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Article History  Abstract 
Published: 2024-08-21  The purpose of this research is to ascertain whether vocabulary 

mastery and self-confidence in Speaking English are correlated. The 

research employed quantitative research methods. The research 

samples were selected by cluster random selection from two classes, 

K6 2022 and K7 2022, which included 37 second-year students from 

the English Education Study Program. The instruments included a 

speaking test to know the students' speaking skills, a vocabulary test 

to know the students’ vocabulary mastery, and a self-confidence 

questionnaire. The students’ highest score on vocabulary test was 

100, with the lowest score being 27. Moreover, the mean score on the 

student’s vocabulary test was 82. Based on the results above, the 

level of student’s vocabulary mastery was in the Very Good level in 

speaking English. Then, the student’s highest self-confidence score 

was 92, while the lowest was 70. Furthermore, the mean score of the 

student’s self-confidence was 81. According to self-confidence score 

interval, the student’s self-confidence in speaking English was 

Moderate. This research’s data analysis showed a significant value 

of 0.038 < 0.05 for speaking skills and vocabulary. It can be stated 

that there is a correlation between student’s vocabulary mastery and 

their speaking skills in English. Furthermore, the significant value 

for speaking skills and self-confidence is 0.483 > 0.05. It can be 

inferred that there is no correlation between self-confidence and 

their speaking skills in English. Moreover, based on the result of the 

testing, the simultaneous correlation between vocabulary mastery 

and self-confidence in speaking English was found that the Sig. 0.212 

> 0.05. as a result above, the third H0 hypothesis was accepted 

whereas the third Ha was rejected. Thus, there is no simultaneous 

correlation between vocabulary mastery and self-confidence in 

speaking English. 
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INTRODUCTION 

Speaking plays an important role in life because speaking is an activity that is 

carried out every day in verbal communication. According to Nunan et al., (2003, p. 

48), speaking is a productive oral skill that uses structured verbal statements to 

express meaning. Thus, speaking can be interpreted as a tool used to communicate, 

share information, and convey ideas or opinions to other people. In addition, Bailey 
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(2002, p. 121), mentions that speaking is the most basic human skill. Furthermore, 

Huebner (1960) in Hotimah (2020, p. 210), argues that speaking is a skill used by 

someone in everyday communication, whether at school or in the outdoors. 

Speaking is an important skill in English that must be acquired. The reason why 

speaking English is important is because, in this era of globalization, there have been 

drastic changes occur when people have a strong desire to achieve something. The 

desire will be achieved when they clearly express their ideas and opinions to other 

people. Rao (2019, p. 1) mentions that nowadays, English is widely spoken 

throughout the world. It means that English speaking skills are an important skill to 

be able to communicate well in this global world. 

However, having a simple conversation is not an easy process especially when 

speaking a new language as Thornbury (2005) states Speaking is a significant 

challenge for most language learners. Therefore, there are numerous challenges that 

students confront when learning to speak English. In speaking English, many 

students feel nervous, afraid of making mistakes, embarrassed to speak, lack of 

vocabulary mastery, and lack of self-confidence. Brown (2001, p. 269) mentions that 

one of the primary barriers that learners experience when learning to speak is the 

anxiety caused by the risk of saying something wrong, stupid, or incomprehensible. 

Moreover, other problems include grammar, vocabulary, pronunciation, accuracy, 

and fluency. These opinions are relevant to many expert opinions (see Meinawati et 

al., 2020; Harris, 1969; Brown, 2001; Mega & Sugiarto, 2020). Hughes (1989, p. 

110) also indicates there are several aspects concerning speaking which are 

pronunciation, grammar, vocabulary, fluency, and comprehensibility or accuracy. 

Based on Schmitt & McCarthy (1997, p. 140) students must know the word so 

that good communication can be maintained. Many factors may cause insecurity 

which also affects speaking skills, including the lack of vocabulary. The limited 

amount of vocabulary that students know can affect their speaking skills. Another 

factor that may influence speaking skills is self-confidence. Students have low self-

confidence when instructed to speak English because they are anxious, afraid, or 

embarrassed to express their feelings publicly (Brown, 2001, p. 269). Throughout the 

literature, there are various definitions for self-confidence. Generally, This definition 

contains a trust in one’s ability to perform (Bandura, 1977; Chemers et al., 2000; 

Clark et al., 2008 as cited in Greenacre et al., 2014, p. 3). Nety, Wahyuni & Nurhaeni 

(2020, p. 10) also mentioned that self-confidence is the deepest meaning of speaking. 

Hence, if students are not confident enough to speak, then the message or idea that 

want to convey to others will not be conveyed. Therefore, one of the obstacles to 

learning other languages is a lack of self-confidence. 

These phenomena have inspired a previous researcher to examine the 

contribution of vocabulary mastery and students’ self-confidence toward speaking 

skills conducted by Mega (2018). The results of the investigation revealed that there 

is a relationship between each variable. The existence of this positive relationship 

indicates that students’ vocabulary mastery and self-confidence tend to rise or fall in 

line with their speaking skills. The researcher used tests to collect data on speaking 

skills and a questionnaire to collect student confidence data with a population of all 

first-semester students, and 50 students were taken randomly as research samples. 
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Next, Hidayati (2021) has constructed research about the relationship between 

students’ self-confidence and speaking performance. The researcher employed two 

types of instruments to collect data from two variables. The instruments used were 

questionnaires and speaking tests. The findings demonstrate that self-confidence and 

speaking skills are positively related. It means that the relationship between the two 

variables indicates that 5th-semester students of IAIN Palangka Raya’s language 

department with high self-confidence will perform well in speaking. 

On the other hand, the research conducted by Seftiani et al., (2018) also 

examined the relationship between self-confidence and speaking ability. Theì findings 

oìf this reìseìarch reìveìaleìd theì poìsitiveì reìlatioìnship beìtweìeìn seìlf-coìnfideìnceì and 

speìaking ability in theì teìnth gradeì oìf SMAN 5 Kabupateìn Tangeìrang during theì 

2018/2019 acadeìmic yeìar. 

Theìn, Julianti (2020) reìseìarcheìd theì coìrreìlatioìn beìtweìeìn studeìnts’ voìcabulary 

masteìry and theìir speìaking ability. Foìlloìwing theì hypoìtheìtical teìsting, theì reìseìarch 

reìveìaleìd a poìsitiveì coìrreìlatioìn beìtweìeìn voìcabulary masteìry and speìaking skills. 

Thus, theì preìvioìus reìseìarch deìmoìnstrateìd that theì coìrreìlatioìn beìtweìeìn studeìnts’ 

voìcabulary masteìry and speìaking ability in theì seìcoìnd seìmeìsteìr oìf theì eìleìveìnth gradeì 

at SMAN 17 Bandar Lampung in theì acadeìmic yeìar 2019/2020 is valid. 

Lastly, Putri & Reìfnaldi (2020) reìseìarcheìd toì inveìstigateì theì coìrreìlatioìn beìtweìeìn 

studeìnts’ voìcabulary masteìry and speìaking ability. Theì reìseìarch discoìveìreìd that 

studeìnts’ voìcabulary masteìry and speìaking ability weìreì fair. Furtheìrmoìreì, theìreì was 

a significant coìrreìlatioìn beìtweìeìn studeìnts’ voìcabulary masteìry and speìaking ability. 

Many studieìs haveì beìeìn coìnducteìd toì deìteìrmineì theì reìlatioìnship beìtweìeìn seìlf-

coìnfideìnceì and speìaking ability, as weìll as voìcabulary masteìry and speìaking ability. 

It shoìws that speìaking skill is poìsitiveìly coìrreìlateìd with seìveìral variableìs such as 

voìcabulary masteìry and seìlf-coìnfideìnceì. Hoìweìveìr, theìreì areì still feìw reìseìarch has 

beìeìn coìnducteìd oìn theì coìrreìlatioìn beìtweìeìn voìcabulary masteìry and seìlf-coìnfideìnceì 

in speìaking Eìnglish, particularly at theì univeìrsity leìveìl. Thus, this study fills a gap by 

eìxploìring theì coìrreìlatioìn beìtweìeìn voìcabulary masteìry and seìlf-coìnfideìnceì in 

speìaking Eìnglish. 

 

RESEARCH METHOD  

Undeìr theì quantitativeì reìseìarch approìach, this reìseìarch is cateìgoìrizeìd intoì 

coìrreìlatioìnal study deìsign. Quantitativeì reìseìarch is theì coìlleìctioìn and analysis oìf 

numeìrical data in oìrdeìr toì deìscribeì, eìxplain, preìdict oìr coìntroìl speìcific pheìnoìmeìna oìf 

inteìreìst. Theì first steìp oìf this reìseìarch is toì stateì theì hypoìtheìseìs toì beì inveìstigateìd 

and speìcify theì reìseìarch meìthoìdoìloìgieìs that will beì eìmploìyeìd toì carry oìut theì 

reìseìarch (Gay eìt al., 2012, p. 7). Gay eìt al., (2012, p. 204) meìntioìn that coìrreìlatioìnal 

reìseìarch is theì reìseìarch that eìntails coìlleìcting data toì eìstablish wheìtheìr and toì what 

eìxteìnt theì reìlatioìnship eìxists beìtweìeìn twoì oìr moìreì variableìs can beì meìasureìd. This 

reìseìarch was a coìrreìlatioìnal deìsign and useìd quantitativeì reìseìarch meìthoìds. 

This reìseìarch includeìd teìn classeìs oìf seìcoìnd-yeìar studeìnts eìngageìd in theì Public 

Speìaking coìurseì at Univeìrsitas Neìgeìri Padang’s Eìnglish Languageì Eìducatioìn Study 

Proìgram froìm K1 toì K10 2022. Theì reìseìarch sampleìs weìreì seìleìcteìd by clusteìr 

randoìm seìleìctioìn froìm twoì classeìs, K6 2022 and K7 2022, which includeìd 37 

seìcoìnd-yeìar studeìnts froìm theì Eìnglish Eìducatioìn Study Proìgram. 
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Theì instrumeìnts that theì reìseìarcheìr useìd in this reìseìarch weìreì teìsts and 

queìstioìnnaireìs. Toì coìlleìct theì data, theì reìseìarcheìr coìnducteìd theì reìseìarch using 

individual teìsts toì deìteìrmineì studeìnts’ speìaking skills and voìcabulary masteìry. Theìn, 

a cloìseìd-eìndeìd queìstioìnnaireì useìd in this reìseìarch is an instrumeìnt foìr coìlleìcting data 

oìn studeìnt’s seìlf-coìnfideìnceì by using Likeìrt Scaleì. Toì deìteìrmineì theì validity oìf theì 

instrumeìnts, theì reìseìarcheìr eìmploìyeìd coìnteìnt validity and askeìd eìxpeìrts toì asseìss 

wheìtheìr theì instrumeìnts’ iteìms in teìrms oìf coìnteìnt and goìals weìreì valid and 

approìpriateì foìr useì. Afteìr reìvising theì validatoìr’s deìscriptioìn oìf theì indicatoìrs, theì 

reìseìarcheìr gatheìrs data in theì asseìssmeìnt foìrmat. Foìr theì speìaking teìst, theì reìseìarcheìr 

useìd inteìrrateìr reìliability. Meìanwhileì, foìr theì voìcabulary teìst and seìlf-coìnfideìnceì doì 

noìt neìeìd reìliability teìst anymoìreì beìcauseì oìf that was adapteìd froìm theì preìvioìus 

reìseìarch. 

 

RESULT AND DISCUSSION 

Research Findings 

 Theìreì weìreì threìeì diffeìreìnt instrumeìnts teìsteìd as part oìf theì data coìlleìctioìn 

proìceìss beìfoìreì theì reìseìarcheìr teìsteìd theì hypoìtheìsis. Theì tableì beìloìw shoìws theì reìsults 

oìf thoìseì teìsts that coìlleìcteìd by theì reìseìarcheìr. 

1. Student’s vocabulary mastery level in speaking English 

Theì reìseìarcheìr coìlleìcteìd data oìn studeìnts’ voìcabulary masteìry using 

an adoìpteìd Voìcabulary Leìveìl Teìst by Weìbb eìt al., (2017). Theì leìveìl oìf 

voìcabulary masteìry in this reìseìarch has foìur leìveìls that areì poìoìr, goìoìd, veìry 

goìoìd, and eìxceìlleìnt. Theì foìlloìwing tableì displays theì reìsults oìf theì 

voìcabulary teìst: 

Table 3.2 

Student’s Vocabulary Test Results 

No Students Score Level 

1 Studeìnt 1 100 Eìxceìlleìnt 

2 Studeìnt 2 98 Eìxceìlleìnt 

3 Studeìnt 3 97 Eìxceìlleìnt 

4 Studeìnt 4 95 Eìxceìlleìnt 

5 Studeìnt 5 95 Eìxceìlleìnt 

6 Studeìnt 6 95 Eìxceìlleìnt 

7 Studeìnt 7 93 Veìry Goìoìd 

8 Studeìnt 8 93 Veìry Goìoìd 

9 Studeìnt 9 93 Veìry Goìoìd 

10 Studeìnt 10 93 Veìry Goìoìd 

11 Studeìnt 11 93 Veìry Goìoìd 

12 Studeìnt 12 90 Veìry Goìoìd 

13 Studeìnt 13 90 Veìry Goìoìd 

14 Studeìnt 14 90 Veìry Goìoìd 

15 Studeìnt 15 90 Veìry Goìoìd 

16 Studeìnt 16 87 Veìry Goìoìd 

17 Studeìnt 17 87 Veìry Goìoìd 

18 Studeìnt 18 85 Veìry Goìoìd 
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19 Studeìnt 19 85 Veìry Goìoìd 

20 Studeìnt 20 83 Veìry Goìoìd 

21 Studeìnt 21 82 Veìry Goìoìd 

22 Studeìnt 22 80 Veìry Goìoìd 

23 Studeìnt 23 80 Veìry Goìoìd 

24 Studeìnt 24 80 Veìry Goìoìd 

25 Studeìnt 25 77 Goìoìd 

26 Studeìnt 26 77 Goìoìd 

27 Studeìnt 27 75 Goìoìd 

28 Studeìnt 28 75 Goìoìd 

29 Studeìnt 29 73 Goìoìd 

30 Studeìnt 30 73 Goìoìd 

31 Studeìnt 31 72 Goìoìd 

32 Studeìnt 32 72 Goìoìd 

33 Studeìnt 33 70 Goìoìd 

34 Studeìnt 34 70 Goìoìd 

35 Studeìnt 35 63 Poìoìr 

36 Studeìnt 36 53 Poìoìr 

37 Studeìnt 37 27 Poìoìr 

Mean Score 82 Very Good 

Froìm theì Tableì 3.2 aboìveì, theì studeìnt’s higheìst scoìreì oìf voìcabulary 

teìst was 100, with theì loìweìst scoìreì 27. Moìreìoìveìr, theì meìan scoìreì oìf theì 

studeìnt’s voìcabulary teìst was 82. Baseìd oìn theì inteìrval oìf voìcabulary inteìrval 

scoìreìs, theì leìveìl oìf studeìnt’s voìcabulary masteìry was in theì Veìry Goìoìd leìveìl. 

Froìm theì reìsults that haveì beìeìn eìxplaineìd aboìveì, it can beì coìncludeìd that in 

this reìseìarch, theì reìseìarcheìr foìund that theì studeìnts moìstly haveì a Veìry Goìoìd 

voìcabulary masteìry leìveìl in speìaking Eìnglish. 

2. Student’s self-confidence in speaking English 

Toì coìlleìct theì data oìn studeìnts’ seìlf-coìnfideìnceì, theì reìseìarcheìr useìd 

an adoìpteìd seìlf-coìnfideìnceì queìstioìnnaireì by Burtoìn & Platts (2006) and 

Finch (2004). Theì leìveìl oìf seìlf-coìnfideìnceì in this reìseìarch has threìeì leìveìls 

that areì loìw, moìdeìrateì, and high. Theì tableì beìloìw shoìws theì reìsults oìf theì 

seìlf-coìnfideìnceì queìstioìnnaireì: 

Table 3.3 

Student’s Self-Confidence Results 

No Students Score Level 

1 Studeìnt 1 92 High 

2 Studeìnt 2 88 High 

3 Studeìnt 3 88 High 

4 Studeìnt 4 86 High 

5 Studeìnt 5 85 Moìdeìrateì 

6 Studeìnt 6 84 Moìdeìrateì 

7 Studeìnt 7 84 Moìdeìrateì 

8 Studeìnt 8 83 Moìdeìrateì 

9 Studeìnt 9 83 Moìdeìrateì 
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10 Studeìnt 10 83 Moìdeìrateì 

11 Studeìnt 11 83 Moìdeìrateì 

12 Studeìnt 12 83 Moìdeìrateì 

13 Studeìnt 13 82 Moìdeìrateì 

14 Studeìnt 14 82 Moìdeìrateì 

15 Studeìnt 15 82 Moìdeìrateì 

16 Studeìnt 16 82 Moìdeìrateì 

17 Studeìnt 17 82 Moìdeìrateì 

18 Studeìnt 18 81 Moìdeìrateì 

19 Studeìnt 19 80 Moìdeìrateì 

20 Studeìnt 20 80 Moìdeìrateì 

21 Studeìnt 21 80 Moìdeìrateì 

22 Studeìnt 22 79 Moìdeìrateì 

23 Studeìnt 23 79 Moìdeìrateì 

24 Studeìnt 24 79 Moìdeìrateì 

25 Studeìnt 25 79 Moìdeìrateì 

26 Studeìnt 26 79 Moìdeìrateì 

27 Studeìnt 27 79 Moìdeìrateì 

28 Studeìnt 28 78 Moìdeìrateì 

29 Studeìnt 29 78 Moìdeìrateì 

30 Studeìnt 30 77 Loìw 

31 Studeìnt 31 77 Loìw 

32 Studeìnt 32 77 Loìw 

33 Studeìnt 33 77 Loìw 

34 Studeìnt 34 75 Loìw 

35 Studeìnt 35 74 Loìw 

36 Studeìnt 36 73 Loìw 

37 Studeìnt 37 70 Loìw 

Mean Score 81 Moderate 

Baseìd oìn Tableì 3.3 aboìveì, theì studeìnt’s higheìst scoìreì oìf seìlf-

coìnfideìnceì was 92, whileì theì loìweìst scoìreì oìf studeìnt’s seìlf-coìnfideìnceì was 

70. Furtheìrmoìreì, theì meìan scoìreì oìf theì studeìnt’s seìlf-coìnfideìnceì was 81. 

Baseìd oìn theì inteìrval oìf seìlf-coìnfideìnceì scoìreì, theì leìveìl oìf studeìnt’s seìlf-

coìnfideìnceì was in theì Moìdeìrateì leìveìl. Thus, it can beì coìncludeìd that in this 

reìseìarch, theì reìseìarcheìr foìund that theì studeìnts moìstly haveì a Moìdeìrateì seìlf-

coìnfideìnceì leìveìl in speìaking Eìnglish. 

3. The correlation between student’s vocabulary mastery and student’s 

speaking skills in speaking English 

a) Theì reìsult oìf theì noìrmality teìst 

Theì noìrmality teìst is useìd toì deìteìrmineì theì noìrmality oìf data 

by eìxamining wheìtheìr eìach variableì groìup foìlloìws a noìrmal 

distributioìn. In this reìseìarch, theì reìseìarcheìr useìd theì Koìlmoìgoìroìv-

Smirnoìv noìrmality teìst toì ideìntify theì reìsidual valueì’s noìrmality. 

Theìreì areì twoì criteìria oìf theì noìrmality teìst; if it has a significat valueì 

moìreì than 0.05 (Sig. >0.05), it meìans that theì data areì distributeìd 



The Correlation between Vocabulary Mastery – Merry Dian Safitri1, Edi Trisno2 

JELT, 13(3), 1003-1016  1009 

noìrmally. Oìn theì coìntrary, if theì leìveìl oìf a significant valueì is leìss 

than 0.05 (Sig. <0.05), it meìans that theì data areì noìt distributeìd 

noìrmally. Theì noìrmality teìst reìsult areì displayeìd in theì foìlloìwing 

tableì: 

Table 3.4 

Kolmogorov-Smirnov Normality Test 

One-Sample Kolmogorov-Smirnov Test 

 Speìaking Voìcabulary Coìnfideìnceì 

Unstandardizeìd 

Reìsidual 

N 37 37 37 37 

Noìrmal Parameìteìrsa,b Meìan 79.78 81.92 80.62 .0000000 

Std. 

Deìviatioìn 

9.612 14.219 4.336 9.18304188 

Moìst Eìxtreìmeì 

Diffeìreìnceìs 

Absoìluteì .131 .120 .102 .086 

Poìsitiveì .113 .102 .102 .064 

Neìgativeì -.131 -.120 -.094 -.086 

Teìst Statistic .131 .120 .102 .086 

Asymp. Sig. (2-taileìd) .112c .194c .200c,d .200c,d 

a. Teìst distributioìn is Noìrmal. 

b. Calculateìd froìm data. 

c. Lillieìfoìrs Significanceì Coìrreìctioìn. 

d. This is a loìweìr boìund oìf theì trueì significanceì. 

Baseìd oìn theì reìsult oìf theì noìrmality teìst shoìwn in theì tableì 

aboìveì, theì significanceì valueì oìf Voìcabulary Masteìry (X1) is 0.194 > 

0.05; studeìnt’s Seìlf-Coìnfideìnceì (X2) is 0.200 > 0.05; and Speìaking 

Skills (Y) is 0.112 > 0.05 was 0.112>0.05. It can beì coìncludeìd that 

theì data was distributeìd noìrmally. 

b) Theì reìsult oìf theì lineìarity teìst 

Theì lineìarity teìst is useìd toì knoìw wheìtheìr theì variableìs areì 

coìrreìlateìd lineìarly oìr noìt. In this reìseìarch, theì lineìarity teìst is teìsteìd by 

using theì SPSS 26 foìr Windoìws. Theìreì areì twoì criteìria oìf theì lineìarity 

teìst; if it has a significant valueì moìreì than 0.05 (Sig. >0.05) it meìans 

that theì reìlatioìnship beìtweìeìn variableìs can beì eìxpreìsseìd as lineìar. Oìn 

theì coìntrary, if theì leìveìl oìf a significant valueì is leìss than 0.05 (Sig. 

<0.05), theì variableìs haveì noì lineìar reìlatioìnship. Theì lineìarity teìst 

reìsult can beì seìeìn in theì foìlloìwing tableì: 

ANOVA Table 

 Sum oìf Squareìs df Meìan Squareì F Sig. 

Speìaking * Voìcabulary Beìtweìeìn 

Groìups 

(Coìmbineìd) 1770.804 18 98.378 1.138 .393 

Lineìarity 289.393 1 289.393 3.349 .084 

Deìviatioìn 

froìm 

Lineìarity 

1481.411 17 87.142 1.008 .491 

Within Groìups 1555.467 18 86.415   

Toìtal 3326.270 36    
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Baseìd oìn theì tableì aboìveì, theì significanceì valueì oìf theì 

lineìarity was 0.84, which is moìreì than 0.05. It indicateìd that theì twoì 

variableìs, which areì Speìaking Skills and Voìcabulary Masteìry haveì a 

lineìar reìlatioìnship. 

Table 3.6 

Linearity Test between Speaking Skill and Self-Confidence 

ANOVA Table 

 Sum oìf Squareìs df Meìan Squareì F Sig. 

Speìaking * Coìnfideìnceì Beìtweìeìn 

Groìups 

(Coìmbineìd) 1940.137 15 129.342 1.960 .077 

Lineìarity .180 1 .180 .003 .959 

Deìviatioìn 

froìm 

Lineìarity 

1939.957 14 138.568 2.099 .060 

Within Groìups 1386.133 21 66.006   

Toìtal 3326.270 36    

Baseìd oìn theì tableì aboìveì, theì significanceì valueì oìf theì 

lineìarity was 0.959, which is moìreì than 0.05. It indicateìd that theì twoì 

variableìs, which areì Speìaking Skills and Seìlf-Coìnfideìnceì haveì a 

lineìar reìlatioìnship. 

c) Teìsting Hypoìtheìsis 

Afteìr theì noìrmality and lineìarity teìsts weìreì doìneì, it can beì 

coìncludeìd that theì data was noìrmally distributeìd and eìach variableì 

had lineìar reìlatioìnships. Theìn, theì reìseìarcheìr teìsteìd a Peìarsoìn Proìduct 

Moìmeìnt. Theì Peìarsoìn Proìduct Moìmeìnt is toì deìteìrmineì theì streìngth oìf 

theì reìlatioìnship beìtweìeìn twoì variableìs (singleì coìrreìlatioìn). Theì 

significanceì valueì was useìd toì preìdict theì coìrreìlatioìn beìtweìeìn theì 

variableìs as foìlloìws. If theì significant valueì is leìss than (<0.05), theìreì 

is a reìlatioìnship and Ha is acceìpteìd. Whileì, if theì significant valueì is 

moìreì than (>0.05), theìreì is noì reìlatioìnship and H0 is acceìpteìd. Theì 

reìsult oìf theì coìrreìlatioìn beìtweìeìn studeìnt’s voìcabulary masteìry and 

studeìnt’s speìaking skills in speìaking Eìnglish can beì seìeìn in theì tableì 

beìloìw: 

Table 3.7 

Pearson Product Moment Test 

Correlations 

 Speìaking Voìcabulary Coìnfideìnceì 

Peìarsoìn 

Coìrreìlatioìn 

Speìaking 1.000 .295 -.007 

Voìcabulary .295 1.000 -.085 

Coìnfideìnceì -.007 -.085 1.000 

Sig. (1-taileìd) Speìaking . .038 .483 

Voìcabulary .038 . .308 

Coìnfideìnceì .483 .308 . 

N Speìaking 37 37 37 

Voìcabulary 37 37 37 

Coìnfideìnceì 37 37 37 
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Baseìd oìn theì reìsult aboìveì, theì significanceì valueì oìf speìaking 

skills and voìcabulary masteìry is 0.038, which is sig. < 0.05. It can beì 

coìncludeìd that theì first H0 is reìjeìcteìd and theì first Ha is acceìpteìd. 

Theìreìfoìreì, theìreì is a coìrreìlatioìn beìtweìeìn studeìnt voìcabulary masteìry 

and speìaking skills in speìaking Eìnglish. 

4. The correlation between student’s self-confidence and student’s speaking 

skills in speaking English 

This teìst is alsoì a part oìf theì Peìarsoìn Proìduct Moìmeìnt beìfoìreì. Theì 

Peìarsoìn Proìduct Moìmeìnt is toì deìteìrmineì theì streìngth oìf theì reìlatioìnship 

beìtweìeìn twoì variableìs (singleì coìrreìlatioìn). Theì significanceì valueì was useìd 

toì preìdict theì coìrreìlatioìn beìtweìeìn theì variableìs as foìlloìws. If theì significanceì 

valueì is leìss than (<0.05), theìreì is a reìlatioìnship and Ha is acceìpteìd. Whileì, if 

theì significanceì valueì is moìreì than (>0.05), theìreì is noì reìlatioìnship and H0 is 

acceìpteìd. Theì reìsult oìf theì coìrreìlatioìn beìtweìeìn studeìnt’s seìlf-coìnfideìnceì and 

studeìnt’s speìaking skills in speìaking Eìnglish can beì seìeìn in theì tableì beìloìw: 

Table 3.7 

Pearson Product Moment Test 

Correlations 

 Speìaking Voìcabulary Coìnfideìnceì 

Peìarsoìn 

Coìrreìlatioìn 

Speìaking 1.000 .295 -.007 

Voìcabulary .295 1.000 -.085 

Coìnfideìnceì -.007 -.085 1.000 

Sig. (1-taileìd) Speìaking . .038 .483 

Voìcabulary .038 . .308 

Coìnfideìnceì .483 .308 . 

N Speìaking 37 37 37 

Voìcabulary 37 37 37 

Coìnfideìnceì 37 37 37 

Baseìd oìn theì reìsult aboìveì, theì significanceì valueì oìf speìaking skills 

and seìlf-coìnfideìnceì is 0.483, which is sig. > 0.05. It can beì coìncludeìd that theì 

seìcoìnd H0 is acceìpteìd and theì seìcoìnd Ha is reìjeìcteìd. Theìreìfoìreì, theìreì is noì 

coìrreìlatioìn beìtweìeìn seìlf-coìnfideìnceì and studeìnts’ speìaking skills in speìaking 

Eìnglish. 

5. The simultaneous correlation between vocabulary mastery and self-

confidence in speaking English 

Theì reìseìarcheìr has coìnducteìd theì Peìarsoìn Proìduct Moìmeìnt teìst toì 

deìteìrmineì theì coìrreìlatioìn beìtweìeìn twoì variableìs. Theìn, reìseìarcheìrs coìnducteìd 

theì Multipleì Lineìar Reìgreìssioìn teìst. Multipleì Lineìar Reìgreìssioìn is useìd toì 

asseìss theì streìngth oìf seìveìral indeìpeìndeìnt variableìs and oìneì deìpeìndeìnt 

variableì (multipleì coìrreìlatioìn). Theì indeìpeìndeìnt variableìs in this reìseìarch 

weìreì Voìcabulary Masteìry (X1) and Seìlf-Coìnfideìnceì (X2), whileì theì 

deìpeìndeìnt variableì was Speìaking Skills (Y). Theìseì analyseìs weìreì carrieìd oìut 

using SPSS 26 foìr Windoìws. Theì coìrreìlatioìn beìtweìeìn indeìpeìndeìnt variableìs, 

simultaneìoìusly, and theì deìpeìndeìnt variableì can beì proìveìn if theì significanceì 

valueì is leìss than 0.05 (Sig. <0.05).  Theì reìsults oìf multivariateì coìrreìlatioìn 
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analysis beìtweìeìn twoì indeìpeìndeìnt variableìs, simultaneìoìusly, and oìneì 

deìpeìndeìnt variableì can beì seìeìn in theì foìlloìwing tableì: 

Table 3.8 

Multiple Linear Regression Test 

ANOVAa 

Moìdeìl Sum oìf Squareìs Df Meìan Squareì F Sig. 

1 Reìgreìssioìn 290.453 2 145.226 1.626 .212b 

Reìsidual 3035.817 34 89.289   

Toìtal 3326.270 36    

a. Deìpeìndeìnt Variableì: Speìaking 

b. Preìdictoìrs: (Coìnstant), Coìnfideìnceì, Voìcabulary 

 

As can beì seìeìn froìm Tableì 3.8 aboìveì, theì significanceì valueì is 0.212 

which is moìreì than 0.05 (> 0.05). It meìans that theì coìrreìlatioìn beìtweìeìn theì 

indeìpeìndeìnt variableìs, simultaneìoìusly, and theì deìpeìndeìnt variableì cannoìt beì 

proìveìn. Theìreìfoìreì, it can beì coìncludeìd that theìreì is noì simultaneìoìus 

coìrreìlatioìn beìtweìeìn voìcabulary masteìry and seìlf-coìnfideìnceì in speìaking 

Eìnglish. Thus, it meìans that theì third H0 is acceìpteìd and theì third Ha is 

reìjeìcteìd. 

Table 3.9 

Significance Level of the Variables 

Model Summaryb 

Moìdeìl R R Squareì Adjusteìd R Squareì Std. Eìrroìr oìf theì Eìstimateì 

1 .296a .087 .034 9.449 

a. Preìdictoìrs: (Coìnstant), Coìnfideìnceì, Voìcabulary 

b. Deìpeìndeìnt Variableì: Speìaking 

Table 4.0 

Strength of Relationship 

Theì Scoìreì oìf Coìrreìlatioìn Coìeìfficieìnt (r) Streìngth oìf Coìrreìlatioìn 

0 – 0.19 Noì-Veìry loìw coìrreìlatioìn 

0.20 – 0.39 Loìw coìrreìlatioìn 

0.40 – 0.59 Moìdeìrateìly coìrreìlatioìn 

0.60 – 0.79 Stroìng coìrreìlatioìn 

0.80 oìr greìateìr Veìry stroìng coìrreìlatioìn 

Baseìd oìn theì Tableì 3.9 aboìveì, theì valueì oìf Adj. R Squareì shoìws that 

theì significanceì leìveìl in theì reìseìarch variableì is 0.34. It meìans that theì 

eìffeìctiveì coìntributioìn oìf voìcabulary masteìry and seìlf-coìnfideìnceì in speìaking 

Eìnglish was 34%, whileì theì oìtheìr 66% is may influeìnceìd by theì oìtheìr 

variableìs that noìt eìxamineìd in this reìseìarch. Moìreìoìveìr, theì coìrreìlatioìn 

coìeìfficieìnt (r) that is shoìwn in Tableì 3.8, which is 0.296, indicateìs theì leìveìl 

oìf coìrreìlatioìn beìtweìeìn theìseì variableìs was rateìd as Loìw coìrreìlatioìn. 

Discussion 

Accoìrding toì theì findings oìf this reìseìarch, theì higheìst scoìreì oìn theì voìcabulary 

teìst was 100 and theì loìweìst scoìreì was 27. Theì studeìnt’s voìcabulary teìst reìsulteìd in a 

meìan scoìreì oìf 82 with Veìry Goìoìd cateìgoìrieìs. Neìxt, theì reìsult oìf seìlf-coìnfideìnceì 
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scoìreìs reìveìaleìd that theì higheìst was 92 and theì loìweìst was 70. In this study, theì meìan 

scoìreì foìr studeìnt seìlf-coìnfideìnceì was 81, classifieìd as Moìdeìrateì. 

Furtheìrmoìreì, theì reìsults oìf theì reìseìarch analysis using theì Multipleì Lineìar 

Reìgreìssioìn teìst reìveìaleìd that theìreì is noì simultaneìoìus coìrreìlatioìn beìtweìeìn 

voìcabulary masteìry and seìlf-coìnfideìnceì in speìaking Eìnglish, as shoìwn in theì tableì, 

with a significanceì valueì oìf 0.212, which is greìateìr than 0.05. It signifieìs that theì 

simultaneìoìus coìrreìlatioìn oìf theì indeìpeìndeìnt factoìrs and theì deìpeìndeìnt variableì 

cannoìt beì deìmoìnstrateìd. As a reìsult, theìreì is noì coìrreìlatioìn beìtweìeìn voìcabulary 

masteìry and seìlf-coìnfideìnceì in speìaking Eìnglish. This meìans that theì third H0, which 

claims that theìreì is noì simultaneìoìus coìrreìlatioìn beìtweìeìn voìcabulary coìmpeìteìnceì and 

seìlf-coìnfideìnceì in speìaking Eìnglish, has beìeìn acceìpteìd, wheìreìas theì third Ha has 

beìeìn reìjeìcteìd. 

Theì finding oìf this reìseìarch shoìweìd that voìcabulary masteìry and seìlf-

coìnfideìnceì oìnly coìntributeì veìry minimally toì speìaking Eìnglish. It can beì seìeìn baseìd 

oìn theì reìsult oìf theì coìrreìlatioìn coìeìfficieìnt (r) that is shoìwn in Tableì 3.8, which is 

0.296, indicating theì leìveìl oìf coìrreìlatioìn beìtweìeìn theìseì variableìs was rateìd as Loìw 

coìrreìlatioìn. Althoìugh theì purpoìseì and theì analysis oìf this reìseìarch areì theì sameì as 

theì reìseìarch coìnducteìd by Meìga (2018), it has diffeìreìnt reìsults. 

Theì reìseìarch aims toì deìteìrmineì theì assoìciatioìn beìtweìeìn voìcabulary masteìry 

and seìlf-coìnfideìnceì in speìaking Eìnglish. Theì Peìarsoìn Proìduct Moìmeìnt and Multipleì 

Lineìar Reìgreìssioìn weìreì alsoì eìmploìyeìd in theì analysis toì teìst theì reìseìarch hypoìtheìsis. 

Meìga (2018) discoìveìreìd a poìsitiveì assoìciatioìn beìtweìeìn voìcabulary masteìry and seìlf-

coìnfideìnceì in speìaking Eìnglish. Theì eìxisteìnceì oìf this poìsitiveì link indicateìs that 

studeìnts’ voìcabulary masteìry and seìlf-coìnfideìnceì riseì oìr fall in lineì with theìir 

speìaking skills. Oìn theì coìntrary, theì findings oìf this study shoìw that voìcabulary 

masteìry and seìlf-coìnfideìnceì doì noìt seìeìm toì riseì oìr fall with studeìnts’ speìaking skills. 

Theì reìasoìn theì reìseìarcheìr’s reìsults diffeìr froìm eìarlieìr studieìs is dueì toì theì 

varieìd sampleìs, including theì amoìunt oìf sampleìs and theì instrumeìnts eìmploìyeìd. Theì 

sampleì oìf this reìseìarch was 37 studeìnts, whileì theì preìvioìus reìseìarch coìnducteìd by 

Meìga (2018) was 50 studeìnts. In additioìn, theì instrumeìnts useìd weìreì alsoì diffeìreìnt, 

althoìugh theì reìseìarcheìr doì noìt knoìw eìxactly what oìral speìaking teìst and voìcabulary 

teìst useìd by Meìga (2018) as it was noìt cleìarly stateìd. It can alsoì beìcoìmeì theì factoìrs 

that influeìnceìd why this reìseìarch was noìt coìrreìlateìd. 

Hoìweìveìr, theìreì is a poìsitiveì coìrreìlatioìn beìtweìeìn voìcabulary masteìry and 

speìaking skills. This stateìmeìnt baseìd oìn theì reìsult oìf theì analysis shoìweìd that theì 

significanceì valueì oìf speìaking skills and voìcabulary masteìry was 0.038, which is theì 

sig. < 0.05. It can beì coìncludeìd that theìreì is a coìrreìlatioìn beìtweìeìn voìcabulary 

masteìry and speìaking skills. Theìreìfoìreì, anoìtheìr poìssibility is that studeìnts can 

practiceì oìr improìveì theìir speìaking skills by masteìring voìcabulary. Luoìma (2004) 

stateìs that sinceì speìaking is doìneì in reìal-timeì, studeìnts areì highly reìquireìd toì haveì 

theì ability toì plan, proìceìss, and proìduceì a foìreìign languageì. In additioìn, Nunan eìt al., 

(2003, p. 55) argueì that teìacheìrs shoìuld proìvideì studeìnts with eìxeìrciseìs that can 

improìveì theìir skills and instil theì mind-seìt that making mistakeìs is a natural part oìf 

leìarning toì speìak a neìw languageì. Accoìrding toì theì eìxpeìrts’ oìpinioìns aboìveì, 

speìaking shoìuld beì reìheìarseìd and reìpeìateìd multipleì timeìs. It deìpeìnds noìt just oìn theì 
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studeìnts’ seìlf-coìnfideìnceì, but alsoì oìn theìir voìcabulary masteìry and speìaking 

practiceì. 

CONCLUSION 

Theì purpoìseì oìf this reìseìarch is toì asceìrtain wheìtheìr voìcabulary masteìry and seìlf-

coìnfideìnceì in Speìaking Eìnglish areì coìrreìlateìd. Theì reìseìarch eìmploìyeìd quantitativeì 

reìseìarch meìthoìds. Theì reìseìarch sampleìs weìreì seìleìcteìd by clusteìr randoìm seìleìctioìn 

froìm twoì classeìs, K6 2022 and K7 2022, which includeìd 37 seìcoìnd-yeìar studeìnts 

froìm theì Eìnglish Eìducatioìn Study Proìgram. Theì instrumeìnts includeìd a speìaking teìst 

toì knoìw theì studeìnts' speìaking skills, a voìcabulary teìst toì knoìw theì studeìnts’ 

voìcabulary masteìry, and a seìlf-coìnfideìnceì queìstioìnnaireì.  

Theì studeìnts’ higheìst scoìreì oìn voìcabulary teìst was 100, with theì loìweìst scoìreì 

beìing 27. Moìreìoìveìr, theì meìan scoìreì oìn theì studeìnt’s voìcabulary teìst was 82. Baseìd 

oìn theì reìsults aboìveì, theì leìveìl oìf studeìnt’s voìcabulary masteìry was in theì Veìry Goìoìd 

leìveìl in speìaking Eìnglish. Theìn, theì studeìnt’s higheìst seìlf-coìnfideìnceì scoìreì was 92, 

whileì theì loìweìst was 70. Furtheìrmoìreì, theì meìan scoìreì oìf theì studeìnt’s seìlf-

coìnfideìnceì was 81. Accoìrding toì seìlf-coìnfideìnceì scoìreì inteìrval, theì studeìnt’s seìlf-

coìnfideìnceì in speìaking Eìnglish was Moìdeìrateì. 

This reìseìarch’s data analysis shoìweìd a significant valueì oìf 0.038 < 0.05 foìr 

speìaking skills and voìcabulary. It can beì stateìd that theìreì is a coìrreìlatioìn beìtweìeìn 

studeìnt’s voìcabulary masteìry and theìir speìaking skills in Eìnglish. Furtheìrmoìreì, theì 

significant valueì foìr speìaking skills and seìlf-coìnfideìnceì is 0.483 > 0.05. It can beì 

infeìrreìd that theìreì is noì coìrreìlatioìn beìtweìeìn seìlf-coìnfideìnceì and theìir speìaking skills 

in Eìnglish. Moìreìoìveìr, baseìd oìn theì reìsult oìf theì teìsting, theì simultaneìoìus coìrreìlatioìn 

beìtweìeìn voìcabulary masteìry and seìlf-coìnfideìnceì in speìaking Eìnglish was foìund that 

theì Sig. 0.212 > 0.05. as a reìsult, theì third H0 hypoìtheìsis was acceìpteìd wheìreìas theì 

third Ha was reìjeìcteìd. Thus, theìreì is noì simultaneìoìus coìrreìlatioìn beìtweìeìn voìcabulary 

masteìry and seìlf-coìnfideìnceì in speìaking Eìnglish. 
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