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Avrticle History Abstract

imei:th:2%223,36%163§0 Education in Indonesia has included 21st-century learning. This
DUbl g 2093.03.1 is stated in the curriculum, especially the 2013 curriculum. The

features of twenty-first-century learning must be recognized,
and the learning models utilized in the learning process must
lead to the needs of twenty-first-century learning. Collaborative
learning is one of the 21st-century learning models. The use of
the internet technology is one of the collaborative learning
model's implementation tools. The purpose of this study is to
learn about students' perceptions on internet-assisted
collaborative learning in English class. This study was done
with 39 students from SMAN 12 Padang's XII IPA 4 class. The
researchers selected the sample for this study using total
sampling. The data in this study was assessed using descriptive
research using a quantitative method. The questionnaire was
employed as the study's research instrument. According to the
findings, students had a highly positive perception of the
internet-assisted collaborative learning model. The average
mean of the questionnaire represented it (3,31). According to
the findings of this study, an internet-assisted collaborative
learning model helps  students establish  positive
interdependence, develop responsibility and teamwork,
improve communication skills, and become more confident and
critical in their English learning.
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INTRODUCTION

Education in Indonesia currently integrates 21st-century learning. Learning for
the 21st century involves teaching students how to communicate, collaborate, be
creative, and innovate as well as how to think critically and solve problems. The needs
of 21st-century learning must be met by the learning models that are employed, and
the features of 21st-century learning must be acknowledged. Collaborative learning is
one of the learning models used in 21st-century education. A learning strategy known
as "collaborative learning™ has students work together in small groups to accomplish
learning goals (Gokhale, 1995).
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Collaborative learning entails more than just a group of students working
together, therefore not all group activities can be classified as collaborative learning.
According to Woods and Chen (2010), who cited Johnsons (1994), there are five
essential aspects to successful classroom collaboration, which are as follows: positive
interdependence, individual responsibility, promotive interaction, social skill, and
processing in groups.

Education is currently in the knowledge era, with extraordinarily fast
development in teaching approaches. Language teachers are currently facing issues as
information technologies and media develop. The internet is one of the technical
developments that is rapidly growing today. According to Turner and Taylor (2000),
the existing language acquisition paradigm enables the usage of this new technology.
The Internet offers a broad range of original (generic) resources that might be attractive
and encourage learner-centered activities. The use of the internet technology is one of
the collaborative learning model's implementation tools. Students can access and
explore more information and knowledge by themselves due to the advancement of
internet technologies.

Several research has been done on collaborative learning. Destriana (2018) did
a study to examine how students perceive FLA-utilization UKSW's of collaborative
learning. This study discovered that employing a collaborative learning model assisted
students in completing learning activities, which would benefit both students and
lecturers. Furthermore, Rahayu et al (2021) conducted research on students'
perceptions on using collaborative learning to improve their English-speaking skills.
This study discovered that students’ use of collaborative learning activities had positive
results. Chen (2017) conducted a research study to learn more about how EFL college
students perceive collaboration in the classroom. According to this study, students
rapidly recognize that they can address problems as a group that they would not be
able to solve individually. Students were impressed by their classmates. Throughout
the classroom exercise, students collaborated and used successful ideas through peer
evaluation and mentoring.

However, the previous studies focus on students’ perception of collaborative
learning. They did not discuss how the students perceive of internet-assisted
collaborative learning in English class. As a results, the researcher wants to investigate
students’ perception of internet-assisted collaborative learning in English class at
SMAN 12 Padang.

METHOD

In this study, the researcher used descriptive quantitative method. The
population of this study was XII IPA 3 students at SMAN 12 Padang for the academic
year 2022/2023. The sampling technique used in this research was total sampling. One
class in total 39 students were taken because they had previously used collaborative
learning with internet-assisted in learning English as the sample A questionnaire was
used by the researcher to collect data on the students' perceptions about internet-
assisted collaborative learning in English class. Woods and Chen (2010) based some
of the questionnaire items on Johnson's (1994) hypothesis of five important factors to
successful collaborative in the classroom: positive interdependence, individual
accountability, promotive interaction, and group processing, and then the researcher
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add one elements for internet, that is the efficiency and benefit of internet in
collaborative learning. The questionnaire in this study used a Likert Scale with closed-
ended questions. In this study, four Likert Scale scales were used: 1 (Strongly
Disagree), 2 (Disagree), 3 (Agree), and 4 (Strongly Agree).

In this study, content validity was used to evaluate the items on the questionnaire.
Dinovia Fannil Kher, S.Pd., M.Pd., a lecturer in the English Department at UNP,
validated the content's validity. Furthermore, to assess the questionnaire's reliability,
the researcher employed Cronbach's Alpha with the SPSS program version 25.
According to Cronbach's Alpha.883, the questionnaire used in this study had high
reliability.

The researchers formulated the questionnaire in the form of a Google form. The
questionnaire was then given to the sample group. Students completed the questions
in around 30 minutes. Following that, the participants completed the questionnaire.
The researcher examined the data using a simple descriptive statistic, finding the
frequencies, percentages, and mean score of the questionnaires.

Interpretation Table

No. Category Mean
1 Very positive 3.26 -4
2 Positive 2.51-3.25
3 Negative 1.76 — 2.50
4 Very negative 1-175

RESULT AND DISCUSSION

Research Finding

In this study, data were collected from students who had participated in an internet-
assisted collaborative learning model using a Google Form questionnaire. The students
are grade XII IPA 3 SMAN 12 Padang in academic year of 2021/2022. There was a
total of 39 participants. The questionnaire had 25 items about students' perceptions of
internet-assisted collaborative learning in English class. The students had completed
the questionnaire, and the researcher had double-checked the data. Finally, the
researcher identified the percentages and mean category of each item.

Finding 1
The first is students’ perception on positive interdependence in internet-
assisted collaborative learning. There are 5 items on this questionnaire.

Table 1. Students’ perception on positive interdependence in internet-assisted
collaborative learning
Indicators Items N (%) Mean | Category

SD D A SA
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1 0 3 20 16 3,33 Very
Positive
(0%) | (7,7%) (51,3%) (41%)
2 0 1 23 15 3,35 Very
N Positive
Positive (0%) | (2,6%) (59%) (38,5)
Interdependence
3 0 5 21 13 3,20 Positive
(0%) | (12,8%) | (53,8%) | (33,3%)
4 0 3 24 12 3,23 Positive
(0%) | (7,7%) (61,5%) | (30,8%)
5 0 8 20 11 3,08 Positive
(0%) | (20,5%) | (51,3%) | (28,2%)
Total Mean 3,23 Positive

Table 1 shows that students have positive perception of internet-assisted

collaborative learning. This

research

indicated that students in internet-assisted

collaborative learning model helped them when discussing in groups and answered the

problems given correctly during the discussion to get deeper understanding. Students got better

understanding in explaining material that they know to their group. They also preferred to

study with internet-assisted collaborative learning rather than studying individually.

Finding 2

The second finding is students’ perception on individual responsibility in
internet-assisted collaborative learning. There are 2 items on this questionnaire.

Table 2. Students’ perception on individual responsibility in internet-assisted
collaborative learning.

Indicators Statements N (%) Mean | Category
SD D A SA
Individual 6 0 7 20 12 3,13 Positive
Responsibility
(0%) | (17,9%) | (51,3%) | (30,8%)
7 0 4 18 17 3,33 Very
Positive
(0%) | (10,3%) | (46,2%) | (43,6%)
JELT, 12(1), 198-211
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Total Mean

3,23

Positive

Table 2 shows that students have positive perception of internet-assisted
collaborative learning with the total mean is 3,23. Students have very good
responsibility. Students always prepared themselves before contribute to the
discussion and they always complete the task that their responsibility in study with
internet-assisted collaborative learning.

Finding 3

The third finding is students’ perception on promotive interaction in internet-

assisted collaborative learning. There are 8 items on this questionnaire.

Table 3. Students’ perception on promotive interaction in internet-assisted

collaborative learning.

Indicator Items N (%) Mean | Category
SD D A SA
Promotive 8 0 4 18 17 3,33 Very
interaction Positive
(0%) | (10,3%) | (46,2%) | (43,6%)
9 0 4 16 19 3,38 Very
Positive
(0%) | (10,3%) | (41%) | (48,7%)
10 0 2 17 20 3,46 Very
Positive
(0%) | (5,1%) | (43,6%) | (51,3%)
11 0 3 24 12 3,23 Positive
(0%) | (7,7%) | (61,5%) | (30,8%)
12 0 4 23 12 3,20 Positive
(0%) | (10,3%) | (59%) | (30,8%)
13 0 4 19 16 3,31 Very
Positive
(0%) | (10,3%) | (48,7%) | (41%)
14 0 5 19 15 3,25 Positive
(0%) | (12,8%) | (48,7%) | (38,5%)
15 0 4 21 14 3,25 Positive
(0%) | (10,3) | (53,8%) | (35,9%)
Total mean 3,30 Very
Positive
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Table 3 shows that students’ have very positive perception of internet-assisted
collaborative learning in promotive interaction with the total mean is 3,30. Students
were more active to participate and encourage their friend to actively participate in
group when study collaboratively with internet-assisted. Students also felt confident
when study in collaborative learning model with internet-assisted. They would ask
their teacher if their group facing the difficulty to solve the problem given. When
discussing in group, students were happy to help each other and their group always
solid when study in internet-assisted collaborative learning model.

Finding 4
The fourth finding is students’ perception on social skill in internet-assisted
collaborative learning. There are 3 items on this questionnaire.

Table 4. Students’ perception on social skill in internet-assisted collaborative learning.

Indicators Items N (%) Mean | Category
SD D A SA
Soqial 16 0 6 15 18 3,31 Very
il (0%) | (15,4%) | (38,5%) | (46,2%) Positive
17 0 1 18 20 3,48 Very
Positive
(0%) | (2,6%) | (46,2%) | (51,3%)
18 0 3 27 9 3,15 Positive
(0%) | (7,7%) | (69,2%) | (23,1%)

Total Mean 3,31 Very
Positive

Table 4 shows that students have very positive perception of internet-assisted
collaborative learning in social skill. When study with internet-assisted collaborative
learning, students felt that their communication skill had improved. They also behave
well and polite during discussion in their group. Moreover, students more confident to
express their idea when discussing in group

Finding 5

The sixth finding is students’ perception on processing in group in internet-assisted
collaborative learning. There are 3 items on this questionnaire.

Table 5. Students’ perception on processing in group in internet-assisted collaborative
learning.

Indicator Items N (%) Mean | Category

SD D A SA
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Processing 19 0 3 19 17 3,36 Very

in Group Positive
(0%) | (7,7%) | (48,7%) | (43,6%)

20 0 2 22 15 3,33 Very

Positive
(0%) | (5,1%) | (56,4%) | (38,5%)

21 1 3 17 18 3,33 Very

Positive
(2,6%) | (7,7%) | (43,6%) | (46,2%)

Total Mean 3,34 Very
positive

Table 5 shows that students have very positive perception of internet-assisted
collaborative learning in processing in group. The students agreed that the teacher was
the best facilitator. Their teacher gave opportunity to ask question and explained the
difficult material. Their teacher also monitored the discussion, evaluated, and gave
important notes after study in collaborative learning model with internet-assisted.

Finding 6
The sixth finding is students’ perception on efficiency and benefit of internet
in collaborative learning. There are 4 items on this questionnaire.

Table 6. Students’ perception on efficiency and benefit of internet in collaborative
learning.

Indicator | Items N (%) Mean | Category
SD D A SA

22 0 4 13 22 3,46 Very

Positive

(0%) | (10,3%) | (33,3%) | (56,4%)

23 0 0 19 20 3,51 Very

Positive
(0%) (0%) (48,7%) | (51,3%)

24 0 4 13 22 3,46 Very
positive
(0%) | (10,3%) | (33,3%) | (56,4%)

25 0 0 19 20 3,51 Very
positive
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0%) | (0%) | (48,7%) | (51,3%)

Total Mean 3,47 Very
Positive

Table 6 shows that students have very positive perception of internet-assisted
collaborative learning in efficiency and benefit of internet with total mean 3,47. The
students felt that internet was very accessible and provided many sources of
information. The internet had the good impact on the students. Students got better
score when studying in collaborative learning model. In addition, internet helps
students to exploring the material. Moreover, internet is the suitable learning tool for
collaborative learning model.

Discussion

After collecting data from students in grade XII IPA 3 at SMA N 12 Padang, the
research found that the students had relatively positive perceptions of the collaborative
learning model with internet-assisted learning in English class. However, several
people disagreed with some statements. The data’'s major findings were mainly
positive.

According to the data, most students responded positively to the collaborative
learning model with internet-assisted learning since this style of learning helps
students collaborate better. Students can learn how to communicate meaning, thoughts,
and help one another overcome learning difficulties if they use an internet-assisted
collaborative learning model in class. Students demonstrate a positive interdependent
attitude when adopting the collaborative learning model with online assistance.
According to Kondo's (2010) research, collaborative learning generates a positive
response and demonstrates benefits such as supporting one another, reducing
individual workload, and inspiring students to participate in the activity.

Based on the questionnaire results, it was discovered that practically all students
agree that the internet-assisted collaborative learning model assists students in
increasing their promotional interactions. According to M. Laal and Laal (2011),
collaborative learning is a learning model in which students work together to solve an
issue, complete a task, or create a product. Students in the group determine and
discover how they will handle a problem, activity, or product without direct direction
from the teacher. As a result of the freedom given by collaborative learning, students
are encouraged to actively participate in collaborative work. This will undoubtedly
help pupils understand the things they are studying and can improve student self-
confidence.

The students felt that their communication skills and ability to work in groups
to learn English had improved. According to the data, most students agreed that their
communication skills had improved while studying, although a few students disagreed
that they behaved effectively and politely during conversations. Internet-assisted
collaborative learning enhances communication skills and the ability to work in groups
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to learn English. This is consistent with Johnsons' (1994) study, which found that
social skills are one of the most important factors in successful classroom
collaboration. Active participation in the collaborative learning model is expressed by
the expression of ideas and information that are not explicitly communicated but rather
come through collaborative activities and active conversation in understanding and
implementing concepts and procedures (Camarero, Rodriguez, & Jose, 2012).
Students may get a thorough understanding of group processes and dynamics,
communication and leadership styles, critical thinking ability, problem-solving talents,
and social skills (Cartney and Rouse, 2006).

The teacher's role as a facilitator (evaluating how well students collaborate with
one another) in internet-assisted collaborative learning. The teacher shares orientation
with students in a specific way in the collaborative learning model. Students are
actively involved in creating learning objectives, planning tasks, and assessing
learning goal success. The teacher participates in collaborative learning as well, acting
as a mediator. In this situation, the teacher assists students in connecting new
information with previous knowledge, assisting students in describing what to do when
they encounter challenges, and assisting students in learning how to learn (learn how
to learn) Panitz (1996).

According to the data collected, students stated that their teacher always gives them
the opportunity to ask questions and explain difficult material, monitors and
participates in group discussions to provide understanding, evaluates and provides
important notes after the discussion when studying with collaborative learning models
that use the internet. It will be determined how effective it is in internet-assisted
collaborative learning by providing evaluations, comments, and marks on assignments
or the outcomes of student group discussions.

According to the data collected, students responded that their teacher constantly
provides them the opportunity to ask questions and share their experiences. The
internet has been proved to be a valuable tool for collaborative learning by assisting
students in developing creative thinking, sharing materials, and expertise in a virtual
network (Schrader, 2015). Efficiency, also known as performance competence, is
defined as the ability to do a task with the least amount of wasted time, money, and
effort. The effectiveness of collaborative learning technologies varies from
communication tools that enable synchronous and asynchronous text, audio, or video
chat to online venues that encourage brainstorming, document editing and remote
subject presentations.

CONCLUSION

Based on the research's findings and discussion, students' opinions of the
collaborative learning model with internet-assisted were generally positive. The
students believed that their learning process had been improved. Each student thinks
they depend on one another in a positive way. To achieve their learning goals, they
collaborate. On the other hand, students agreed that the collaborative learning model
is very useful and preferred. Students agreed that this learning model imported their
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positive interdependence, built the responsibility and teammate, their communication
skills increased, they were more confident, and felt more critical.

The majority of students also agreed that they would understand the material better if
the teacher utilized collaborative learning model. Therefore, using the internet to assist
students in researching information and gathering media for tasks. Students agree that
because it is widely available, offers a variety of knowledge sources, and effectively
supports learning, the internet is an excellent tool for supporting collaborative learning
methods. We may draw the conclusion that the internet-assisted collaborative learning
model is extremely effective for teaching English.
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