
 

 
Volume 13 No. 1 p 158-168 

Journal of English Language Teaching 
EISSN 2302-3198 

Published by Jurusan Bahasa dan Sastra Inggris  

FBS Universitas Negeri Padang 
available at http://ejournal.unp.ac.id/index.php/jelt 

 

 

 

UNP JOURNAL 

 

The Causal Relationship between EFL Student’s Self Efficacy and EFL 

Student’s Writing Ability in Paragraph Writing Class at English Department of 

Universitas Negeri Padang 

Dian Pratiwi1 and Ririn ovilia2 

Universitas Negeri Padang 

Correspondence Email: Dian898999@gmail.com  

 

Article History  Abstract 
Submitted: 2024-01-26 

Accepted: 2024-02-21 

Published: 2024-02-21 

 This research addresses the challenges students face in 

English writing, marked by anxiety, worry, and perceived 

deficiencies in linguistics, grammar, and vocabulary. The 

study investigates the causal relationship between 

students' self-efficacy and writing abilities in the context 

of English as a Foreign Language (EFL) students. 

Utilizing a causality design and quantitative descriptive 

methodology, researchers from Universitas Negeri Padang 

found a significant correlation between self-efficacy and 

writing ability. The study concludes that 26.3% of the 

variance in writing ability is attributable to self-efficacy, 

supported by a high correlation value (0.513) and a 

significance level below 0.05. Acceptance of hypotheses 

(H1, H2, and H3) underscores the influential role of self-

efficacy in students' writing ability. In essence, the 

research confirms that students' belief in themselves 

significantly impacts their effectiveness in English 

writing. Put simply, heightened self-efficacy correlates 

with improved English writing ability among students. 
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INTRODUCTION  

One of the demands of English education students to complete their studies is 

to write a thesis. One of the four English skills that affects a student's ability to finish 

their thesis is writing. According to Dalman (2015), writing is a kind of 

communication that entails sending messages (information) to other people via 

written. Students can express and relate to their own thoughts and feelings through 

writing exercises. In addition, writing can help students encourage their creativity and 

exploration. Students must develop their writing abilities since they can utilise them 

to communicate with others and convey their thoughts or feelings in writing. 

Paragraph writing is a required course in the English Education Study Program 

at Universitas negeri padang . In paragraph writing classes, students learn the theory 

and practice of writing effective paragraphs. Students will be introduced to strong 

paragraph ideas, including the construction of powerful topic sentences, supporting 
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sentences, and concluding sentences. Students also acquire knowledge of concepts, 

unity, and cohesion. At the conclusion of this paragraph writing course, students will 

write an essay to assess their writing skills obtained throughout the course. Large 

classroom sizes frequently prevent professors and students from engaging in sufficient 

interactions to improve their writing abilities. Thus, students must also practice 

composing paragraphs independently outside of class. 

Studying writing for EFL students is important and an excellent tool for 

learning vocabulary, spelling, and sentence patterns. Excellent skill in putting together 

sentences into written English is essential for improving students' writing performance, 

which results in academic success. Despite its significance, writing in English can be 

difficult, frustrating, and challenging for many learners because their writing is usually 

lacking in vocabulary, structure, substance, and linguistic aspects (Liao and Wong, 

2010). according to Nurgiyantoro, developing writing skills is more difficult for 

language learners than other skills. The writing process consists of locating and 

organizing ideas, refining them, and revising them on paper (Meyers, 2005). Planning, 

drafting, revising, and editing, according to Richards and Renandya (2002), are the 

four essential phases of the writing process. Prewriting, also referred to as planning, is 

the activity that encourages students to write. Drafting is the process of collecting 

concepts for the first time. After receiving feedback, the revision process consists of 

rereading the content. Editing is the process of refining a text’s grammar, orthography, 

punctuation, vocabulary, sentence structure, and accuracy in order to produce a final 

manuscript. 

Despite being important, writing in English can be challenging for students.  

One of the most challenging components of language proficiency is writing, which has 

a very complicated procedure. Writing is the most difficult and disliked English talent 

because of its complicated actions, ignoring the fact that it is essential for language 

development, claims Setyowati (2017). Students should concentrate their efforts 

largely on creating a clear major idea in order to compose an effective paragraph that 

readers can understand.  Nasser (2019) found that the problems made by Iraqi EFL 

students in their writing were due to improper use of grammar, punctuation, spelling, 

and handwriting. On the other hand, for the reader to receive the message being 

conveyed, each paragraph must be clear and cohesive. According to According to 

study by Nur Faradhibah from 2017, because they are initially confused by their 

thoughts, most students find it difficult to maintain consistency and cohesion in their 

writing. Writing is therefore a difficult activity for students since they must be able to 

come up with the best ideas and compose them using correct grammar, vocabulary, 

and reasonable paragraphs, according to some of the research shown above. 

The main thing that makes writing hard is using language elements like 

punctuation, spelling, grammar, and vocabulary. According to Jordan (1997), writing 

can be confusing because it involves putting words on paper in a certain structure, 

following an outline with the right style and words, and fixing mistakes in grammar 

and mechanics. Bryne (1988) categorized the challenges in writing into three groups. 

The initial one is Linguistic Difficulty, where aspects like grammar, vocabulary, 

language use, and sentence selection require careful attention in writing. The second 

category is Physiology Difficulty, emphasizing the challenges writers face due to the 

absence of direct interaction and feedback from readers while writing. This difficulty 
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is more centered on the challenge of creating written content or composition. The third 

category is Cognitive Difficulty, involving the need for thoughtful consideration of 

formal instructions such as spelling, punctuation, capitalization, and paragraphing in 

writing. 

In contrast, students' writing problems are determined by both their own 

efficacy beliefs and their cognitive abilities. Some students feel worried when they 

have to write an essay. They feel a kind of tension, worry, and discomfort as they write. 

They find it difficult or confusing when they have thought of ideas to make good 

content for writing. They also feel that their vocabulary, grammar and linguistics are 

poor. They think that the writing they produce will be difficult for readers to 

understand. With practise, individuals need to become more confident that they can 

write effectively. Additionally, this is what is meant by self-efficacy—getting students 

to believe in their own skills and try to take action to get what they want. Bandura 

(2016, p. 2) says that "belief in one's capacity to plan and take the required steps to 

handle potential problems". Before beginning their essays, writers need prepare well 

and boost their confidence. Self-efficacy, according to Magogwe et al. (2015), "relates 

to an individual's personal evaluations and ideas regarding their capacity to do a task, 

such as writing an essay." Students can assess their talents with self-efficacy, which 

affects the accomplishment of the objectives they establish. 

In the research titled "Dimensions of Self-Efficacy for Writing" by Zumbrunn 

et al.(2012), there are three categorized activities consistently involving writing. These 

aspects of self-efficacy for writing consist of three class exercises used as indicators 

to evaluate students' confidence in their writing abilities. The subsequent elements of 

writing self-efficacy examined by Zumbrunn et al. first is Ideation, which is the 

process of generating ideas and is typically connected to the semantic domain and 

schematic knowledge, is the first dimension of the self-efficacy writing model 

(Schraw, 2006).The conviction that writers possess the ability to develop ideas, or their 

ideation, is the first aspect of writing self-efficacy. Writing cannot develop without 

ideas, because Ideas are crucial components of writing that have the power to influence 

all other elements. The availability, quality, and ordering of students’ ideas will be the 

primary concerns of the ideation questions, which make up the first dimension of self-

efficacy. second, writing conventions, which are a collection of acknowledged 

guidelines for putting thoughts in writing in a specific language (Hayes, 2012). 

Conventions make up the second aspect of writing self-efficacy that describe a group 

of agreed guidelines for putting thoughts in writing in certain languages. These would 

include established rules for spelling, punctuation, capitalization, and sentence 

structure in English. Writing norms will briefly concentrate on writing mechanics 

including grammar, punctuation, and spelling. The third is self-regulation, the authors’ 

conviction that they can successfully orient themselves through the several aspects and 

subtasks of writing reflects (Kitsantas, 2007). Although learning writing rules and 

having great ideas for writing are important, they do not guarantee perfect writing. To 

write well, one also needs self-control abilities. Writing will be challenging and 

tiresome without the ability to control one’s emotions. Self-regulatory abilities are 

necessary for both coming up with useful ideas and controlling the anxieties and 

emotions that often come with writing. 
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Self-efficacy and writing have been the subject of numerous studies. Rayner 

(2016) compares the self-efficacy and writing skills of pupils who are native English 

speakers. This study examined students' perceptions of their writing-related 

competency in Australia (native English speakers) and Malaysia (non-native English 

speakers) using a self-assessment survey design. On Monash University campuses in 

Australia and Malaysia, these impressions were then compared to the results of 

particular writing projects. Australian students scored higher on the literature review 

because they exhibited higher self-efficacy across all six abilities. The grades for 

assignments requiring annotated bibliographies are same. 

In the context of Iranian EFL students, Khosravi (2017) explores the 

connection between writing methods, self-efficacy, and writing ability. This study first 

looks at the connection between writing methods and self-efficacy before looking at 

the connection between those two variables and writing skill. The findings of the 

Pearson correlation test reveal a substantial link between self-efficacy and writing 

techniques and self-efficacy and writing talents. 

The impact of writing attitudes and writing self-efficacy beliefs on students' 

summary accomplishment is covered by Bulut (2017). The established hypothesis is 

confirmed by the current study's examination of the impact of self-efficacy and writing 

attitudes on writing achievement using a structural equation model. In other words, 

writing attitudes and self-efficacy have a favourable and significant impact on writing 

achievement. In her 2014 study, Kauffman looked at many aspects of writing self-

efficacy. This examination is regarded as a correlational research study. These results 

point to a resemblance between self-confidence to control the cognitive and 

metacognitive aspects of writing that is more closely related to feelings about writing 

than self-belief in one's capacity to follow conventions. 

Self-efficacy and its relationship to students' writing abilities have been the 

subject of numerous research. The research object, the processing, and the data 

analysis are different between this study and prior studies. In the previous research 

conducted by Rayner (2016), the research object was conducted on native English-

speaking students, As opposed to Khosravi's (2017) study, which focused on Iranian 

EFL students.  In contrast, this study will be carried out on EFL students enrolled in 

the English Department's paragraph writing course at Universitas Negeri Padang.  

Additionally, the earlier studies looked at the connection between students' talents and 

their overall self-efficacy. In the meanwhile, this study will examine the connections 

between ideation, convention, self-regulation, and writing ability—all aspects of self-

efficacy. 

As a result, there are still few research that look at the causal 

relationship between each dimension of self-efficacy. The goal of this study is to 

determine how each dimension of self-efficacy factor affects students' writing abilities. 

 

RESEARCH METHOD  

   

 

Researchers carried out this study using a causality design and a quantitative 

descriptive methodology. A statistical test used to determine the propensity for two (or 
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more) variables or two data sets to fluctuate consistently is known as a causal 

relationship, according to Cresswell (2012). The independent variable in this study 

was students' self-efficacy, while the dependent variable was their writing abilities. 

Researchers from Universitas Negeri Padang carried out this study to ascertain 

whether there is a causal relationship between undergraduate students' self-efficacy 

and their writing abilities. Population of this research is students from the English 

language education class of 2022 at Universitas Negeri Padang who took the paragraph 

writing course make up the population of this study.  The instrument used in this 

research area questionnaire and test. The data were collected by using the 

questionnaire which consist of 30 question with four-point Likert scale ranges from 1 

to 4 (4= strongly agree, 3= agree, 2= disagree, 1= strongly disagree). after the 

questionnaire researchers tested students' writing capacity by producing cause-and-

effect essays. To find out the results of the questionnaire and test data that have been 

taken, researchers used multiple linear data analysis methods in SPSS. 

 

FINDINGS AND DISCUSSION 

Research Finding  

1.1 Questionnaire Result 

After distributing the questionnaire which has three indicators, namely Ideation, 

Conventions and Self-regulation, the results can be seen in the table below: 
Table 1. Students’ Self-Efficacy Questionnaires Score 

Self-efficacy 

Interval Score Number of the students Percentage 

>96.40 
Very high 30 15.78947 

86.25-96,40 
High 11 21.05263 

76.09-86.25 
Low 

12 
50.87719 

<76.09 
Very low 

4 
12.2807 

 

The data from the table indicates that a significant majority of the students who 

participated in the Self-Efficacy Questionnaire fell into the average category in terms 

of their scores. Of the 57 students as a sample who filled out the questionnaire, it was 

found that 30 students got scores in the very high category. while 11 students got scores 

in the high category. 12 students got scores in the low category, and 4 students got 

scores in the very low category. Based on this category, many students obtained scores 

in the value interval >96.40, for a total of 30 students. 

1.2 Writing Result 
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Table 2. Students’ Writing Test Score 

Interval Category Number of the students Percentage 

90-100 
Excellent 2 ≥90% 

80-90 
Very Good 15 80-90% 

70-80 
Good 

24 
70-80% 

60-70 
Fairly Good 

13 
60-70% 

50-60 
Fairly 

3 
≤50% 

 

The second finding was based on the information presented in the table, it can be 

inferred that the majority of students achieved scores in the good category in the 

written test. Of the 57 students as a sample who took the writing test, it was found that 

2 students got scores in the excellent category. while 15 students got a score in the 

very good category. 24 students got scores in the good category, 13 students got scores 

in the fairly good category, and 3 students got scores in the fair category. Based on this 

category, many students obtained scores in the 70-80 value interval with a total of 24 

students. 

1.3 Analisys Multiple Regression Result 

 

Table 2. Test T of the Variables 

Coefficientsa 

Model 

Unstandardized 

Coefficients 

Standardize

d 

Coefficient

s 

t Sig. B Std. Error Beta 

1 (Constan

t) 

54.658 6.831 
 

8.001 .000 

X1 .775 .248 .408 3.123 .003 
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X2 -.385 .136 -.385 -2.826 .007 

X3 .330 .178 .258 1.859 .069 

 

  The results of this research after carrying out multiple regression analysis of 

the two data obtained from the questionnaire and writing test resulted in the conclusion 

that self-efficacy has a significant relationship with writing ability. This conclusion is 

based on the sig value of the correlation coefficient which is higher than the 

significance degree of 0.05 (0.003 < 0.05), (0.007 < 0.05), (0.069 > 0.05). In other 

words, the hypotheses (H2, H3 and H4) which state that there is an influence on self-

efficacy are accepted. This shows that self-efficacy plays a major role in students' 

writing abilities. This can also be seen from the high correlation value (R) of the two 

variables (0.222). 

Discussion  

This research found that the significant value for variable X1 (Ideations) is 

0.003, which is the variable that has the highest significant value for variable Y out of 

the other 2 variables. The high score on this ideations indicator explains that when 

writing essays students tend to be able to think of ideas either quickly or for a long 

time with good quality ideas and are creative in writing correctly and well. 

  This research shows that writing self-efficacy and English writing performance 

have a strong and positive relationship. This research also highlights that self-efficacy, 

as a psychological factor, impacts writing skills. Students who have self-efficacy will 

most likely enjoy the learning process when students write texts. because students are 

able and believe that they can complete an assignment or piece of writing well. As 

described in the theoretical framework, the level of self-efficacy has an important 

meaning in determining academic success. Self-efficacy includes factors beyond 

language proficiency, arises from students' inherent conditions, and influences their 

motivation to continue learning and deepen their writing achievements. 

 

CONCLUSION 

 

Based on what was found in the last section, the researcher concluded that students' 

confidence in themselves (self-efficiency) significantly influences how well they 

write in English. In fact, 26.3% of the difference in writing ability is caused by self-

efficacy, and there is a strong relationship (0.222) between the two. So the initial 

hypothesis (H1) is supported. Simply put, when students feel confident in their 

English writing abilities, they tend to do better. 

In some studies, students thought they were good at general writing tasks but weren't 

as confident in specific things like using vocabulary or correct word forms. This lack 

of self-confidence has an impact on their writing skills, especially on grammar. The 

results show that students should practice more on their own to feel more confident 

in all aspects of writing. In this way, they can create better written works and attract 

people's attention. 
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Based on research findings, there are recommendations regarding self-efficacy in 

English language skills for other researchers. Future researchers can discuss the 

relationship between other English learning skills and students' self-efficacy. such as 

reading, speaking or listening skills with various types of research or ways of 

obtaining data. That way we can find out the extent of the influence of student self-

efficacy on students' English language skills. 
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