasution, N. A. (2022). Pohon Literasi Sebagai Media Pembelajaran Dalam
Peningkatan Kemampuan Literasi Siswa SMP Kartika 1-1 Medan. KALANDRA : Jurnal
Pengabdian Kepada Masyarat, 01(September), 138-141.

Halimah, Nurviyani, V., Saepulah, A., Helmie, J., & Wandawati, R. W. (2022). Virtual Reality
Supported-Drilling Strategy in Teaching English Vocabulary to Young Learners. Acitya : Journal
of Teaching & Education, 4(1), 88-100.

Halimah, Suryani, Y., & Saepuloh, A. (2022). Poor Families Empowerment through Provision of
Stimulant Funds: A Team Based Project of Pejuang Muda in Sukabumi Regency.
INTERACTION: Journal Pendidikan Bahasa, 9(1), 178-186.

Halipah, A., & Utaminingtyas, S. (2022). Penerapan Pohon Literasi Weekday Berbasis Karya Siswa di
SD Negeri 03 Wates. Buletin limiah Pendidikan, 1(2), 68-72.

Hanafi, A. M., & Minsih. (2022). Asesmen Kompetensi Minimun sebagai Transformasi pendidikan di
Sekolah Dasar. Jurnal Teknologi Pendidikan, 07(02), 204—220.

Hidayah, A. (2017). Pengembangan Model TIL ( the Information Literacy ) Tipe the Big6 dalam Proses
Pembelajaran sebagai Uaya Menumbuhkan Budaya Literasi di Sekolah. Pena, 4, 623-635.

Ho, E. S. C., & Lau, K. ling. (2018). Reading engagement and reading literacy performance: effective
policy and practices at home and in school. Journal of Research in Reading, 41(4), 657—679.
https://doi.org/10.1111/1467-9817.12246

Izzah, M. (2023). Implementasi Program Kampus Mengajar Angkatan 4dalam Upaya Peningkatan
Kemampuan Literasi danNumerasi Siswa SD. JPPD: Jurnal Pedagogik Pendidikan Dasar, 10(2),
100-112. https://ejournal.upi.edu/index.php/jppd/index

Kim, Y. S. G., Lee, H., & Zuilkowski, S. S. (2020). Impact of Literacy Interventions on Reading Skills
in Low- and Middle-Income Countries: A Meta-Analysis. Child Development, 91(2), 638—660.
https://doi.org/10.1111/cdev.13204

Lestari, S., Fatonahr, K., Halim, A., Aurra, L. M., & Rahmawati, S. (2022). Initiatives and Challenges
of The Kampus Mengajar Program to Pursue Freedom to Learn. Pedagonal : Jurnal Ilmiah
Pendidikan, 6(2), 203-210. https://doi.org/10.55215/pedagonal.v6i2.5620

Manurung, R., & Nahor, J. M. B. (2022). Pelaksanaan Program Kampus Mengajar Untuk Meningkatkan
Kemampuan Literasi dan Numerasi di SD 173408 Dolok Sanggul. Jurnal Pendidikan Dan
Konseling (JPDK), 4(6), 13114-13117. https://doi.org/10.31004/jpdk.v4i6.10720

Martina, E. S., Gultom, R., & Nababan, D. (2022). Peningkatan Literasi Dan Numerasi Siswa Sekolah
Dasar Melalui Program Kampus Mengajar. Jurnal Abdimas Mutiara, 3(1), 146-151.

425

A
) —G)
Published by: @'s This work is licensed under a Creative Commons Attribution CC BY 4.0 International License.

R,

o



https://doi.org/10.24036/jippsd.v8i2.128460
http://creativecommons.org/licenses/by/4.0/

JIPPSD: Volume 8, Nomor 2, 2024
Available online at: https://doi.org/10.24036/jippsd.v8i2.128460

Halimah, Dinni Nurfajrin Ningsih, Siti Sukma Rahmawati, Eva Patimah, Fretty Putri Aulia

Mayer, C., Wallner, S., Budde-Spengler, N., Braunert, S., Arndt, P. A., & Kiefer, M. (2020). Literacy

Training of Kindergarten Children With Pencil, Keyboard or Tablet Stylus: The Influence of the

Writing Tool on Reading and Writing Performance at the Letter and Word Level. Frontiers in
Psychology, 10(January), 1-17. https://doi.org/10.3389/fpsyg.2019.03054

Meilia, A.T; Erlangga, G. (2022). Aktualisasi Program Kampus Mengajar Sebagai Ruang Kontribusi
Mahasiswa Terhadap Pendidikan Dasar Di Indonesia. Metodik Dldaktik; Jurnal Pendidikan Ke-
SD-An, 17(2), 120-128.

Niklas, F., Wirth, A., Guffler, S., Drescher, N., & Ehmig, S. C. (2020). The Home Literacy Environment
as a Mediator Between Parental Attitudes Toward Shared Reading and Children’s Linguistic
Competencies. Frontiers in Psychology, 11(July), 1-10.
https://doi.org/10.3389/fpsyg.2020.01628

Nur Fitria, T. (2023). Understanding Basic Literacy and Information Literacy for Primary Students.
Journal of Contemporary Issue in Elementary Education, 1(2), 103-121.
https://doi.org/10.33830/jciee.v1i2.6181

Rahmani, R., Mustadi, A., Maulidar, M., & Senen, A. (2021). The Development of Teaching Materials
Based on Context and Creativity to Increase Students Scientific Literacy. Jurnal llmiah
Peuradeun, 9(2), 345. https://doi.org/10.26811/peuradeun.v9i2.506

Rosdiani, D., & Puspitasari, D. R. (2022). Media Policindo ( Pohon Literasi Cinta Produk Indonesia )
Untuk Meningkatkan Minat Baca Peserta Didik. Journal of Innovation in Primary Education,
1(2), 152-161.

Santos, S. C., Tedesco, P. A., Borba, M., & Brito, M. (2020). Innovative Approaches in Teaching
Programming: A Systematic Literature Review. CSEDU 2020 - Proceedings of the 12th
International Conference on Computer Supported Education, 1(Csedu), 205-214.
https://doi.org/10.5220/0009190502050214

Shabrina, L. M. (2022). Kegiatan Kampus Mengajar dalam Meningkatkan Keterampilan Literasi dan
Numerasi Siswa Sekolah Dasar. Jurnal Basicedu, 6(1), 916-924.
https://doi.org/10.31004/basicedu.v6il.2041

Silinskas, G., Sénéchal, M., Torppa, M., & Lerkkanen, M. K. (2020). Home Literacy Activities and
Children’s Reading Skills, Independent Reading, and Interest in Literacy Activities From
Kindergarten to  Grade 2. Frontiers  in Psychology, 11(July), 1-15.
https://doi.org/10.3389/fpsyg.2020.01508

Smith, P., & Warrican, S. J. (2021). Critical Awareness for Literacy Teachers and Educators in
Troubling Times. Literacy Practice and Research, 46(2). https://doi.org/10.25148/1pr.009638

Smith, R., Snow, P., Serry, T., & Hammond, L. (2021). The Role of Background Knowledge in Reading
Comprehension: A Critical Review. Reading Psychology, 42(3), 214-240.
https://doi.org/10.1080/02702711.2021.1888348

Sri Wahyuni, D. (2017). Promoting Literacy Skills Through Journal Writing. The 1st International
Conference on Language, Literature and Teaching, 37-42.

Sudarso, S., Pebrianggara, A., Pramesti, F. A., Syabrina, F. A., Sulistyono, E. S., Pamesuari, I. F., &
Rendianto, F. A. (2023). Peningkatan Literasi dan Numerasi Siswa SDN Wonorejo V Surabaya:
Menggabungkan Pendidikan dan Hiburan melalui Program Kampus Mengajar. Jurnal SOLMA,
12(2), 442-458. https://doi.org/10.22236/s0lma.v12i2.12111

426

ws"lc%
) —G)
Published by: @'s This work is licensed under a Creative Commons Attribution CC BY 4.0 International License.

R,

o



https://doi.org/10.24036/jippsd.v8i2.128460
http://creativecommons.org/licenses/by/4.0/

JIPPSD: Volume 8, Nomor 2, 2024
Available online at: https://doi.org/10.24036/jippsd.v8i2.128460

Halimah, Dinni Nurfajrin Ningsih, Siti Sukma Rahmawati, Eva Patimah, Fretty Putri Aulia
Suwanti, V., Suastika, I. K., Ferdiani, R. D., & Harianto, W. (2022). Analisis Dampak Implementasi
Program MBKM Kampus Mengajar Pada Persepsi Mahasiswa. JURNAL PAJAR (Pendidikan

Dan Pengajaran), 6(3), 814. https://doi.org/10.33578/pjr.v6i3.8773

Tekmen-Araci, Y. (2024). Teaching Creativity in Engineering Schools: A review of the Literature.
International Journal of Engineering Education, 40(1), 126-143.

Tomlinson, B. (2011). Material Development. In B. Tomlinson (Ed.), Cambridge University Press (2nd
ed.). Cambridge University Press.

Widiyana, & Sabiqg, A. A. (2021). Scaffolding Strategy in Teaching Writing and Its Challenges. Jurnal
Education and Development, 9(1), 30-38. https://doi.org/10.37081/ed.v9i1.2275

Widiyanto, R. R., & Desstya, A. (2023). Evaluasi Pelaksanaan Asesmen Kompetensi Minimum ( AKM
) Pada Kompetensi Dasar Literasi Sains Siswa Sekolah Dasar. Jurnal Inovasi Pendidikan Dan
Pembelajaran Sekolah Dasar, 7(2), 296-309.

Willis, E., Kabler-Babbitt, C., & Zuckerman, B. (2007). Early Literacy Interventions: Reach Out and
Read. Pediatric Clinics of North America, 54(3), 625-642.
https://doi.org/10.1016/j.pcl.2007.02.012

Zygouris-Coe, V. (2007). Family Literacy: The Missing Link to School-Wide Literacy Efforts. Reading
Horizons: A Journal of Literacy and Language Arts, 48(1), 57-70.
https://scholarworks.wmich.edu/reading_horizons/vol48/iss1/6

Author Biographies

Halimah, born on March 15, 1978, in Semarang Central Java, Indonesia is a highly educated individual with a strong
academic background. She completed her undergraduate studies (S1) at UNNES in 2004, her master's degree (S2) at
UNS in 2014, and her doctoral degree (S3) at UNJ in 2019. Halimah is actively involved in both national and
international seminars, contributing her knowledge and expertise. She also engages in research and community service,
demonstrating her commitment to making a positive impact in society.

Dinni Nurfajrin Ningsih was born in Cianjur, Indonesia, on November 17, 1990. She pursued her higher education in
Indonesian Language Education at Universitas Pendidikan Indonesia, where she earned her Bachelor’s degree in 2008.
Continuing her academic journey, she completed her Master’s degree in the same field at the same university in 2015.
Dinni further advanced her expertise by obtaining a Doctoral degree in Indonesian Language Education from
Universitas Negeri Jakarta in 2017. Dinni Nurfajrin Ningsih is actively involved in both national and international
seminars, contributing her knowledge and expertise. She also engages in research and community service,
demonstrating her commitment to making a positive impact in society.

Siti Sukma Rahmawati, born on December 14, 2002, in Cianjur, is a dedicated final-year undergraduate student at
Universitas Pendidikan Indonesia, majoring in Business Education. Throughout her academic journey, she has
developed a strong passion for education and business. Siti is committed to leveraging her knowledge and skills to
make a positive impact in the field of education, particularly in fostering business acumen among students. Her
dedication and enthusiasm position her as a promising future educator in the business education sector.

Eva Patimah, born on June 27, 2000, in Cianjur, is a diligent student currently pursuing her D4 degree in International
Business Administration at Universitas Suryakancana. Throughout her studies, Eva has demonstrated a strong
commitment to understanding the complexities of international business and administration. She aims to apply her
knowledge and skills to contribute effectively to the global business landscape, showcasing her dedication to both
academic excellence and professional development.

Fretty Puteri Aulia, born on March 3, 2003, in Sukabumi, is a dedicated student majoring in English Education at
Sekolah Tinggi Keguruan dan IImu Pendidikan Bina Mutiara. With a strong passion for language and teaching, Fretty
is committed to developing her skills and knowledge to become an effective and inspiring English educator. Her
dedication to her studies and her enthusiasm for education position her as a promising future teacher in the field of
English language education.

427

SN
ooy D) EE — -
Published by: #~m* ETaE T his work is licensed under a Creative Commons Attribution CC BY 4.0 International License.



https://doi.org/10.24036/jippsd.v8i2.128460
http://creativecommons.org/licenses/by/4.0/

